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Teaching Classical Languages Mission
Statement

Teaching Classical Languages is the only peer-reviewed electronic journal dedicated to the
teaching and learning of Latin and ancient Greek. It addresses the interests of all Latin and Greek
teachers, graduate students, coordinators, and administrators. Teaching Classical Languages
welcome articles offering innovative practice and methods, advocating new theoretical approaches,
or reporting on empirical research in teaching and learning Latin and Greek. As an electronic
journal, Teaching Classical Languages has a unique global outreach. It offers authors and readers a
multimedia format that more fully illustrates the topics discussed, and provides hypermedia links to
related information and websites. Articles not only contribute to successful Latin and Greek
pedagogy, but draw on relevant literature in language education, applied linguistics, and second
language acquisition for an ongoing dialogue with modern language educators.

Letter from the Editor

I am honored to succeed Charles Lloyd, the founding editor of CPL Online, who did such
an outstanding job putting CPL Online on a solid foundation. With this issue, the Editorial Board
and the CAMWS Publications Committee recommend that the title of the journal be renamed
Teaching Classical Languages to more clearly reflect its mission. In Teaching Classical
Languages, 1 hope to carry on the tradition that Charles established to publish articles that offer
innovative approaches in the instruction of classical languages, that take advantage of online
publication, and that provide Latin and Greek teachers ideas that they can implement in their day
to day teaching.

The three articles in this inaugural issue of Teaching Classical Languages meet these
standards, continue to offer articles on both Latin and Greek, and follow up on important work
previously published in CPL Online. In addition, this issue features articles by a college
professor, a high school teacher, and the eLearning Director at Bolchazy-Carducci Publishers.
First, Andrew Reinhard follows up on his article, “From Slate to Tablet PC,” in our sister
publication, Classical Journal. In “Social Networking in Latin Class: A How-To Guide,” he
shows that social networking sites need not be limited to social communities, but present
opportunities for creating learning communities that extend beyond the classroom. As his
example, he shows how an AP Vergil class can be enhanced through a social network. Georgia
Irby-Massie, in “That Ain’t Workin; That’s the Way You Do It: Teaching Greek through Popular
Music,” continues the tradition of Judy Hallett and John Starks, “Using Songs as Sights” (CPL
Online 3.1). She demonstrates how music, in particular the translation of popular songs into
Greek like “Monster Mash,” “Here Comes the Sun,” the “Twelve Days of the Dionysia,” and
“Mary Had a Hedgehog,” can help students learn and reinforce important vocabulary and
grammar, not to mention tap into the rhythm and sounds of the language. Finally, in “The 80%
Rule: Greek Vocabulary in Popular Textbooks,” Rachael Clark follows up on Wilfred Major’s
article on core vocabulary in Greek (CPL Online 4.1) and examines how well two popular
textbooks, From Alpha to Omega and Athenaze, utilize the most frequent vocabulary as they
introduce students to Greek.
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All three articles also make excellent use of the benefits of online publication. Andrew
Reinhard’s article on social networking incorporates multiple screen shots to help teachers learn
to set up a new social network site for classroom use. Georgia Irby-Massie presents all ten songs
as handouts for classroom use in her appendix, as well as audio files of her students singing some
of the songs to help instructors and students hear “the way you do it.” And Rachael Clark
presents four appendices, too long for most publications, that list core Greek vocabulary on the
50% and 80% lists chapter-by-chapter for each textbook so that instructors and students will be
able to focus on the most critical vocabulary for reading Greek.

With this issue, I have incorporated a number of new features intended to make Teaching
Classical Languages easier to consult, adding abstracts for each article as well as keywords.
With this issue, moreover, Teaching Classical Languages moves to a new publication schedule,
offering two issues per year every spring and fall. For readers who would like to receive news of
the publication of a new issue, especially those who are not CAMWS members, we encourage
you to subscribe to Teaching Classical Languages. Subscribing is easy and free, and it helps us
know better whom we are serving and improves communication with interested readers when
new issues are published. Finally, the Editorial Board of Teaching Classical Languages has
approved a revised mission statement (above, p. 2) that articulates more clearly the journal’s
mission to advance Latin and Greek instruction at all levels. Iencourage you, the reader, to send
me your comments, suggestions, and most importantly, your submissions so that Teaching
Classical Languages can continue to improve and to serve the needs of Latin and Greek
instructors more effectively.

John Gruber-Miller

Editor, Teaching Classical Languages
Classical and Modern Languages
Cornell College

600 1* Street SW

Mount Vernon, IA 52314
jgruber-miller @cornellcollege.edu
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Social Networking in Latin Class:
A How-To Guide

Andrew Reinhard
Director of eLLearning
Bolchazy-Carducci Publishers

Abstract

Social networking is not a new concept. People form groups (like CAMWS, ACL, and
APA) to talk about things in common. With the Internet, these common-interest groups proliferate
online, enabling people worldwide to converse on topics pertinent to their groups. The most recent
online phenomenon, social networking, allows people to engage in dialogue while adding content
like audio, video, digital images, and documents, and at the same time permits members of these
online communities to comment and give feedback on this content. Latin teachers at any level can
take advantage of blogging and file-sharing offered by social networking sites like Ning and
Facebook to create dynamic, educational environments in which students can interact with each
other, as well as the instructor, in pursuit of understanding the Latin discussed in class. Young
people already feel that they have ownership of Web 2.0 platforms. Teachers can further empower
their students to learn Latin via these platforms by creating classroom social networks. These
platforms are both free and easy to use. This paper illustrates how to create a private social
network for a sample AP Vergil class using the Ning social network creation tool.

Keywords

Latin, Ning, Social Networking, Classroom 2.0, Web 2.0, eLearning, Classics

Introduction

The most important thing a Latin teacher can do for his or her students is engage them
with the subject and turn them into lifelong learners of Latin specifically and of Classics in
general. With contemporary students, sneaking in saucy Catullus poems on the sly, assigning the
fun bits of Suetonius on occasion for extra credit, and talking about Roman latrines and Flavian
hairstyles sparks curiosity and fires the imagination. All too often, though, the dialogue remains
in the classroom, and often the exploration of cultural threads stops before it can build a head of
steam, or the meaning of what Vergil wrote gets lost in translation because of the outrageous
pacing of the Advanced Placement syllabus. So how do you maintain student interest in Latin
and Classics outside of class, engaging them in the material on their own time, and keep
following threads of class- or reading-generated discussions without feeling rushed, giving some
time to the students so they can explore these discussion topics?

The answer lies within new Internet technology, namely those tools classed under the
general heading of “Web 2.0”. These tools include blogs (online diaries/journals), wikis
(publicly edited spaces for shared information), and social networks (groups of individuals with
shared interests). Many Classicists over the age of 30 (I count myself in this number) grew up
with (or adapted to) the Internet as a one-way conduit of information. The Internet was a way to
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provide data quickly from one person/group to another. Content-providers sat on one side of the
Internet, and information consumers were on the other side. With the advent in the past few years
of Web 2.0 technologies, we have entered an age of information sharing. Everyone has an
opinion or knows something, and there is a genuine, democratic feel to the new Internet in that it
encourages debate and collaboration, basically peer review in real-time.

With Web 1.0, we had static websites that provided information to curious people. With
Web 2.0, we have dynamic websites that encourage comments from the public. While there is
still an attitude among many scholars that this dialogue can lead to false information or bad data,
we can choose to take control of the dialogue and provide accurate information and good data
borne out of experience and research.

With Web 1.0, we had (and still have) two-dimensional user groups where members
communicate(d) via email discussion lists. The best example of this for Teaching Classical
Languages readers is the Latinteach list. Members send email to the main list address and then
other members can choose to respond. While lists like these are beneficial, the dialogue is often
not in real-time (like an organic conversation), and fails to take advantage of the new things
offered by Web 2.0 tools.

With Web 2.0, we see the evolution of the email discussion list/special interest group into
something that is three-dimensional: social networking sites. Readers of Teaching Classical
Languages might already have heard of (or be current members of) MySpace or Facebook,
massive websites where people can sign up for free and network or reconnect with friends,
colleagues, classmates, and others who share similar interests. On Facebook
(www.facebook.com), there are millions of members including teachers and students and
Classics-related groups on everything from reception studies to teacher fan clubs.

Social networks allow members to upload images, documents, audio and video; create
and comment on blog entries; participate in discussions; share website links; and more. Students
already feel that they have ownership of social networks like Facebook. As teachers who are
looking for ways to connect with students on their own terms, using the technology that students
are comfortable with is a step in the right direction. By creating a social networking environment
as part of the class experience, students can contribute to their Latin classes by feeling that they
are part-owners in the courses that they take. If the students feel that they have ownership of
some of the content within the context of their Latin classes, they will spend more time on Latin,
and will often find creative and thoughtful ways of having fun with a subject that can, for many
students, be difficult or even soulless.

Teachers now have the ability to create their own Web 2.0 sites for their classes. High
school Latin teacher Bob Patrick uses a blog for his AP Latin classes. Distance-learning Classics
educator Laura Gibbs uses private social networks for her online courses.
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For an actively used Classics-themed Ning social network with audio, video, discussions,
a blog, and digital images, visit http://eclassics.ning.com, created by this author to help teachers

help themselves understand how to use classroom technology in support of learning ancient
languages. At the time of publication, the site had over 900 members from nearly 50 countries.

L8

Videos

Students and teachers of Latin, ancient

Greelk, and Classical literature can P nier DTbge Protaind
. & Rawe? g Tery Mo st
gxchange ideas on the role of o o st i
) % m.rlup.lug--n
technology in the Classics classroom =R A .
here. Share your stories and ideas, R auw taie
& i . ; [
Titus-like triumphs, or Trojan-like . il

defeats with colleagues world-wide.

The Archimedes ‘Wizard of Oz Latin
T, Palimpsest Project
Added by Andrew Added by Andrew Added by Andrew
Reinhard Reinhard Reinhard
Add to Faceboaok Wiew All

Report from the AP Latin meetings in Chicago, Nov. 3, 2008

As posted on the Latinteach list, 3 Nov. 2008 by Mary Pendergraft in response to the query
about how the Chicago AP meetings went:

| can reportthe mostimportant thing | learned: that the college and
university faculty who paricipated to a person expressed their
commitment to support Latin education for high school students and to
support the hard-working professionals who do thatteaching.

Invitations were sent to the classics departments of the institutions

who each year receive the largest numbers of Latin AP score repors.

Fifty institutions sent representatives, and they came from across the

Pr— m country: Washington to Florida, Maine to California; from large
universities and small colleges.

& Inite More View All

{ . Help!Ineedajob!

[ T.a; 11 members Faricipants were asked to think about the future of the AP Latin
To— course, and specifically (1) about impeortant skills and (2} about a
curriculum that would give students an opportunity to learn those
skills. With surprising and encouraging consistency, people wanted a
curriculum thatintroduces students to important warks of literature in

8 Conversational Latin
; 16 members
-,

London-based scholar Evan Millner has developed a number of Web 2.0 sites for Latin,
most notably Schola (Ning-created), Latinum, and Imaginum Vocabularium.
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Schola (http://schola.ning.com/) is an all-Latin language, informal social network where
anyone with a yen to practice their Latin composition is free to do so. Members are invited to
comment, add corrections, and help each other with the Latin they create.

Latinum (http://latinum.mypodcast.com/) is an extensive site containing hundreds of
lessons in spoken Classical Latin, presented as MP3 audio, based on a free introductory Latin
textbook in PDF format. In addition, Latinum provides vocabulary drills and a wide range of
Classical and other readings.

Imaginum Vocabularium (http://imaginumvocabulariumlatinum.blogspot.com/) is an
image-based blog to help with vocabulary learning via visuals--an online pictionary.

Classroom 2.0 (http://www.classroom20.com/) is a Ning-created social network
dedicated to teachers in any subject who are interested in using technology to help teach. With
over 10,000 members, help is readily available, and is a sign that this kind of technology is
already present and growing in support of all levels of education.

Teachers now have the ability to create their own Web 2.0 sites for their classes.
Distance-learning Classics educator Laura Gibbs uses social networks, blogs, and wikis for her
online courses (http://www.mythfolklore.net/). High school Latin teacher Bob Patrick uses blogs
(http://www.carminacatulli.blogspot.com/ and http://latinatironibus.blogspot.com/) and, more
recently, private social networks for his AP Latin classes, too, created on Ning.com.

Educators are beginning to leverage Web 2.0 technologies into their classes with good
results. The balance of this article will show Teaching Classical Languages readers how easy it
is to both create and manage a classroom social network in support of AP Vergil, step-by-step.
No programming skill is required; pre-made artistic “themes” are available to those teachers who
don’t have the time to fuss with graphic design, and the creation of content is quick and easy
requiring a few minutes a day to post news, homework assignments, and reminders. The students
are responsible for the rest.

Creating Your Latin Class Network with Ning

“Ning” is a social network creation tool. This means that you can create your own
Facebook-style groups online for free for any/all of your Latin classes. It takes about thirty
minutes to set up a basic site, and then it's up to both you and your students to create content on a
day-to-day basis. This content can include class assignments, uploading multimedia, posting
news about tests and quizzes, commenting on the blog, and more. Go to ning.com to get started.

R R ) — — T B

|| Windows Marketplace

mg SignIn / Popular Social Networks Help

Create Your Own Social Network for Anything

Name Your Social Network  Mr. Maro's AP Vergil Class

Pick a Web Address MaroVergil ning.com CREATE
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Ning-created sites do require their creators and members to have a unique Ning ID (a
username and password) in order to log in. If you don’t have a Ning ID, both you and your
students will need to get one. Membership is free and does not ask for any personal information.
The only requirement is that you have an e-mail address (any e-mail address will do, be it one for
your school, or simply a gmail.com or mac.com account, among others). At the time of
publication, the site had over 1,100 members from nearly 50 countries.

@ I P . .
ng- Great! First, Sign Up for a Ning account

To create your new social network in a few easy steps, first sign up for a free Ning ID.
Already have a Ning 1D? Sign In.

Sign Up

.or Sign In Ceams Mr. P. Maro
Birthday October [ 15 B 1970 B

Email pvmaro@ vergilius.org

Youll use this email to sign info

Confirm Email pvmaro@vergilius.org

Password EEEEEEEEE

Type the Code

on the Right qu AR Nl qe

&= By signing up, you agree to the Terms of Service and Privacy Policy.

Problems signing up? m

Create your Classroom Network

Ning asks that you describe the purpose of this network; this brief description is what
appears in the top-left corner of the site once the network is launched. You should also make the
network private so that only you and your students can access it. As an instructor and manager of
the site, it is up to you to invite your students in. You can lock the network down so that only
you have the power to invite people to the site. If other people stumble upon your network, they
will be prompted to log in to get to the homepage. Without the proper login credentials, they will
only be able to see the name of your network, but will be blocked from all class data,
membership, media, and other content.
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ng Describe Your New Social Network Next

Give everyone a reason to join your new social network. Want to make your network

About Your Network private or use a language other than English? Do that here too.

Features

Appearance Nenvork Name Mr. Maro's AP Vergil Class
Launch!
Privacy @ Public - Anybody can see or join it
©Q Private - Only invited people can join and see it

Tagline Arma virumque cano...

Appears in the header of your network

Description Welcome to the classroom network for students of Mr. Maro's

projects, and assignments can be found here.

Keywords Vergil, Virgil, Advanced Placement, Maro

Separate each keyword with a comma

Language English (U.S.) E

Educators are beginning to leverage Web 2.0 technologies into their classes with good
results. Bob Patrick teaches at Parkview High School in Lilburn, Georgia, where he has used
private, classroom blogs with his AP Latin Literature and AP Vergil students, specifically for
practicing essay writing for the AP exams. He graded these online essays with the AP essay
rubrics.

After speaking with Web 2.0 maven and teacher Laura Gibbs of the University of
Oklahoma, Patrick decided to give Ning-created social networking sites a try in his classes. As
Patrick succinctly puts it, he likes Nings because they “combine elements of a website, a blog, a
discussion group, a calendar, email, chat groups, and social networking all in one easy-to-set-up
place”. Patrick did have to contact Ning.com to request all advertising to be removed from the
site which Ning did at no charge because he was educating students who were younger than
college-age.

Patrick keeps his classroom Nings private, just for his own use and that of his students.
He did give his students some training on how to use the site, and then jumped right in posting
the syllabus online, using the Events calendar for assignments, creating student blogs on Vergil.
Students are encouraged to comment on the blogs as part of their quiz grades. An added bonus to
using Nings is that Patrick’s classes are nearly paper-free.

“I'm happier. The students are happier. Mother Earth is happier. It’s a trifecta of
happiness,” Patrick said.
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Now the fun begins! Drag-and-drop the features you want to use for your class from the

left-hand panel into the pane on the right. Each feature is discussed in greater detail below, but
this main screen shows you most of the elements you can add to your network. You do not need
to add all of the elements at once. Ning sites allow you to modify them over time based on the
needs of both you and your class.

N]Ilg‘ Add Features to Your Network | Next

Choose the features you want for your new social network by dragging features from
the list on the left to the homepage layout on the right.

About Your Network

Features

Appearance Features

L h!
aune Mr. Maro's AP Vergil Class

=@ Text Box

View all features -

= Description = Texi Box

Drag Here to Remove = =
Feature & Members

{ " Events
5 Forum
_@_ F'.hotog ) Get Badges |

B videos

W) Music

@7 Activity |

Briefly, here is what you can add to your site at this stage:

Description: This is the brief description about this classroom network that you entered at
the very beginning of this process.

Members: See a list of all members, plus thumbnail-sized representations of them, uploaded
by both you and your students.

Events: Browse a list of upcoming events, be those tests, quizzes, class trips, and more.
Forum: The discussion forum allows both you and your students to dialogue on a specific
point, whether it's about the death of Dido or about the Latin grammar, vocabulary, and
syntax Vergil used to describe it.

Photos: Upload and view digital images pertinent to your class.

Videos: Upload and view digital video. Many students opt to produce movies for their end-
of-year projects. They can upload those videos here.

Music: Upload and listen to MP3 audio. Record yourself reading Latin and post the files here;
have your students do the same.

Text Box: Free-text, typically used for breaking news.

Activity: Automatically added by Ning, you can monitor who is doing what on the classroom
site.
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Once you have selected the features that you would like to have on your network, choose
your theme (i.e. collection of design elements collected under a label like “Winter” or ‘“Martini”)
and color scheme and fonts (use your school colors for example, or accept the Ning defaults). In
this example, the “Notepad” theme is used.

N]I].g' Customize Appearance EED

Make your new social network stand out from the crowd by choosing a theme and
customizing it below.

About Your Network

Features
First, choose a theme
Launch! [ ol TS | T BT | B Pl
Flourish Melon Area 51 Graph |
hetwork Name . | 1z Netwark Nama I

Hamding Haad

Winter Office MNotepad

Cheesecake Baby Active Gothic Tagged Tagged Blue

EE

Now, make it uniquely yours

J Theme Settings H Advanced ‘

Header, Footer & Sides Notepad
Network Mame - H

Header Background :-:._;_- ; f'- IEI Network Name

To fill the header use an i.mage 955

Main My Page Mambers
pixels wide

Page Title
dd T Lorem ipsum dolar sit amet,
A a Llogo NONE| [ consectetuer adipiscing elit. Nunc
9 !EI scelerisque blandit doler.
This image replaces the network name Sesumuitmy el das IR BEIMESD

faucibus orci luctus.
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After selecting your theme, you can view the initial appearance of your classroom
network. You will note the appearance of Google Ads on the right side of the screen. When your

network is first created, these ads will make little sense; however, after the site has matured a
week or two and you have added classroom content, the ads will change focus to display
advertising topical to Classics and education. If you do not care for the advertising, Ning charges
$20.00/month to remove the ads. It is the Google Ads revenue that keeps these social networking
sites free on Ning. This is why Ning charges a monthly fee if you choose to opt out of the ads.

Mr. Maro's AP Vergil Class

Arma virumgue cano...

Main _Invite My Page Members Events Forum. Photos Videos Manage

: o ;
Wttt The Sloa <o ik for Welcome to your new social network, Andrew Hello, Andrew Reinhard!
students of Mr. Mara's AP Vergil Reinhard! Siqn Ot

Class. first period, fall 2008, lor s o Shanae ol o - FIGhT o R My Friends - Invite More

B4 Tnbox
Edit i’ [@ E‘-"?‘ ” : f 3 My Settings
. 1' Invite friends Add photos Addavideo  Shart u_t!'iscus:;jcr\ Muks-i* unigue Quick Add.. E
" Your Mr. Maro's AP Vergil Class Box Ads by Google

7 Click 'Edit' to odd text, HTML, videos. photos, or any third-party widgets to-this box.
d This box won't show up for other people until you update its content. Pimp Your Page
Andrew Custom Layouts &
Backgrounds to choose -

8 Online Download Them Now!
wabfetti smileyoentral.com

Reinhard

AP Invite More View All

Create Membership

Website

Nonprofit member website

software Easy, secure,
: i

Edit reliable. Free Triall

WildApricot.com

" Create Event

5 Start a Discussion

High School Film

L Camps
M Enroll in Film & Acting
9" Add Photos Camps in MY, LA, Paris,
Italy or London!
www. MY F A com/
i Add Videos 1_. 0 Rulei to Flat
tomac

Edit Drop 9 Ibs of Stomach
Fat every 11 Days by
Obeying these 10 Rules.

Fatloss4ldict.com

%" Add Music
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Add Events

It’s now time to add some content. The “Add Event” feature lets you schedule things like
quizzes and tests, or more fun stuff like Saturnalia parties or a birthday party for Rome. Students
can choose to RSVP to these events in order to acknowledge them. The events are posted with
date(s), start/end time(s), and location(s), along with an image topical to the event.

Create New Event

Step 1: Create an -Event Step-2: Lnvite-members

Event Information Privacy
MName Week One Test O Public: Anyone can see and RSVP
Event Image | NEW | (5] @ Private: Only invited people can RSVP
Add a photo or image as part of your event display i Disable RSVP
Description B I U S & [ @ Hide Guest List
Our first test is coming up! Please be
prepared to be quizzed on the Aeneid, Book
Lo
Event Type |Te.5-’r

Example: Fundraiser, "Birthday Pariy"

Start Time | Sep El 19 ﬁl z00¢ [ | o & :|53 ﬁl Py~ |

End Time Add End Time

Location |CI|:L55r'|:|-:|m

Add a general lecation such as "The Fillmore" so your event
will show up in area results

Street

City/Town

Website or Map http://
Add the web address for the venue or link to a Google Map

Phorne

Organized By Mr. Mara
If you want the host o be someone other than you
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Send invitations to your students to remind them of upcoming events, too. When
invitations are sent, invitees receive an email notification and do not have to visit the site to learn
of the event. Student emails are held in the “Manage Members” area which is accessible by the
site’s administrator only. Students are responsible for entering their correct email addresses.
When creating the invitation list online, the teacher may choose to copy/paste the email
addresses directly from an Excel file produced by the site, or can enter these addresses by hand.

Invite to 'Aeneid, Book I test’

Time: September 19, 2008 at Sam
Location: Classroom

The test for the Aeneid, Book T, is coming up!
Skip —

¥ Enter Email Addresses

Send To

mike@school.com bethy@school.com, efc......

Separate multiple addresses with commias

Your Message (Optional)
|

Send Tnvitations

> Tnvite Friends
Invite Your Friends to "Aeneid, Book I test'

P Tmport from Web Address Book
Yahoo Mail, Hotmail, GMail or AOL Mail

» Import from Address Book Application
Micrasoft Outlook, Apple Address Book, .CSV, efc.
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Add News and Notes

Many Ning networks contain news and notes at the top of the homepage. You can use the
free-text box (top of your network) to add assignments and class news, too. Update the news
daily or weekly to keep your students coming back to the site. When they are logged on, they
will then have the opportunity to participate in online discussions on classroom topics, they can
comment on blog posts by the instructor or by other students, and can upload and comment on
multimedia pertinent to the class. These options are discussed in more detail below.

Main _Invite My Page Members Events Forum Photos Videos Manage

’A::ignmn!‘ for AP Vergil, Waek DM| —I

Welcome to the classroom network for
students of Mr. Mara's AP Vergil
Class, first period, fall 2008. B 1 U S5 e [H

- Salvete, omnes,

Please read Aeneid, Book T, Lines 1-11, for Friday.

Mr. Maro

Andrew
Reinhard
@ Online
48 Tnvite More View All
Aenecid, Book T Test
September 13, 2008 af Yam - Cl

. W L gy widget To this textbox e m

The test for Book I is coming upl
Cirganized by Mre. Maro | Type: Test
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Add a Forum for After-Class Discussions

If your school has a mandatory writing component for every class, consider using Ning's
Forum/Discussion feature to encourage your students to write about class-themed topics. Not
only can the students earn writing credit through this online activity, but they can also engage
each other in specific points of Latin grammar, translation, and the like, as well as themes with
the content of the Latin read for class.

Each topic receives its own space on the Ning site to keep it separate from other topics.
Each new topic may also be tagged by its author into a variety of categories such as “poetry” or
“grammar” or “Book VI”. Clicking on a tag like “Book VI” will call up all of the discussions
relating to Book VI of the Aeneid.

Forum Home My Discussions Manage Forum

Start a New Discussion

Discussion Title: In the beginm'ng...

Fosiz B I U S & [

Why do you think Vergil begins the Aeneid the way that he does? Please respond
here by Friday.

Tags: Aeneid, Book I| (7]

Attach File(s): | l Browse. . ]

| | Browse. |
| | Browse... |

Start Discussion
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Add Digital Images

Arguably the most fun you can have with social networks is with sharing multimedia
(images, audio, video, and documents). Both you and your students can add digital images to the
classroom network at will. Click on the “Add Photos” button to get to this window:

S TunesConvert.jpg & Vidrecording.jpg
My Computer TR TunesMakeNewPlaylist.jpg T8 VidTransitions.jpg
'E MakeDiscussion.jpg E webcams.jpg

H! E InitCamSetup.jpg E

<
My MNetwaork File name: |‘-.-fergiIEust.jpg i
Flaces

Files of type: |_-'-'-.II Files i

Have a lot of photos you want fo share?
" Try the bulk photo uploader

—

|‘ Browse...

Browse...

Browse...

Browse...

Browse...

Browse...

Browse...

o I B B L

Browse...

I have the right to upload these photos under the Terms of Service.

Upload Photos

Browse for photos that you (or your students) have taken, or have downloaded online.
These photos could be anything from scans of papyrus manuscripts to class trip photos to images
of Vergil and more.
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After selecting one or more photos to upload, add metadata (keywords and descriptive
tags) about each digital image you post. Even though a lot of your images will be from the
Internet and used in class under the “fair-use” license, don’t forget to cite your sources:

Edit Photo Information

Add a title, description, and other information to the photes you just uploaded.
Everything is optional; iT you don't want to add amything, just click "Skip this step” on the right.

Skip this step »
Title Whao can view this photo?
Vergil Bust O Anyone
Description @ Just My Friends
Fram he =gas Wikipedio @ Tust Me
Location
@ gotate Photo Mtap Tt
Tags:
Vergil, bust, Wikipedid| (2

Save. Changes § Cancel
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Add Digital Videos

You can add your own videos to your network, too. Many Latin classes have an end-of-
year class project component, and increasing numbers of students are choosing to produce digital
videos in Latin (whether with spoken Latin or with Latin subtitles).

Click the “Add Videos” button to get to the window below. Ning will convert even large
videos (up to 100MB) to something any computer can manage, importing the videos into the site.
The 100MB filesize allows you to upload high-quality videos that are brief (e.g. five minutes of
full-screen, crystal-clear video vs. an hour of fuzzy video shown in a 2”” x 3” box). Ning converts
the videos for you to a proprietary online format, shrinking the filesize down without
compromising quality.

e

Mr-l Ma r.O ' S A P v Desidtop % CustApprncSteps.jpg "% PreBuildSteps.jpg
& "% EditPhotoInfo.jpg TR savevid.jpg
Arma virumque cano... 3 vl g “isignUpStep2.jpg
My Documents E Feab_lressltep-’r.jpg E, SillyVergil. wmv
" headsets.jpg [ [silyvergiFinal.wmv,
Main Invite My Page Members - “lImportiidjog S test.jg _
A 3 InitCamSetup.jpa ‘E UploadtoYouTube.jpg
B TunesConvert.j B VergilBust. j
Videos Home My Videos My Favorit i o il‘l’unesMak&Nequﬁaylist.jpg i'v‘idsecordijnpgg.ljpg
. | —_—
Add Videos = T
My Networl File name: |Si|br‘u"ergiIFinaI.u\'mv E E
Flaces
Upload a Video From Your Compute Files of type: |Al Files [~ | | B
: Have a lot of videos you want o share? IE!] . Add photos or videos o Mr.
l" Try the bulk video uploader 5P paro's AP Vergil Class
directly from your phone by
Browse... sending them to an email

I have the right to upload this video under the Terms of Service. Eldee.

More Information

Add Video
—.from YouTube or Google

Youl) Go gle

How it works Grab the HTML 'embed' code from
Files must be 100MB or smaller, We support .mov, .mpg, .avi, .3gp and wmv file any popular video site and add that
formats. video to this social network.

Add Video
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Add metadata about your video to let others know what it is about, including a title, brief
description, and tags. For any media that you upload, you can choose to tag these files with
keywords for quick retrieval during searches run through the site. For example, tagging a video
as being from Book I of the Aeneid will allow that video to be returned during a search for all
videos featuring content from Book I.

Mr. Maro's AP Vergil Class

Arma virumgue cano...

Main_ Invite My Page Members Events— Forum. Photos  Videos Manage

Videos Home My Videos My Favorites P Add Videos

Edit Video Information

Add a title, description, and other information to the video you just uploaded.

« Cancel and return to video

Title: Who can view this video?
Your viden is being converted Silly "U'E,I“g” o AWUET-E
Votre vidén est en cours . -~
de comersion Deseription Just My Friends
e This is a sample video for the 2008 AP @ Tust Me
At : Conference.
Jos L gl 1 ;
i RTE Ao Location
SillyVergilFinal.wmy e
Tags:

Vergil, Latin, AP (2

Save Changes



Teaching Classical Languages Fall 2009
Andrew Reinhard Page 21

Add Digital Audio

Even though Ning classes all audio as “music”, your digital audio can be much more than
that. Record your own oral interpretation of Latin, and encourage your students to practice
reading their Latin aloud. Posting these audio files allows you as a teacher to listen to how your
students are pronouncing the Latin, and also allows the other students to listen. You can leave
comments underneath individual audio files with notes on pronunciation, or to give
encouragement or praise. These comments can be seen by all members. To leave an individual
comment for a student, use the site’s internal email feature to send a personal message.

Click the “Add Music” button to get to the window above where you can add your MP3 files.
Add metadata about the audio you are uploading (give credit where credit is due!).

Edit Song Information

Add a title, description, and ather information To the songs you just uploaded. ,

Everything is optional; if you don't want to add anything, just click "Skip this step" on the right.

Skip this step »

] APVergilPres.mp3

Song Title APVergilPres Ariwork | noxe | [
Artist Andrew Reinhard
Album

Allow people to put this song on their

e
B More
|
3| Frr—— EI
4. | [ Browse... | A

I have the right to upload these songs under the Terms of Service.

Upload Songs

How it works
¥ou can upload up to 100 MP3s! Each MP3 file may be up to 20MB in size, but
smaller files will upload more quickly.

0Omo|s|

Zl=|0
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Add other Features

When you first created your classroom social network, you had a few options of features
to add (Forum, Audio, Video, Free Text, etc.). Click on the “Manage” heading on your
homepage and then choose “Features” to select other fun options for your network (like Blogs

and Groups).

Add Features to Your Network

Choose the features you want for your social network by dragging features from the list on the left to the homepage
layout on the right. Wam to change the light gray boxes in the right calumn? Check out our premium services|

Features L,uwﬂ

= Text Box @ Mr. Maro's AP Vergil Class

3 Hotes G

- Description =2 TextBox Hellg,

R3S liJ Lisgrmame

. e Members [ Blog

7§ Gadgets (Beta) [ -

P9 Events &2 Groups

Drag Here to Remove
Feature

& Music

i & hctivity |
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Add Groups

You can create an endless number of sub-groups for your Ning network. For your Latin
classes, you might create Groups for your students to use when working together on class
projects. Your students can use the Groups page to discuss projects and record the work that has
been done on them so far. You might create groups for students collaborating on translation
projects, or even groups for different levels of Latin that meet during the same class period in the
same classroom (e.g. a Latin I group, a Latin IV group, and a Latin V group that all meet in
Room 101 from 1:40 — 2:30).

For student project groups (like the one pictured below), the students actually create a
group-related webpage within the main site that they can make their own. It is up to the group
members to decide whether to allow anyone in, or to grant access to other students on an
invitation-only basis. Students within a group can upload files to the group’s page, as well as
works in progress, and can document what they are doing for the benefit of other group members.

Create New Group

Step 1: Sef up your group's information Step 2: Invite members

Group Information Features

Name |qu|| Group No. 1 Choose the Teatures you want onyour group page.

Image |N-ONE =] B Comments

s Discussion Forum
Description Mike, Betty, and Carlos class project group Tk
homepage | ext Box

i R55 Reader
Privacy

&raup Address |sn11a|lgr-nupnnl

Choose who can join this group. Privacy can't be
This sets the URL of your group: changed after the group is created.
http:/ /maroapvergil.ning.com

O Anyone
/group/groupwebaddress
@ Only Invited People
Website http://
If your group has another website, add it here Messages
{ nrsin Allow members 1o send messages fo the enfire
group

If your group is based somewhere. add your fown or

city Create Group
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Add a Classroom Blog

Add the “Blog” feature from the Manage menu and create your own classroom blog to
supplement the other activities on the Latin class network. Granted, you might opt to create a
Latin class blog to cover day-to-day discussions of the literature being read in class. An
advantage of a Ning-created Latin classroom network is the fact that the blog can be included
among all of the other content in the site as another place to write and discuss grammar and
content from the assigned readings (or even extra readings).

For classroom use, instructors might opt to keep the topics listed above as fodder for the
forums, instead leaving the blogging to the students. When a student joins a Ning social network,
s/he receives his/her own home page which includes space for a personal blog. It is here that
students can write about their classroom experiences, make notes about an author they are
reading or passage they are translating, or anything else related to the class. A teacher might be
inspired to cast students as different characters from the Aeneid and have them blog in the voice
of that character each week.'

Add a New Blog Post

Post Title
Welcome to AP Vergill

Entry

B I U & o [N

Welcome ta AP Vergil, Fall-Semester, 2008. In this class we will be reading the AP selections from Vergil's
Aeneid, I have also created this website for class so that we can all have more fun with this old author....

Mr. Maro

"It would be easy to adapt Laurie Churchill’s suggestions for keeping a weekly Latin language journal to the blog or
forum (95-97).
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Ning’s Manage Menu

As the classroom network's creator and administrator, you have several options to control
security, access, and content. Your network’s Manage menu, available to only you at the top of
any page on the site, allows you to fully customize your network. These features are briefly
described in the picture below.

Mr. Maro's AP Vergil Class

Arma virumgue cano...

Manage

Metwork Setftings
@ Network Information

Edit your network's name,
description and other

information.

% Features
Customize your social
network by adding new
features or removing
existing ones.

ee Flickr Importing

Set up your social network
to import photos from
Flickr,

Promote Your Network

7] Broadcast Message
Send a message to all the

members aof this netwaork.

& Members

Manage members,
Administrators, invited
people and banned people,

54 Privacy & Content
Control

Choose who can see, join
and confribute To your
network.

* Latest Activity

i

Add messages and choose
what's displayed in your
network's activity feed,

El Facebook Promotion
Allow Facebook users to
put your network's widgets
on their profile pages.

) Appearance
Adjust your netwark's
colors, images and overall

style.

7 Profile Questions
Edif the guestions that
members answer about

themselves.

ablc Language Editor

Customize your network's
text and messages or creafe

a new language.,

5] Badges & Widgets
Customize the look of your

nefwork's widgets and
badges.
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Broadcast Messages

Do you need to make a class-wide announcement after-hours? Use the Manage menu’s
“Broadcast Message” feature to reach all of your students at once at any time. When the message
has been successfully sent, Ning will give you a confirmation. Broadcast messages get sent as

emails to the network’s membership and do not require a student to be logged in in order to get
the message.

“Mr. Maro's AP Vergil Class
bt

B e B ba Rebe B fws s Pistm ol Sm

Manage

e
& Syleeh ey P Sty
[ryerpe—— —

P [
e

Send a message to all the
members of this network,

o Doy g 11 ] ]
L =]

== E Send Broadcast Message
Homework Due Friday!

Body (HTML not allowed)

Class -- Do'not forget to turn in your
essays this Friday!
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Widgets

Tiny software programs called “widgets” for PC users and “gadgets” for Mac users allow
one to post a calendar or a clock or a “phrase of the day” among other things. If you build a
widget and post it on your classroom Ning site, you as the creator of that widget (and
administrator of your site) can allow Facebook users to upload and share these small software
applications. Permission from the site administrator is required as s/he is, in effect, a gatekeeper
to the site’s content, especially if it is private. If you so choose, you can upload your own
widgets to your own Facebook profile and share them in that way rather than linking your site
publicly to Facebook.

Making Your Latin Classroom Social Network(s) Successful

Most websites (and specifically blogs and other Web 2.0 creatures) die because of the
lack of fresh content. In order for your classroom site to become truly useful, it is up to you as
the instructor to both prime the pump with some content prior to the first day of class, and then
make the site a clear, strong component of what is expected from your students as part of their
daily routine: check the site, contribute to discussions, create or comment on content. With some
encouragement, students will find this to be fun as they use a social networking tool to facilitate
their Latin learning.

Conclusion

Your students are already on social networking sites like Facebook and MySpace; and
many teachers have already created profiles as well to connect with friends and colleagues.
Harnessing the obvious communicative power of sites like these is extraordinarily quick and
easy via the network-creation tool, Ning. About a month before school starts, think about which
classes would benefit the most from a dedicated classroom website, think about what you would
like to do with a site like this, and don't forget to run the idea by your school administrator and
IT department. Some schools do forbid access to social networking sites as a rule, but exceptions
might be made for private, classroom-based sites on a case-by-case basis. It doesn't hurt to ask,
and if enough interest is shown by faculty from many subjects, it may be easier to get the
administration to effect a policy change.

The social networks you create empower your students to use the technological tools that
they are familiar with in order to learn old languages in new ways. Teachers who opt to use Web
2.0 tools as part of the class experience do require their students to post content to the site. If
teachers place homework assignments and news online, students will be obligated to visit the site
anyway. As many courses have writing requirements set by the state, district, or school, you can
use online discussions and blogging to fulfill that requirement. And once students learn that they
can upload videos and fun pictures that they find, and can actively participate in discussions,
they may forget that site participation is required and will instead spend time there on their own
because it is fun and allows them to express themselves.

The Web 2.0/social networking sites themselves do not replace classroom lecture and the
reading and study required for mastering Latin, but they do lend themselves to having fun with
the subject while at the same time giving the students a place to review and to write. One of the
questions I am frequently asked by teachers is, “why use this instead of [my course management
system]?”” For teachers, continue to manage your grades and the like through software packages
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like Moodle or Blackboard. But if you give students a choice of using Blackboard or a social
networking site for their classes, the course management software will lose.

With Web 2.0, we are realizing the teacher-student/student-teacher paradigm as described
by Paolo Freire in his book, Pedagogy of the Oppressed. By encouraging dialogue with your
students on the works of Latin authors, you improve class participation and introduce other,
Classically-grounded disciplines like rhetoric and philosophy into the mix, turning your Latin
students into contemporary thinkers, and more eloquent writers and speakers.
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“That Ain’t Workin’; That’s the Way You Do It”
Teaching Greek through Popular Music'

Georgia L. Irby-Massie
The College of William and Mary

Abstract

This article describes an unconventional method of teaching Greek vocabulary, grammar, and
syntax through the translation or adaptation of popular songs into Attic Greek. To reinforce
vocabulary and introduce or review points of grammar of syntax in a memorable way, I have
adapted and translated a number of modern songs into Attic Greek. Each song was focused around
one or two significant concepts (e.g., adverbs, participles, the optative mood) and was presented
with the appropriate textbook chapter to augment other available materials. The students
themselves, who recommended many of the songs and themes, were consequently active
participants in the development of their own ancillary and review materials. My students,
furthermore, were inspired to create their own translations and adaptations which were then, once
the author approved the instructor’s corrections, presented to the class.

Incorporating this challenging language into contemporary culture gives students a sense of
intimacy and confidence with Greek. In this article, I outline the creative process, explain my Attic
Greek song lyrics, and suggest further applications of this technique.’

Keywords

Greek language, grammar, composition, vocabulary, pedagogy, music, song

Music, the greatest good that mortals know,
And all of heaven we have below.

Music can noble hints impart,

Engender fury, kindle love;

With unsuspected eloquence can move,
And manage all the man with secret art.

Joseph Addison (1672-1719) from "A Song for St. Cecilia’s Day”

! An earlier version of this paper was read at the Tucson, AZ meeting of the Classical Association of the Middle
West and South, April, 2008. I also owe a debt of gratitude to the anonymous referees, whose suggestions helped
tighten my argument and improve the Greek in the songs, and to my colleague William E. Hutton for reading the
revised Greek lyrics and catching some few remaining exigencies. Any remaining infelicities are my own. I also
wish to thank my elementary Greek students at the College of William and Mary (Fall 2006-Spring 2007) for
inadvertently suggesting the project, for cheerfully enduring my singing voice, and for reacting so positively to the
songs in the first place. I dedicate this paper to the memory of my maternal grandfather Joseph Martin Kubala,
whom I know only through my mother and the deep love of all music the three of us share.

? Printing Note: Pages 45, 49 and 57 in the appendix are legal size (8.5” x 14™), to better facilitate handout-production.
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Introduction

Modern language teachers fully appreciate the power of music in the elementary
classroom (Chen-Hafteck et al.; Custodero; Decker; Dunlop; Edelsky et al.; Rubin). Songs help
students master foreign (and native) words for days of the week, months, body parts, animals,
colors and food, the numbers, as well as points of culture or history. Rhythmic and musical
mnemonics facilitate vocabulary retention and mastery of grammar. The melodies are simple, the
lyrics are easily learned and remembered, and to sing these charming melodies is pleasurable.
Most students find it easier to memorize lists of data set to a rhythm. Consider, for example, Tom
Lehrer’s The Elements, a recitation of the 102 elements known at the time (1959), set to Gilbert
and Sullivan’s Modern Major General, and the School House Rock collection of grammar,
science, and history songs broadcast on U.S. television on Saturday mornings from 1973 to 1986
(the vehicle by which I continue to augment my introduction of the parts of speech to beginning
language students to their great joy). In the mid-90’s, Warner Brothers’ Animaniacs recorded
humorous songs that included Wakko’s America, enumerating all the states and their capitals,
and the Presidents, listing the Presidents up to Bill Clinton. (Videos for cited songs can be found
on YouTube.) Any teenager or young adult who demurs from an ability to memorize unfamiliar
data can yet effortlessly rattle off the lyrics to the current chart-topping song. Meter and music
aid the mind in the acquisition and retention of data and make learning, even for the most
recalcitrant, palatable and fun. According to Gardner’s Theory of Multiple Intelligences different
intellectual proclivities combine “to enhance educational opportunities and options” (Gardner
10). In other words, students have different learning styles, music links “in a variety of ways to
the range of human symbol systems and intellectual competences” (123), and the synthesis of
language and music helps some students learn best while aiding in other Intelligence Types.

Teachers of the Latin language have at their disposal a growing (though not centralized)
corpus of supplemental materials and mnemonics to add spice and drama to the student’s
language learning experience, from spoken Latin (Traupman), to Winnie the Pooh (Lenard,
Staples), Dr. Seuss (Tunberg and Tunberg) and Harry Potter (Needham). Latin versions of
Christmas songs are widely available, as are many familiar nursery songs (Irwin and Couch,
“Latin Christmas Carols,” “The Latin Songbook™). Latin teachers also have used simple lyrics to
help students memorize and recall verb and noun endings (see, for example, David Pellegrino’s
Latin Teaching Songs online). Such extensive and accessible supplementary materials are
powerful teaching tools, and students generally respond to these materials in a positive manner.

For the elementary and intermediate Classical Greek classroom, such materials are
limited. To be sure, most textbooks include supplemental materials, and skilled teachers have
generated their own ancillary exercises, many of which are generously disseminated (especially
useful are Gruber-Miller, “Ariadne” and Major, “Greek Help at LSU”). But these materials,
however welcome and pedagogically sound, fail to provide respite from the unmitigated routine
dictated by the textbook. Welcome, though not altogether appropriate for the beginning student,
is the Attic Greek translation of J.K. Rowling’s highly celebrated first book, Harry Potter and
the Sorcerer’s Stone, rendered as APEIOZ TIOTHP KAl TOY ®IAOZO®O0Y AIOOZ by
Andrew Wilson who drew inspiration from Lucian.’ Modern Greek, furthermore, differs too
significantly from its parent language for the vast body of its beautiful children’s songs and

? Wilson is also in the process of producing notes and vocabulary, available at his web page. “J K Rowling and her
publishers hope that the translations will help children overcome the common dread of studying the two dead
languages - where wars in Gaul and Virgil's thoughts on beekeeping can be as exciting as it gets.” Reynolds.
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lively folk and popular music to be meaningful either to the beginning student of Ancient Greek
or even to the teacher who may know no Modern Greek. Highly recommended is W. H. D.
Rouse’s delightful Chanties in Greek and Latin (maintained online by David Parsons). The
collection includes free translations and paraphrases of songs set to a variety of childhood tunes,
with quantities carefully observed, to encourage both greater exactitude of pronunciation than is
usually found in the elementary (or advanced) classroom and a more facile acquisition of skills
in reading and pronouncing the ancient languages. Rouse asserts, “But if they [the students] will
read prose also in crochets and quavers, instead of substituting stress for length and shortening
unstressed longs, they will hear for the first time the beauty of Greek and the majesty of Latin”
(8). Rouse had also hoped to teach a large vocabulary and tricky forms through his songs: “I
have found that a word or form thus learnt, if later met with, at once calls forth the familiar
stanza, which is sung unasked as an old friend. Lastly pleasant associations are made for the
study; and this is the most valuable of all, since it reacts on the temper and makes the work real
by touching the feelings of the learner” (8). Although scholarly interest in ancient Greek music is
growing, this demanding language has eluded the popular imagination.” To my knowledge, the
Greek teacher can draw only from liturgically inspired music, including psalms set to hauntingly
beautiful Byzantine Orthodox chants and Mr. Mister’s snappy 1985 hit, “Kyrie Eleison.”

The modern university student, however, as well as this modern teacher, rightfully
demands a variety of materials and approaches. Over the course of a fourteen to sixteen week
semester, with three to five weekly meetings, textbooks must be supplemented, and some
diversity is essential to maintain student interest and enthusiasm. In answer to the students’ own
frustration at the lack of accessible, lighthearted, ancillary materials, I decided to create my own.
Namely, in response to a direct student request, I have adapted and translated a number of
contemporary songs into Attic Greek to supplement Athenaze, a textbook frequently employed in
the elementary Greek sequence at the College of William and Mary. These lyrics were further
used to reinforce vocabulary and introduce or review points of grammar or syntax while at the
same time allowing for a healthy dose of fun in the classroom. Indeed, my efforts were met with
resounding success. The students began to share lyrics with friends, they sang the songs in the
cafeteria and at meetings of the Classics Club, and some were even inspired to compose their
own lyrics in Attic Greek.

In the following pages, I outline this unconventional method of inspiring, rewarding, and
retaining students of elementary Greek through the translation or adaptation/parody of modern
songs into Attic Greek. I explain my methods of composition, discuss the pedagogical aims of
the lyrics, and reflect upon further advantages and disadvantages of this nascent but on-going

* This contrasts with the growing body of Latin language lyrics in popular music. Modern performers across
numerous genres — including Simon and Garfunkel (Benedictus), Cat Stevens (O Caritas), Sinead O’ Connor
(Regina caeli, O filii et filiae), Roxy Music (A Song for Europe), Patrick Cassidy (Vide Cor Meum), Qntal (Ad
mortem festinamus, Flamma, Omnis mundi illuminate, Stella splendens), and Enya (Pax Deorum, Tempus Vernum,
Afer Ventus) have produced and recorded original, adapted, or traditional lyrics in Classical or Ecclesiastical Latin.
The Finnish native Jukka Ammondt has translated and recorded his own Latinized Elvis Presley lyrics.

For scholarship in Greek Music: Barker.

Though not conducive to a class sing-along, several CDs feature modern musicians performing what little survives
of Ancient Greek music: Atrium Musicale. Musique de la gréce antique. Harmonia Mundi, 1979; Ensemble De
Organographia. Music of the Ancient Greeks. Pandourion, 1997; Christodoulos Halaris. Music of Ancient Greece.
Orata, 1994; Angelique Ionatos and Nena Venetsanou. Sappho de Mytilene. Tempo, 1991; Conrad Steinmann.
Melpomen: Ancient Greek Music. Harmonia Mundi, 2006.
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classroom experiment. Also offered are additional suggestions for implementing this technique
in the elementary or intermediate Greek classroom.

The Pedagogical Value of Incorporating Popular Music into the
Elementary and Intermediate Greek Language Classrooms

Ultimately, the goal of setting Attic Greek lyrics to modern and familiar tunes is to
encourage student interest and participation, to make the language more accessible and less
intimidating, to inspire classroom esprit de corps, and to give the students individually and the
class collectively a sense of empowerment, ownership, and conquest over Attic Greek. In short,
these songs bring the language into their own culture.

With every composition, I was careful to draw deeply from word lists in the textbook in
order to encourage vocabulary retention. Each song also was organized around one or two
grammatical and/or syntactical concepts to review or introduce grammar and syntax. The lyrics
were presented to augment other explanations available to the students, and the linguistic
emphasis of each lyric was limited to foster mastery of the grammar and syntax currently under
study.

Since these short pieces invariably incorporate familiar vocabulary, grammar, and syntax,
the lyrics can be used in-class effectively as activities in sight translation. Although translations
of the songs are provided in the appendix, they were not distributed to the students. In the case
of translations, the students often already know the original English lyrics, they are comfortable
with trying to translate something both so new and yet familiar, and it is a source of great
merriment to see how familiar English colloquialisms can be rendered into the Greek of Plato
and Aristotle. In the case of adaptations and parodies, the language of the songs is sufficiently
divorced from the style of the textbook that the students cannot merely rely upon their
accumulated stockpile of memorized formulaic phrases. The linguistic components, the
characters, and their situations are well-known, but the style, word order, grammar, and syntax
demand attentive deconstruction. Parodies of English songs, further, can be utilized to emphasize
Greek cultural and historical themes or to lampoon the story line in the text.

Additionally, I require composition in Greek from my beginning and intermediate
language students. Although opinions vary on the pedagogical value of composition (in a course
already pressed for time to cover vast amounts of material, does the investiture of time and effort
merit the results?), I strongly believe that composition in the ancient languages, when properly
implemented, instills essential translation and analytical skills, as well as confidence (see also
Beneker; Davisson; Gruber-Miller; Saunders; Major, 2008). The learner is forced to examine the
language from the other side, to think in Greek rather than just to make simple but inequitable
arithmetic transferals from Greek to English, to consider the range of meanings a word may carry,
to contemplate the nuances of a syntactical element, and to appreciate the natural rhythms of the
language. The acts of reading and composition are correlative, and the student who engages in
both becomes an active participant, rather than a passive spectator. The song lyrics provide yet
another paradigm for language composition and intimacy with Attic Greek. By expending my
own creative energy and time on writing song lyrics, I modeled for my class the utility of
composition in learning how to read and even to think in Greek.
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Finally, after the Greek lyrics have been analyzed and translated in class, I enjoin my
students to sing the song. Consequently, another drill in pronunciation is incorporated into the
daily classroom experience. The act of singing these songs further underscores that Attic Greek
was a spoken and living language, and that the literature was never meant to be read in silence,
but rather to be recited or chanted in a public venue. The language activity is thus transformed
into a cultural re-enactment.

In contrast to the more singable children’s songs, the contemporary songs chosen for this
experiment are sophisticated, interesting, “cool,” and mostly familiar and accessible to the
students who, in fact, proposed many of the tunes. By using the students’ own musical
suggestions (occasionally of pieces entirely unfamiliar to me), the students themselves
contributed directly to the development of supplementary pedagogical materials, and we were
able to bring the modern world into our study of an ancient language, to expand the students’ and
my own knowledge of music, and to learn, review, and master vocabulary, forms, moods, case
uses, rules of prosody, and much more.

The Creative Process

As mentioned above, this unconventional classroom project arose in response to student
frustration over the lack of ancillary materials similar to those available in Latin and the modern
languages. One of my best students, bound for seminary, had asked when the class would learn
the color words (“like they do in modern languages™) and if there would be a song (“there’s
always a song”). The entreaty to learn the color words was perfectly appropriate, and the petition
for a song seemed innocent and reasonable enough. So I asked what song my future seminarian
had in mind. He responded, “Iron Man,” a song entirely unknown to me. After some research
into the genre of heavy metal, I acquired the lyrics and a recording of the song, and Black
Sabbath’s “Iron Man” then became my avfpwTos XpwHUATwWY, composed simultaneously with
the English free verse “Color Man.”

Admittedly, Greek composition at any level is a labor intensive process, and heavy metal
does not lend itself easily to the rules of Greek prosody. All of my Greek lyrics employ a strictly
rhythmical rather than quantitative meter, retaining the same number of syllables in my Greek
rendition as in the original English version. To make the syllable count, I employed contractions,
enjambment, ellipses, and elisions of various types, and syncope where expedient; all of these
ellipses were expanded and explained in class (as they are in the notes in the appendix).
Although care was taken to observe the rules of prosody in Smyth, occasional liberties were
taken according to the spirit of rock and roll.

The process of lyric composition usually began with the tune, and then the music inspired
my decision to translate or to adapt (the lyrics of many popular songs are widely available
online). Although my goal, in part, was to reiterate useful and essential vocabulary, the
vocabulary lists in neither Athenaze nor any other elementary Greek texts are up to the challenge,
and two online and searchable English-Greek Dictionaries, Edwards’s English-Greek Lexicon
and S.C. Woodhouse’s English-Greek Dictionary: A Vocabulary of the Attic Language, are
handy tools in helping locate the Greek word with the precise rhythmic and syllabic values and
the suitable force of meaning for the verse at hand, with substantiation from the LSJ.
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The Songs

Please note that the appendix includes the Greek lyrics, extensive vocabulary and
grammar notes, and English translations of all of the songs discussed below. The songs fall into
three categories: Songs to Introduce Grammar (three); Songs to Review Grammar and
Vocabulary (four); Student Songs (three). Although the songs and my notes are keyed to the
Athenaze series, my grammar notes are intended to facilitate the use of these songs to supplement
any elementary Greek textbook as the instructor deems appropriate, and I offer some suggestions
for using these materials with other textbooks.

Songs to Introduce Grammar

avlpcomos xpwuatwy: Greek Color Words

In adapting “Iron Man,” my first composition effort, I chose to connect each of the color
words with the functions of a Greek god to illustrate that the color words represent textures and
quality of light in Greek literature rather than the spectral colors (Moonwomon; Edgeworth;
Silverman; Maxwell-Stuart; Irwin). Zeus is dark-browed (KE)\ouvsq)ﬁc: Homer 1I. 21.520) to
underscore his control over weather and storms. Artemis is associated with the silvery moon
(apyupd), to emphasize the luminescent brightness, whiteness, and beauty of the goddesses. As
in the poets, Aphrodite is golden (xpuon: Hes. Th. 975; Attic: xpuon) to accentuate her wealth,
divinity, and the luster of her skin. As an epithet for Apollo (Macar. 5.53; also a descriptor of the
sun [Homer, II. 14.185]), Aeukoc highlights both the clear and bright property of light associated
with the word and Apollo’s youthfulness and beauty, as the Greek adjective implies. Hades’s
qualifier, oKOT10G, evokes the dark, shadowy gloom of Homer’s underworld. In contrast, Helios
is Eavbos, not just yellow, but yellow tinged with brown or auburn, evoking the quality of light
at sunrise or sunset. For Athena, the cultivated greenish-yellow olive (EAc1dV XAwp@v),
evoking the process of photosynthesis, the moistness of the young plants (the same color
describes sea water), and the young ripening fruit (distinctively pale in color as contrasted with
ripened fruit). For Ares, red blood matted black (¢puBpos ka1 HEAas oipoTl) evokes the god’s
bloodlust and rage with a color word describing the warmth of blushing and fire, and, in this
context, the hotness of freshly spilled blood. The adjective kuaveos, describing the dark
appearance of the open sea, the realm over which Poseidon holds sway, also suggests glossiness,
as of the skin of porpoises (Arist. HA 566b12) or the surface of the deep sea (Eurip. Iphigeniea in
Tauris 7) reflecting sun or moon-light. Likewise, Iris’s complement, ToikiAn, conveys the
dappling of colors through a clouded morning sky. Dionysus is connected to spring flowers,
violets (To 1ov), whose deep purple color suggests the rich color of wine as well as the complex
bouquet and fragrance one expects from fine (divinely created) wine. Divine panpipes should be
of a royal color (mopoupn). The color, applied to the surging sea (I 16.391) and the
supernatural and ethereal qualities of a rainbow (/1. 17.551), likewise qualifies the music divinely
produced on those panpipes (gossamer musical phrases gently waxing and waning). Hermes, like
any god, should have glossy, sparkling eyes (kuavcmis by analogy with the strictly feminine
common epithet of Athena, yAaukadmic [Homer II. 1.206]; cp. Poseidon’s kuaveov BaAAatov
above); the neologism fit the rhythm and stress of the line. In presenting the color words, I also
worked in some discussion of mythology and literature.
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Through this first compositional foray into pop culture, dvBpwmos XpwuaTwvy, I
covered not only the Greek color words, such as they are, but I also slyly introduced the
upcoming present middle participle (Athenaze chapter 8) to stress that Aphrodite rejoices for her
own pleasure (Tepmouevn) and that Hermes plays his syrinx to delight not only his flocks but
also himself: TépTwv kol Tepmopevos—using the same verb in multiple forms to stress
nuanced points of grammar and to model the concept of subordination with participles.

Further, my avbpwmos xpwuaTwv incorporates several familiar (and easy) vocabulary
words from the first few chapters of Athenaze. From chapter 1: avBpwmoc, eiui, kai, olv;
chapter 3: avdpeloc, Heyac; chapter 4: Y7, padioc; chapter 5: uoc, kaTa, TPORaTA, TUTTGW,
UMETEPOG; chapter 6: TTouc; chapter 7: BohaTTa, HEAOC, OIVOC, GVOU, TTAC, XAIPW, XEIHGWV,
and from forthcoming chapters: oupovos (chapter 9), Upvew, codpos (chapter 11), and pupiol
(chapter 15). upvoc is easily deduced from Upvéw (chapter 10), apyupos from cpyuplov
(chapter 11), AaumpoTtns from Aautpos (chapter 13), and xopeuopgvn from xopos (chapter 4).
I pointed out the etymological connection between Eavfos and the name of Dikaiopolis’s slave
Zavbias, whom we had affectionately nicknamed “Blondie.”

Finally, these lyrics reviewed several syntactical concepts: datives of means (HUPICOV
choudToov 6\16;40(0 mool padlols), respect (ué)\ag ofl'gaT ), and place where
(xopsuouevn Tco oUpave); and the genitive of possession (G1uUaTI TV avSpelwv aVBPWTWY,
TG 0lVw TAV 1wv ovbecwv eapivadv). Further, the students were introduced to two concepts
that would otherwise have been omitted from the elementary Greek sequence: the cognate
accusative (UMVELTE... Tov 6odov Upvov) and the objective genitive (TTOTVIC EAXIQV XAWPQV).

The In-Class Exercise

I supplied handouts of the Greek text with vocabulary and grammar notes. After the
students took turns reading through the lyrics in Greek, the group then analyzed the song, stanza
by stanza, discussing grammatical forms, brainstorming about syntax, and identifying familiar
vocabulary. Since the class size was already small and each student was eager to participate,
tackling this first song as a group effort was appropriate. I explained the new constructions as we
encountered them, while prompting the students to remark on elements they recognized (e.g., the
well-known endings of the participle) so that the introduction of new grammar built upon already
established concepts. Students volunteered to translate the stanzas, and they further discussed
syntax and vocabulary as it related both to the text at hand and recently studied chapters of
Athenaze. At the end of class, we read through the lyrics en masse and then sang the Greek over
Ozzy Osbourne’s voice in the original English recording.

Subsequent songs were presented in similar fashion. Students received a handout of the
Greek text with vocabulary and grammar notes. Specific stanzas were distributed to small groups
of students who worked on their assigned passages in class for about ten minutes. In turn, each
group then read its particular Greek passage aloud to the class, presented a syntactical exegesis,
and provided a translation. The class as a whole further analyzed and discussed each stanza
seriatim. Finally we sang the entire song karaoke-style over the original melody (none of these
sessions was recorded). Hence, each song, construed to review or introduce some particular point
of Greek, served also as an exercise in oral recitation and sight translation. To reinforce the
lessons presented through the lyrics, examples from the songs were featured in review materials
and worksheets as well as in quizzes and extra-credit assignments (see Hallett.2).
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KcS,uos' TE’paTos‘: Adverbs and Review of Verb Forms

For Halloween, Bobby Picket’s “Monster Mash,” KWUOS TépO(Tog, provided a
seasonable review of adverbs (Athenaze chapter 4) and verb tenses. Boris’s monster danced in a
“monsterly” way (Tepchos), and the dance caught on “in a flash” (Taxécos). If the kKOs
TEpaTos caught on TaXEws, clearly that action must be expressed in the aorist: a single crisp
event. Although the dance remained popular, the catching on occurred only once, and snappily.
Hence, the class learned the epsilon augment, the aorist and imperfect tenses (Athenaze chapters
11, 13). The monster, the ghouls, and others were doing the mash for some unspecified amount
of time in the past (ekcduafov TepaTwWS), in counterpoint with the already familiar present (you
are now dancing in a monsterly way: kwualels TepaTws) and future tenses (KGWUOGELS
TePATWS: you will dance in a monsterly way). In the interest of the syllable count, Pickett’s
modal “can” became a future tense. Further, the distinctions between the aorist and imperfect
tenses are explicitly contrasted in sequential lines: although the zombies were enjoying the gay
atmosphere for an indeterminate amount of time (imperfect: émoilov), the party had only “just
begun” (ingressive aorist: NpEe). Finally, the intricacies of the imperfect tense are hinted at with
the inchoative imperfect avicxe: the monster, we presume, was not spending some length of
time rising from the slab, but rather he “began to rise.”

This lyric was the most challenging and rewarding, especially regarding vocabulary.
What is the Greek word for laboratory? The logical Attic Greek choice is Aristophanes’s
dpovTiotnptov (Clouds 94), wherewith the class learned about the hapax legomenon. What
Greek word means ghouls? ¢oopoaToa seemed appropriate; electrodes? the irreducible
components of the physical world, otoixeta (Pl., Ti. 48b); zombies? auxol, a word sparking
an explanation of the the alpha-privative; vampires? ¢p1AaipaTot, lovers of blood (my neologism
more closely maintains the rhythm than Aristophanes’s aluaTomwdTns [Knights 198]). Dracula
and Igor surely must be indeclinable, like Hebrew names adlected into the New Testament.

Nonetheless, the iterative refrain, brisk allegro tempo, cleanly accentuated bass-line, and
sing-song modulations of the original render the piece, even in Attic Greek, familiar, accessible,
and singable. Although the verses are naturally more complex than the refrain, with some
vocabulary assistance, the syntax is decipherable even to the beginning Greek student. The
students recognized the dative of place where (TTUpYw Eww). Also familiar were the accusative
of motion towards (BaxAapov), the genitive of place from which ([ex] olkcov Tamelvedv), and, of
course, prepositional phrases reinforcing the case uses, with the genitive (ek copoU) and dative
(rapa Eelvolc). Students also recognized the middle/passive participle (adikvouuevos,
Athenaze chapter 8), present active participle (AakTiI{ovTwV, Athenaze chapter 9) governing a
direct object (Tadouc), present middle/passive infinitive of purpose (celcecBai, Athenaze
chapter 6), complementary present middle infinitive of a recent vocabulary word (épéAAov
adikveioBai, Athenaze chapter 10), and present active particle of an epsilon-contract verb
(dwovouvTwv, Athenaze chapter 9). Previewed was the comparative adjective (vecdTepov,
Athenaze chapter 14), nor could I resist introducing the genitive absolute (akoAouBouvTcov
KUVev UAakTouvTeov) formally introduced in Athenaze, chapter 19.
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mAouTos oudevos: Subjunctive Reviewed and Optative Introduced

Among the best received compositions was the Attic Greek rendition of Dire Straits’
“Money for Nothing,” recommended by a student, a challenge gleefully essayed. My mAouTos
ouSevos enabled a brisk review of verb forms and a vigorous warm-up for the optative voice
(Athenaze chapter 25). We start with an epsilon contract imperative: okomel, and immediately
jump into two optatives: one to express the indirect command implicit in Knopfler’s “that’s the
way you do it” (ToUTo TS Toloins), another to express potential, implying both the
desirability and the unlikelihood of playing guitar on the MTV, e.g., if only you could!: kibcxpav
kiBapilols. The phrase warranted the formal introduction of the cognate accusative, which had
been modeled in avBpwTos xpwpaTwv. Further, the song’s narrator politely uses the optative
of the wish to give advice to the audience (col Aé€oipt) and to solicit groupies (Toiloipev).
With an irregular Aorist Optative (yvolut), the audience learns of the narrator’s regrets, the deep
desire to have learned how to play the guitar (or the drums) and the utter disappointment of never
having achieved that goal.

I briefly discussed the obsolete digamma with my abbreviation Mu Tou Fauv,
emphasizing that Ancient Greek did not express the sound “v,” and explaining the digamma’s
linguistic value (a voiced labial velar: waw). Although the V01ced bilabial fricative beta or the
voiceless labiodental fricative phi may be tonally closer to our voiced labiodental fricative “v
the digamma accorded naturally with Sting’s vocal overlay and Knopfler’s staccato musical
phrases; so I chose to exercise creative initiative.

As in the English original, the syntax of the Greek version is sophisticated, with
impersonal verbs (Bglvort 8e1, 8¢l kivelv), and compounds of eipi (aveoTt). Introduced is the
genitive of price (0udevos), and revisited is the alpha-privative (aptoB), featured in KOpOS
TépaTos. As with k@duos TépaTos, the highly colloquial and modern vocabulary proved
challenging but gratifying. “Microwave ovens” and ‘“‘jet airplanes” are construed simply with a
noun and possessive genitive (kA\uSwvicov kauivous: ovens of little waves; valv oupavav: a
ship of the skies), “Hawaiian noises” was simply transliterated with the digamma to reinforce the
linguistic concept introduced in the Greek title. Sexually charged vocabulary was also discussed
(wiudn and kivaideaviov, diminutized from kivai8os).

The English song is sufficiently well-known, and there is enough familiar vocabulary and
grammar, that students respond enthusmstlcally The Tr)\OUTos oUSeVOs lyrlcs 1ncorporate
familiar Vocabulary GKOTI'EOO TaC, Trovsco rrousco HIKPOG, HEYOQC, IJO(}\IOTO( ECXUTOU vaus,
mAoOUGIOS, oUpaVos. Gypolkos and aypolkeuw are easily inferred from oypos and dypios
(chapters 1 and 5). Apart from the genitives of price and cognate accusative, discussed above,
and a single dative with special adjective (icos mifnkew), case usage is largely elementary,
restricted primarily to nominative subjects and accusative direct objects.

Songs to Review Grammar and Vocabulary

Although these pieces were fun—their shock value alone certainly kept the attention of
every member of the class—the lyrics are complex, and the tempos are challenging for a first
year class, or anyone else for that matter, to sing along in Greek. With their heavy metal and hard
rock suggestions some students were clearly trying to test my compositional range, but others
wanted songs that they could actually sing. The slower tempos and simpler musicality of folk



Teaching Classical Languages Fall 2009

Georgia L. Irby-Massie Page 39

music and traditional children’s songs render more manageable and singable lyrics. Several such
“singable” songs were composed to review vocabulary and grammar and to provide practice in
oral recitation and sight translation.

“The twelve days of Christmas,” adapted as 8c38ek’ Muépat TV Alovuciwv, was an
ideal vehicle to review the ordinal and cardinal numbers. It afforded, furthermore, the perfect
opportunity to play with vocabulary and to have fun with the characters and storylines in
Athenaze. Readers familiar with the Athenaze series will notice references to Odysseus and
Theseus, featured in the mythological ecphrases of chapters 6-7, the family dog and the wolf he
chases away (chapter 5b), the lazy slave who sleeps through the first five chapters, the handsome
choruses which so captivated Melitta (chapter 10a), and the Persians (chapter 14a). The grammar
is straightforward and repetitive, iterating the irregular aorist of 0opaco, the dative of time when,
and the etymological relationship between the ordinals and cardinals from the number three
onward. The student at the end of first semester Greek (using Athenaze) can be expected to know
all of the words except agTos and eAala, the latter repeated from avBpwTOS XPWHATWY, as
some students recalled.

Other lively and simple tunes, yet nonetheless obscure to my students, enabled review of
verb forms and subordination. In 1p18’ Xcpa;, the Attic Greek version of Bob Marley’s engaging
“Rainbow Country,” we reviewed the complementary infinitive (adUvaTos opvelicbat),
subordination with the subjunctive (Ecos 080s A16iv’ 7)), impersonal constructions (Ti 8¢l glva),
and compounds of nut (cuvieine) and eipi (cuvecopedo).

Inspired by the British Royal Navy’s official march “Heart of Oak,” uxn Spulv’
emphasizes the Greek character, Athenian maritime culture, grammatical subordination, and
comparison. We have a simple conditional, “if the Persians fight us by sea, we will shame them,”
stating a fact: €1 vauuaxoua[i], alTous aloXuvoupev; purpose clauses: the Greeks fight for the
(positive) purpose of killing Persians: tva’ moA\ous TTepoos omokTelveopev; and they are
called to glory for the (negative) purpose of not becoming enslaved: pn SouAcuebo. This
adaptation also allows for review of comparatives: the Greeks are most ready (ETolpoTaTOl), the
Spartans are very manly (aqvSpelOTepol, comparative rather than superlative from an Athenian
perspective; the Spartans had failed to show at Marathon), and our side fights in the steadiest
manner (BeBoioTa), but the Persians, in contrast, are exceedingly cowardly and fearful
(SethoTaTol, SetvotaTol), and they turn tail as quickly as they can (TaxioTa). SpUs and
ouvupt are the only words entirely unfamiliar to a student at the end of second semester Greek;
VOUHOXEW, VauTIAol, aloxuvw, opouxn build upon already well-known vocabulary; and
UpvoUpev is repeated from the first stanza of GvBpwTOC XPUATWY (UUVEITE, UUVOD).

Bpow’ alpaTtos, a parody of “Drop of Nelson’s Blood,” an English song that lends itself
well to improvisation, is simple and formulaic. The verses consist of a series of infinitives used
impersonally with Autrel and nominative subjects used intransitively with the same verb. My
lyrics feature the partitive genitive (1 ¢praAn oivou, ayabol Ti Tupou), and adjectives used
attributively with an article (0 KUV 0 moToc). The coda at the end of each verse and chorus
further incorporates the textbook’s title to explicate its meaning. This particular song is ideal for
in-class creative composition even at the very beginning of the course. The students need only
decide what they want and then fill in the appropriate noun or infinitive phrase to whatever
template the instructor provides.
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Student Songs

The students themselves were eager to produce their own songs, and among their efforts
is the utterly charming and eminently singable 1) Muppivn UoTpixa exet with its straightforward
grammar, repetition of familiar words and phrases, and the amusing scenario of a hedgehog in
the assembly. All of the vocabulary is familiar: €xc, Se1voc, Balvw, TavTaxou, ekkKAnoia,
and even UoTplf which had been introduced in the Animal alphabet at the beginning of first
semester Greek. I merely added accents.

I worked with another student to render George Harrison’s ‘“Here Comes the Sun” into
Attic Greek. The tune is sweet, and Harrison’s lyrics employ simple grammar, present tense
verbs, no explicit or oblique subordination, adjectives and adverbs used to expeditiously reflect
the song’s unaffected sincerity. By the middle of second semester Greek, the vocabulary
employed in the translation was mostly routine: NAioc, paivouat, ayaBoc, Kakoc, Xeluwv,
Aeyw, Ppadewe. drhiokn motivated a discussion of the formation of diminutives, but, again, the
new word is simply built on old vocabulary.

Further Reflections and Suggestions

Although most of the songs presented here are largely my own compositions, this activity
is easily implemented in the classroom to review or introduce vocabulary, grammar, syntax,
literature, cultural values, or history. My on-going pedagogical experiment continues to meet
with success. One of my Intermediate Greek Prose students (Fall 2008) proposed “I Will Survive
for this project. The students considered the lyrics outside of class, and two of them began setting
the Prometheus myth to this melody. During one class meeting, the students devised a
framework for their composition. They sketched an English version and shared ideas for
vocabulary (in anticipation of the assignment, the LSJ had been intensively mined). The English
lyrics were then distributed, so each student was responsible for composing about two lines of
Greek. After I synthesized their efforts and made modest suggestions, the lines were then
redistributed for further editing (ensuring that the original composer was to edit a new set of
lines). Students corrected each other’s work and explored Greek participial usage and the
nuances of verb tenses (for example, Prometheus was bound to the Caucasus in the perfect tense,
a single event with ongoing ramifications for the present: cuvnupuai), and they reviewed
conditionals (composing a lovely contrary to fact conditional to express Prometheus’s regret over
his decision to help humanity: €l £yvwv els akopes Xpovou emavnABes av AuTeiv). After
lively discussion, the lyrics were established. Further improvements were made as the students
read through and sang the lyrics to the original tune outside of class. Once the Greek text was set,
we used it to review the rules of accentuation and to practice oral recitation. After rehearsing the
song with acoustic guitar accompaniment, we finally recorded the much anticipated ¢uoeTon *E
apXTs.

Even first semester students at the onset of the course can try their hand at such an
exercise; to be sure, the lyrics of most contemporary music are syntactically rudimentary. The
composition can be focused around a vocabulary review (working with lists in the textbook or
the frequency lists of Greek vocabulary generated by Wilfred E. Major), syntactical concepts
(indirect statement or a review of the several ways that Greek expresses purpose), or, for
intermediate and advanced classes, Greek meter.

2
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These student and teacher compositions provided pleasant diversions for the class while
at the same time allowing for the introduction of some subtle points of vocabulary (hapax
legomenon), syntax (cognate accusative), and linguistics (the digamma) that we might not
otherwise have covered. Familiar grammar and syntax and vocabulary from their textbook make
the songs approachable and decipherable. My students continue to appreciate the absurdity of
juxtaposing Attic Greek with unexpected musical genres. For many, bringing Greek vocabulary,
grammar, and syntax into the modern world personalizes the classroom experience and increases
the accessibility of this demanding language. Students can draw upon their own Multiple
Intelligence Types, approaching how they learn Greek via several techniques. Creativity and
rhythm together with composition, reading, speaking, and even thinking from the Greek vantage
point, effectively combine to help consolidate vocabulary, forms, and syntax. Significantly, this
model encourages the students to adapt their own favorite songs into Greek. However much time
is devoted to the language, and in whatever ways, can only be spent with profit. By
experimenting with vocabulary and grammar, by playing with forms, by exploring the natural
rhythms of the Greek of Aeschylus and Sophocles, the students are learning the language and
making it their own.
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Appendix: The Greek Songs

Songs to Introduce Grammar

1. QUBPGITTOE XPWOHOTOIV cevveerveeeiesiceesersesaesessesaesssseses s e ssaesss s sassas s ses s 45
®  COlOT MIAN ...ttt st 45
e (with interlinear original English lyrics and caesuras).................c.ccueeeuennn.. 47
2. KGOS TEPOITOS woververervereeeseesseessesessesssessesssessessessessessesssssssssssssssssessesassesseseenenes 48
®  MONSEET MASH ...coiiiiiiiiiii e 48
3. TTAOUTOS OUSEVOS «...eoveeeeeeeeeeeseeeeeeessesessesaesesses s s sesseses s sses s s sessasasnansaneenenes 51
®  Money fOr NOthINg .......coouiiiiiiiiiiiiiic e 51
Songs to Review Grammar and Vocabulary
4. SGISEK’ MUEPOI TV ALOVUGTGIV....evoeeveeeeeeeeeeeeeeeeee e 53
e  Twelve Days of the DIonysia.........coeviieriiiiiiiiiiiiiiiieeeeteeieeeeee e 53
5 TPUS XEIPO cereeeeeeeeeeeeee ettt n e 55
®  RAINDOW COUNIIY ...eeiniiiiiiiieiiieeeiieeeite ettt ettt st e e 55
6. WUXTI SPUIV oottt s s senaes 57
e Greek Heart of Oak.......cc.oooiiiiiiiiiiiiiiieieeee e 57
7. BPOM OUUOTOS oot et enees 59
e A Drop of Bromius’s Blood...........cooouiiiiiiiiiiiiiiiiiicieceeeeeee e 59
Student Songs
8. 1) MUPPIVI] UGTPUXO EXEL wvevrrereceeeercesseesseesssesessesssessssssesssssssensssesssnesssessneseen. 61
e Myrrhine Had a Little Hedgehog.......c.coooviviiiieiiiiiieeeeeeeee e 61
9. TIALOS POUVEL...eeeveeeeeeeeeeeee e e se s s seesessenees 63
e Here Comes the SUN.........cociiiiiiiiiiiie e 63
10, PUOETOU *E GPXTIS cvvvvererrereeeerceeeeeseesesessesaessseessssse e sssesss s essassenassessenaeean 65
O Tt Wl REGIOW .ottt ettt e 65

Textbooks for which I have provided suggestions for supplementation:

Balme, Maurice G. and Gilbert Lawall. Athenaze: An Introduction to Ancient Greek. pnd
ed. 2 vols. Oxford: Oxford University Press, 2003.

Crosby, H. Lamar, and John Nevin Schaeffer. An Introduction to Greek. Wauconda, IL:
Bolchazy-Carducci Publishers, 2003 (repr).

Groton, Anne. From Alpha to Omega: A Beginning Course in Classical Greek. 3" ed.
Newburyport, MA: Focus, 2000.

Hanson, Hardy, and Gerald Quinn. Greek: An Intensive Course. 2" ed. New York:
Fordham University Press, 1992.

Mastronarde, Donald J. Introduction to Attic Greek. Berkeley, Los Angeles, and London:
University of California Press, 1993.
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avBpa oS XPWUATWY
Color Man

Originally presented with Athenaze, chapter 8. Adapted from Black Sabbath, “Iron Man,”
Paranoid (Warner Brothers, 1971), words and music by Tony Iommi, Ozzy Osbourne,
Geezer Butler, Bill Ward; Greek lyrics by Georgia L. Irby-Massie, 2006.

[spoken] avBpPTOS €1l XPLIUATWV.

TO YO HEVOS HOI HUPIGIV XPWHATWY GF
BeAye1v ovouoo’ TNV Te YN Toaol pad’ols
TUTITETE UMVELT TOIS Katvols 8n pubuots
Kol G’ UTTOYyUIols 8T TOV Godpov UNVOv.

o Zeus Ks)\alvs¢n§ Bpowa N ApTedls
apyupd AouTel GeAnvn HoAokn:

Aq)po&m xpuon Tsprrouevn
"AmOAwV Aeukos® “A1dns okoTIOS.

o EavBos "HAlos daidpos avatelhet:
N ABnua moTVIa AV XAWPV.

o Apng yap spuepos Kol us)\ag
olHOTI TV avdpeicav avbpwmeov.

o) uev ﬂooeu&ov TOUS HEYOAous xenucovas
KO(TO( TNV Kuav’ Ga)\aTTO(v KO(TO()(EI

1 lpts moikiAn Tas kapdlas TOVTwWY
BEAyousar Kol XOPEUOUEVT] TG OUPGVEY.

3 o / ~ 5 ~
0 ouv A1oVuoos TG OlVE) TWV
3y K 4 b ~

1oV ovBecov eaplvaov.

o oocbog Epung o q>0(15pog TO( TpoPaTa
Ta HEAQVO KOl TO( Aeuka TT’| ouplyyl

™ Topupn Te Tas Kap&ag Ko TEp1TCOV
Kol TEPTTOUEVOS KUQVATIS dartals BpiEl.

TEPTONEVOL KOlVOlS Pubpols.

T’ OVOHOTO TO XPWUATWVY 8T TOTTETE.

notes:

TO HEvos (desire, wish, purpose); puplcwv (countless:
Athenaze, chapter 15); 8¢Ayetv (charm, enchant);
ovouoo[i]; pad[i]ots (the iota has been removed, in
violation of the rules of Greek prosody, to maintain the
rhythm of the song); Upvec UpvelT[e] (hymn, praise,
sing: Athenaze, chapter 11); Kovos (new, strange); o
éueuég (measure, rhythm); au[a] (together, at the same
time); UTOYv10s (recent, fresh); copos (skilled, wise,
clever: Athenaze, chapter 11)

keAovedns (dark, dark-clouded); BpovToc (to
thunder); apyupeos (silvery); Aapme (shine); 1 ceAnn
(moon); pohakos (soft, tender)

Xpuceos, xpuools (golden); TepTe (delight); Aeukds
(light, bright, white, fair); OKOTIOS (dark, gloomy)

Eavbos (yellow, golden); avaTéAAe (rise);

do18pds (bright, beaming, joyous); 1) TOTVIC (mistress,
revered); 1) EAatiax (olive, olive tree); xAwpos (greenish
yellow, pale green, fresh, pallid)

puBpOs (red); To aipa (blood); ueAas, peAatva,
uéhav (black, dark, murky)

KoTaxEcw (pour down); KUGVEOS, o, ov (dark blue,
dark, black), expand to kuaveav; TolkiAos (many
colored, embroidered); 1) kapSic (heart, mind, soul);
XOPEUOHEVT (cp. XOPOS); O oupavos (sky: Athenaze,
chapter 9)

TO Tov (violet); To &vBos (flower, blossom); ExplVOs
(springtime)

1 oUpty€ (shepherd’s pipe); Aeukos (light, bright, white,
fair); Topdupeos, —ous (purple) ; kuava s (with
dark blue eyes, by analogy with the strictly feminine but
common epithet for Athena, yAaukais, bright-eyed,
owl-eyed); 1) BpiE (hair); potos (brown)

T[a]: TOTTW (arrange, draw up in order).
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Color Man

I am color-man

My intent is to charm you Poseidon pours down great storms
with the names of myriad colors on the dark blue sea.

So, tap the earth with your light feet Dappled Iris charming the hearts of all,
and sing a clever song in new and truly dancing in the sky.

strange rhythms
Dionysos with the wine

Zeus dark-clouded thunders, of the violet springtime flowers.
Artemis silvery with the splendor of the
delicate moon. Clever Hermes shining, delighting the flocks
black and white with his purple pipes,
Golden Aphrodite rejoicing, delighting their hearts, delighting himself,
bright clear Apollo, shadowy Hades blue-eyed, brown-haired god.
Beaming Helios rises golden yellow. (You are now) delighting in new rhythms
Athena, mistress of the yellow-green olives. which are setting in order the names of the
colors.

Ares, bright red and black
with the blood of brave men.

Grammar Introduced

Present Middle Participle: Balme and Lawall, chapter 8; Crosby and Schaeffer, lesson 24;
Groton, lesson 25; Hanson and Quinn, unit 8; Mastronarde, unit 21.

Grammar and Syntax Reviewed

Uses of the Dative Case: Balme and Lawall, chapter 6; Crosby and Schaeffer, lesson 68; Groton,
lessons 7, 19; Hanson and Quinn, sections 53, 80, 81; Mastronarde, unit 10.

Please note: My composition is longer than the Black Sabbath lyrics by one and half verses and
one chorus. Since this song is the most musically complex (and possibly the least familiar), I also
include on the following page the Greek text with interlinear Black Sabbath lyrics and caesuras
to facilitate performance.

An mp3 recording of students singing this song may be found at:
http://tcl.camws.org/fall2009/ColorMan.mp3
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AVBPTTOC XPWHATWY
(with interlinear original English lyrics and caesuras)

[spoken] GVBPOTTOS E1UI XPGIHUATWV.

TO YOIp UEVOS LOL HUPIGIV XPGWHATEV OE

Has he lost his mind? || Can he see or is he blind?|l
BeAyev ovopac’ Il Ty Te v Tool pad’ols

Can he walk at all, || Or if he moves will he fall?
TUTTTETE UMVELT |l TOlS Katvols 8n pubuols

Is he alive or dead? || Has he thoughts within his head?
kol G’ uToyutols Il 81 Tov codov Uuvov.

We’ll just pass him there. || Why should we even care?

0 Zeus kehauvedns Il Bpovtd: " ApTepis

He was turned to steel. || In the great magnetic field.
apyupd& Aaumet Il oeArvn pohokq:

Where he traveled time. || For the future of mankind.

" AdpodiTtn xpuon Il TepTopEVT

Nobody wants him. || He just stares at the world.
"AmOAAv Aeukds© Il “Aidns okdTios.

Planning his vengeance. || That he will soon unfold.

o Eavbos "HAtos Il paidpos avateler:

Now the time is here. |l For iron man to spread fear.

N’ ABnva motvia Il ENatdv xAwpadv.

Vengeance from the grave. || Kills the people he once saved.

0"Apns yop Il ¢pubpos kal pehas

Nobody wants him. || They just turn their heads.
alpoTt TRV |l avdpeicov avbpudTaov.

Nobody helps him. || Now he has his revenge.

0 pev TTooe18v Il Tous peyaAous XelU@Vas
Heavy boots of lead. || Fills his victims full of dread.
KoTa TNV Kuaw’ |l BorAaTTow KaTorket
Running as fast as they can. |l Iron man lives again!
[The Black Sabbath lyrics end]
1" lpts moikiAn Il Tas kopdlas TAVTV

repeat “verse”-line melody (Has he lost his mind? || Can he see or is he blind?)

BeAyouoa kai |l XopeuopEvn TG oUPOVE.
repeat “verse”-line melody

< s A -
0 olv Atowuoos Il T6) olvey TAV
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repeat “chorus”-line melody (Nobody wants him. || He just stares at the world.)

v avBEwv Il eapvadv.
repeat “chorus”-line melody

0 codos ‘Epuns Il 6 paidpos Ta mpoPatoa
repeat “verse”-line melody

To pEAava kol Il Tac Aeukar TR ouptyy!
repeat “verse”-line melody

T mopdupn Te Il Tas kapSias kol TEPTWV
repeat “verse”-line melody

kol Tepmopevos Il kuavd s datais BpiEl.
repeat “verse”-line melody

TepTopevol |l kavols pubuots.

repeat “chorus”-line melody

T OvopaTa Ta Il XpwH TV 8 TATTETE.
repeat “chorus”-line melody
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KQHUOS TEPOTOS
Monster Mash

Originally presented with Athenaze, chapter 10. Translated from Bobby “Boris” Picket and The
Crypt-Kickers, “Monster Mash,” (Gary Paxton, 1962), English words and music by
Bobby Picket and Lenny Capizzi; Greek lyrics by Georgia L. Irby-Massie, 2006.

npyaCounv VUKTcop dpovTioTEP!’
OT 0\|le 5150\1 vscoTspov .
TO yap TEPAS HOL €K COPOU OVICXE
ko eEaiduns ekTANE” eun.

b 7

ekwpoCe

EKQWUOL’ TEPOATWS
’ 4

TeEPATWS Ot

b ~ ’

aploTelo TUpBou

b 7

ekoopoCe

v 4

eEAaBe Toxews

b 7

ekoopoCe

b 7 /

eKpol’ TEPATWS

eg W’ ¢pow10mplou TPY EWW
Ga)\auov TOIS Seimvouat q)l)\muowong,
DOCUOT’ OIKGV TOTTEIVAV APIKET’
oeloeoBat UT EUOLS OTOIXELOLS.

ekapalov

ekapal’ TEPATWS
TepaTws ¢
aploTsla TUuRou
EKwuaCov

EAafe ToxEws
ekapalov
ekawpalov TepaTwS

a\.|JU)(Ol 8¢ errou(;ov

Kou KWHOS OpTI npﬁs

TI'O(p &voug )\umvﬁpcorrog,
o Apakoulas kal ulos.

Bea’ *XalpET’, TAVTES EUNXEIQ *TEQTTOVT
"lyop Secuols, akohoud” kuv’ UAaKTOUVT,

ol Gopous TUTTToVT ’pEAAOV adikvelad peT’

9 <

dpoavoﬁVT’ ox\* “Tadous AakTiLovTwVv

mevt ”

npyaCounv (imperfect, 1% singular, from spya(;oum)
vUkTwp (adverb: by night); To dpovTioTnplov

(dpovTioTepi[e] laboratory, “think-tank,” an hapax

legomenon from Aristophanes’s Clouds); 1) Oyis (eye,
sight); €18ov (1* singular Aorist from opaw); Tt
VewTepov (new, fresh, strange); TO Tépas (monster); T
oopos (coffin); avioxo (rise, stand up: inchoative
imperfect, ‘began to’); eEaidvns (suddenly); 1
ekmAnEls (ekmAnE[el], perplexity, awe)

exeopale (3" singular imperfect, from kwpcle (revel,
celebrate, be playful); TepaTes (in a monsterly way,
note the adverbial ending); Av (3" singular imperfect
from e1ul); Ta apioTel (heroic prize; moment of
valor); 0 TUuPos (tomb, grave); EAoe (3™ singular
aorist from AapPave)

o MUpyos (Tupylw]: tower, castle, fortress); EG0S
(eastern, in the morning); 6 BcaAapoc (couch, chamber,
“bedroom”); ol dprAaipaTol (dpthos + aiua: those who
love blood, “vampires”); TO dooua (paopoT|o]
phantom, apparition, “ghoul”); Tamelvos (poor, lowly,
humble); adikeT[o] (aorist from adikveopa); oelw
(shake, passive infinitive denoting purpose); éu[olc]; TO
oTolxelov (element, primary matter)

gkadpalov (3" plural imperfect)

dquuxog (soulless; “zombie”); nothco (play, sport, jest);
0 KQHUOS (revel banquet, party) apTI (]ust now); Np&e
(aorist from &pxe: begin); Top = TP (+ dative: in
the presence of, among); E€vos (guest); AukavBpomos
(wolf-man); 0 U10s (son)

10 Béau[a] (sight, spectacle, “scene”); []xaipeT[o] (3™
singular, imperfect, middle/passive) T EUNXEIO
(euphony); [ ]TEpTI‘O\)T[O] (3r plural 1mperfect) )
Seopds (fetter, chain); akohoub[oUvTeov] KUV[cov]
UAakTouvT[v] (genitive absolute); akoAoubeco
(follow, accompany); TuTTOVT[eS]; [E]ueAhov
(imperfect from HEAAw); adikvéopan (adikveloblai],
arrive); wvew (dwvouvTou]speak loud); 0 dxAos
(5)()\[ou] throng, crowd); o Tdd)og (grave, tomb);
AokTilo (kick); mevT[e]
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KW ETTOIOUV

KGW ’TTOlOUV TEPOTWS
TEPATWS OF

aploTElo TULBou

Koﬁu érrofouv

e)\O(Be Taxscog

K(Q[J srr01ouv

KGW ’TTOlOUV TEPOATWS

€K 6opoU Ppeovn Apax’ ‘,c‘/K}\O(CE'

Sokel )\urrslceal XpnuaT EVI.

AT rrcoua GEICOV kovSuhov:

Eheye “T1 eyeveT M€ 81° UANS eun’”.

vuv Kcouod;slg
Kcouod;sls TEPOTWS
VOV TEPOTWS
aploTela TUuBou
VUV Kcoud(;z-:lg
}\auBavsl TOXEWS
vuv Kcouod;slg
kewpalels TEPATWS

viv TOVT’ E0T” GploTa, Apak’ HEPOS
oxAou,

KWUOS TEPOTOS XWPGS ETIOKOTOS.
UHIY ye Coools peAAEl oUT’ KAOHOS
adikvoupey’ Bup’, el

TOT’ KWUAOELS
KGWUXOEIS TOT’ TEPOTWS
TéT’ Tspchog

EOT O(plOTElO( TUpROU
TOT’ Kcouaoslg

Ao’ Toews

TOT’ KWUAOELS
KGWUOOELS TOT’ TEPOTWS

ue Bopis emeppev”.

gmolouv (3" plural imperfect from mo1£co)

1 ¢ovn (voice); ApakouA[ou]; kAalw (sound, scream;
imperfect); Soke (it seems: Athenaze, chapter 11);
AuTréwo (grieve, vex: Athenaze, chapter 16); TO XpHuc
(xpruot[a], thing, matter); To T (lid); c3Ee (3™
singular aorist from olyc: open); celw (shake); o
kovSulos (knuckle, fist); EAeyl[e]; eyeveT[o] (3™
singular aorist from ytyvouai); 1 eME (spiral, twist);
Si[al; 1 UAN (wood, forest, “Transylvania”)

kewpalels (notice the change of tense and person)

movT[o] (neuter plurals with singular verb); TO uépOC
(part, Athenaze, chapter 15); EMOKOTIOS (hitting the
mark, successful; cf. the related noun for “bishop,
overseer”); Lwoc (living); adikvoupev[os]; eire]
(aorist imperative of )\éyco); £ TeUeV (3rd singular
aorist)

Kwpaoels (notice the change of tense).

AopPBoav[els]
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Monster Mash

I was working in the lab late one night
When my eyes beheld an eerie sight

For my monster from his slab began to rise
And suddenly to my surprise

He did the mash
He did the monster mash
The monster mash

They played the monster mash
The monster mash

It was a graveyard smash
They played the mash

It caught on in a flash

They played the mash

They played the monster mash

It was a graveyard smash Out from his coffin, Drac’s voice did ring

He did the mash Seems he was troubled by just one thing

It caught on in a flash He opened the lid and shook his fist

He did the mash And said, “Whatever happened to my Transylvania
He did the monster mash twist?”

From my laboratory in the castle east

To the master bedroom where the vampires feast
The ghouls all came from their humble abodes
To get a jolt from my electrodes

It’s now the mash

It’s now the monster mash
The monster mash

And it’s a graveyard smash

It’s now the mash

It’s caught on in a flash
It’s now the mash

It’s now the monster mash

They did the mash

They did the monster mash
The monster mash

It was a graveyard smash

They did the mash Now everything’s cool, Drac’s a part of the band
It caught on in a flash And my monster mash is the hit of the land
They did the mash For you, the living, this mash was meant too

They did the monster mash When you get to my door, tell them Boris sent you

Then you can mash

Then you can monster mash
The monster mash

And do my graveyard smash
Then you can mash

You'll catch on in a flash
Then you can mash

Then you can monster mash

The zombies were having fun
The party had just begun

The guests included Wolf Man
Dracula and his son

The scene was rockin’, all were digging the sounds

Igor on chains, backed by his baying hounds

The coffin-bangers were about to arrive

With their vocal group, “The Crypt-Kicker Five”
They played the mash

Grammar Introduced

Imperfect tense: Balme and Lawall, chapter 13; Crosby and Schaeffer, lesson 8; Groton, lesson 10;
Hanson and Quinn, section 21; Mastronarde, unit 16.

Aorist tense: Balme and Lawall, chapter 11; Crosby and Schaeffer, lesson 10; Groton, lesson 18; Hanson
and Quinn, section 23; Mastronarde, unit 19.

Grammar and Syntax Reviewed

Adverbs: Balme and Lawall, chapter 4; Crosby and Schaeffer, lesson 43; Groton, lesson 7, 19; Hanson
and Quinn, section 63; Mastronarde, unit 12.

Present Tense: Balme and Lawall, chapter 4; Crosby and Schaeffer, lesson 3; Groton, lesson 3; Hanson
and Quinn, section 20; Mastronarde, unit 8.

Future Tense: Balme and Lawall, chapter 10; Crosby and Schaeffer, lesson 9; Groton, lesson 6; Hanson
and Quinn, section 22; Mastronarde, unit 18.

An mp3 recording of students singing this song may be found at:
http://tcl.camws.org/fall2009/MonsterMash.mp3
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mAolTos oudevos
Money for Nothing

Presented with Athenaze, chapter 24. Translated from Dire Straights, “Money for Nothing,”
Brothers in Arms (Warner Brothers, 1985), English words and music by Mark Knopfler;
Greek lyrics by Georgia L. Irby-Massie, 2007.

"BéAeo "pot MTF

XUV’ OypOIKOUS OKOTEL, TOUTO TS
Tololns,

k18’pav k18’pilots ev Ty MTF.

ou8ev TOVoU" TOUTO TroBg nonoins,
ﬂ)\OUTov ou&svos, vuuq)cxg cxulcel

ouBev TOVou" ToUTo meos. 1TOlOlT]§,

ool Aé€oip’* dvdpes oUK aypoik’:

Tax’ &v GAUKTEIVOY SakTUAG HIKPE
Sexor’,

Tax® &v dAUKTava SakTUN peyohe Sex’.

KAuScovicov kapivous Belvan Sel,
£ 181015 depopévous,

8el MUV KIvelv TolTo Yuyeia.
el kivelv xpapaTwv Tod” TF.

xou)vov &n Klvm&o'wov EVGTIC) OKOTIEL
™ O\)Tl Y oUTR Gptg

vos oupowo.w xauvm Ko Swvic,

T pUPIO! TOACVTV TG KlvcxuSog .

K)\u&ovicov Koivous Betvan Sel,
e 1810|§ q)spousvoug,

8el nulv KIVELY mum \|}UYE(O(
el kIvely xpwpatwy Tad” TF.

KleCXpO(V Kchxplew yvotu

EKElV yvom Tuurrowa KO1TTEIV

TT]V viudnv okomel, xopsuoucav Bakxelws,
cx)\nemg TrmComsv av.

KCXI l(Sou Tl TOUTO K)\cxyyou Acton

Ta Tuurrcxvcx KOTT TGOV 1oog menkm'

008V ToVou” ToUTO TS ToloINs,
mTAoUTOV 0USEVOS, ViLdas auicdl.

kAuScovicov Kapivous Betvon Sel,
£’ 181015 depopvous,

8el MUV KIvelv TolTo Yuyeia.
el kivelv xpapaTwv Tod” TF.

oUSEV TTOVOU" TOUTO TS ToloINS”
k18’ pav k18’ pilois ev T6) MTF.
oUSEV TOVOU" TOUTO TS TTOIoINS
mAoUTOV 0USEVOS, vuuqmg auloel'
TAoUTOV 0USEVOS, VUudas auicbi.

notes: [£]0¢Aco; [€]uot; F (obsolete digamma: ‘wau’)

Xouvos (xov[ous], empty-headed, frivolous);
aypoikos (rustic, boorish); Toloins (present optative);
ﬁ Kledpa (kithara, ‘guitar’; cognate accusative);
kiBapilors (xiB[alpilois); 0 TAouTos (wealth,
money); 0USevos (genitive of price); 1 vupdn
(marriageable girl, bride, also applied to the female
genitalia); duloei (adverb: unpaid); AeEow[1] (future
optatlve) aypotksuoual (be stupid, expand to
aypom—:uovrm) Tox’ Gv (perhaps); 1 dAUKTaIVO
(blister); 0 SakTuAos (finger); Séxoi[o] (2™ person
present potential optative); ); HeyoAcp (understand:
SokTUA)

0 kAUScov (wave, diminutive form); 1) kapivos (furnace,
kiln, ‘oven’); amoSi8[opéveav] (‘deliver’); 1810
(private, personal, ‘custom’); 0 1MMVos (oven, furnace);
10 Yuyeiov (modern Greek: refrigerator); kivéco
(move); TO Xpaua (color)

o kiva8os (a sexually depraved person, diminutive
form); © kUkAos (circle, ‘ring:” Athenaze, chapter 26);
TO EvedTIov (earring); 1) BpIE, TP1XOs (hair); TaAavTov
(an amount of silver weighing about 60 Ibs avoirdupois
weight, in other words, a great deal of money);

yvom (]‘l smgular Aorist Optative from ylyvopou);
ekev[a]; TO TUNTTGVOY (drum); )(opeuoo (dance);
Bakxeiws (in a Bacchic way); mailew (play); 1) kAoyyn
(noise); Aciai (note the digamma and transliterate back
into English); ioos (like, equal to); o ifnkos (ape).
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Money for Nothin’

I want my MTV

Now look at them yo-yos, that’s the way you do it

You play the guitar on the MTV

That ain’t workin’ that’s the way you do it
Money for nothin’ and chicks for free

Now that ain’t workin’ that’s the way you do it
Lemme tell ya them guys ain’t dumb

Maybe get a blister on your little finger
Maybe get a blister on your thumb

We gotta install microwave ovens
Custom kitchen deliveries

We gotta move these refrigerators
We gotta move these colour TVs

See the little faggot with the earring and the makeup
Yeah buddy that’s his own hair

That little faggot got his own jet airplane

That little faggot he’s a millionaire

We gotta install microwave ovens
Custom kitchens deliveries

Grammar Introduced

We gotta move these refrigerators
We gotta move these colour TVs

I shoulda learned to play the guitar

I shoulda learned to play them drums

Look at that mama, she got it stickin’ in the camera
Man we could have some fun

And he’s up there, what’s that? hawaiian noises?
Bangin’ on the bongoes like a chimpanzee

That ain’t workin that’s the way you do it

Get your money for nothin’ get your chicks for free

We gotta install microwave ovens
Custom kitchen deliveries

We gotta move these refrigerators
We gotta move these colour TVs, lord

Now that ain’t workin’ that’s the way you do it
You play the guitar on the MTV

That ain’t workin’ that’s the way you do it
Money for nothin’ and your chicks for free
Money for nothin’ and chicks for free

Optative: Balme and Lawall, chapter 25; Crosby and Schaeffer, lessons 32-33; Groton, lesson 36;
Hanson and Quinn, sections 60, 134; Mastronarde, unit 32.

Grammar and Syntax Reviewed:

Subjunctive: Balme and Lawall, chapters 21-22; Crosby and Schaeffer, lessons 30-31; Groton,
lesson 35; Hanson and Quinn, section 50; Mastronarde, unit 31.
Impersonal Verbs: Balme and Lawall, chapter 10; Groton, lesson 43; Hanson and Quinn,

sections 146-147; Mastronarde, unit 9.
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Scadek’ Nuepat TV Atovucicov
Twelve Days of the Dionysia

Presented with Athenaze, chapter 14. Adapted from “The Twelve Days of Christmas,” ca. 17807

Greek lyrics by Georgia L. Irby-Massie, 2006.

TPLTN NEPE TGV Atovuaicv €idov
OtETov gV EAaiax
SeuTép’ Huépa TGV Atovuoicov £18ov
8U” MiveToupe
KO\ OETOV EV EACKICX
TPITN NUEPS TV Atovucicov £18ov
Tpels Kikhwmas [...]
TETOPT NUEPS TV Alovucicov gi8ov
TETT'P’ E1KOVOSS [...]
TEUTITT) NUEPS TAV Alovucicov gi8ov
TMEVT” Xopous koA’ [...]
EKTT) MUEPQ TGV Alovuciwv €180V
€€ Sovhous kobeudovT’ [...]
eBSou’ NuEPa TV Atovucicwv £i8ov
ETT XEIHQV yiyvou’ [...]
0YS80’ NuEpa TGV Alovuciwv e18ov
OKT” VoUTaS ‘PEGCOVT’ [...]
EVOT’ TIUEPQ TAV Alovucicov e18ov
€VVE’ ToInT AeyovT’ [...]
SekaT’ NUEPX TAV Alovucicv e18ov
8¢k’ [en]mopous mivovT [...]
EVOEKA T’ MUEPT TGV Alovucicov g18ov
£vdek” "Apyous UAakToUVT’ [...]
ScadekaT’ NUEPQ TV Alovucicov €18ov
8a38ek’ TTepoas deuyovTas
£vdek” Apyous UAakTOUVT
6é|< [€]uTopous TivovT’
ews moinT’ )\syow
OKT vouTos psooow
ETTT XEIUDV Ylyvou’
€€ Soulous kaBeuSovT’
TMEVT’ XOpOUs Ka\’
TETT'P’ EIKOVOS
Tpels Kukhodmas
S0 Mivataupw
KO OETOV EV EACICX

see Athenaze, chapter 8, p. 128, for an
expansion of the cardinals and ordinals;

o aeTos (eagle); 1 eAala (olive, olive tree).
MiveTaupw (a dual form to refer to two
objects)

koA[oUs ]
koBeudovTas]
ylyvou[évous]
[¢]pécoovT[as]
AeyovT [os]
mvovT [as]

VAakTouvT[OS]
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Twelve Days of the Dionysia

On the 1" day of the Dionysia I saw
an eagle in an olive tree

On the 2" day of the Dionysia I saw
two Minotaurs
and an eagle in an olive tree

On the 3™ day of the Dionysia I saw
three Cyclopes [...]

On the 4" day of the Dionysia I saw
four (Greek) statues

On the 5" day of the Dionysia I saw
five (lovely) choruses

On the 6" day of the Dionysia I saw
six sleeping slaves

On the 7" day of the Dionysia I saw
seven storms arising

On the 8" day of the Dionysia I saw
eight sailors rowing

On the 9" day of the Dionysia I saw
nine poets reciting

Grammar and Syntax Reviewed:

Numbers: Balme and Lawall, chapter 8; Crosby and Schaeffer, lesson 56; Groton, lesson 34;

Mastronarde, unit 25.

Dative of Time When: Balme and Lawall, chapter 8; Crosby and Schaeffer, lesson 38; Groton,

On the 10" day of the Dionysia I saw
ten merchants drinking
On the 11" day of the Dionysia I saw
eleven Argoses barking
On the 12" day of the Dionysia I saw
twelve Persians fleeing
eleven Argoses barking
ten merchants drinking
nine poets reciting
eight sailors rowing
seven Storms arising
six sleeping slaves
five (loveliest) choruses
four (Greek) statues
three Cyclopes
two Minotaurs
and an eagle in an olive tree

lesson 23; Hanson and Quinn, sections 53,55; Mastronarde, unit 29.

An mp3 recording of students singing this song may be found at:
http://tcl.camws.org/fall2009/The TwelveDaysoftheDionysia 1 2.mp3
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” ) 4
P18’ Xpo
Rainbow Country

Presented with Athenaze, chapter 22. Translated from Bob Marley and the Wailers, “Rainbow
Country,” Rainbow Country (Upsetter Productions, 1970), English words and music by Bob
Marley; Greek lyrics by Georgia L. Irby-Massie, 2007.

& Mouoike,
7’ v
peAiCels aploTar
T1 8€l elvan “Hiv
aduvaTos apvelct’.

’/ < Py
Kowpolw oT
b 7
eAeubepot.
b 9 b 9 b 9
ol ol ol ol ol ol
b A
EMO EXCO
< ’ 4
ndloTn xwpa:
9 ~
eumafoo
¢ ’
WS OUVIEINS;

€0 YE €U ye €U Yy

£ws 08os Ay’ 7,
eUTaB ot

€l EUTUXELS [EUTUXA],
onel ouveoopebo.

ITTMAGTR"
nAtos av’ TeAAeL,
NAtos avT’ éAAel.

AT (4x)"
1p18° xodpa (4x).

AT’
NAtos avTeAAel,
NAtos avTeAAel,

oeAfvn GuTeAAeL.

0 Moucikos (just as in English)
uehile (sing); [NIMv
apveopat (apveloblat], refuse, deny)

kewpalw (revel, celebrate)
é\eubepol [Eouev]

ol ol ol (Greek doo-wop)

euTafeco (enjoy good things)
OuVieins (present optative)

gV ye (more doo-wop)

£eds (understand &)
AMBiv[n]; eumabéc (live comfortably)

immnAaTE (ride/drive a horse)

av[a]TEN (rise)

nipis, (ip18[os], rainbow)

oeAnvn (moon)
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Rainbow Country

Hey Mr. Music

Ya sure sound good to me
I can’t refuse it

What have we got to be

Feel like dancing
Dance ’cause we are free

la la la la la

I got my own

In the promised land
But I feel at home
Can you understand

na, na, na, na, na

until the road is rocky
sure feels good to me
and if your lucky
together we’d always be

I will ride it
the sun is a risin’
the sun is a risin’

I will ride it
rainbow country

I will ride it

the sun is a risin’
the sun is a risin’
the moon is a risin’

Grammar and Syntax Reviewed:

Page 56

Complementary Infinitive: Balme and Lawall, chapter 3; Crosby and Schaeffer, lesson 3; Groton,

lesson 3; Hanson and Quinn, section 27; Mastronarde, unit 9.
Impersonal Constructions and the Subjunctive (see above: TAOUTOS OUSEVOS).
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uxn Spuiv’
Greek Heart of Oak

Presented with Arhenaze, chapter 26. Adapted from “Heart of Oak,” English words by David
Garrick, music by William Boyce (after 1760), original Greek lyrics by Georgia Irby-Massie,

2007.

XO(lpET voUTal, ElS K)\sog Kuﬁepvmuse’
o Tro)\)\ous ﬂepoag omomswcousv
TPOs Tiunv kahoupebar, un Soulcoued’
eAeuBepITEP’ KIS UIOI KUOITGOV.

Juxn Sputv’ vauet, puxn Spulv’
voujToug,

ETOIUOTO(TOI Kol BEBGIOTO(TO(
THETS VOUMOXCOHEY OEL VIKCOUEV.

TTepoat adikovTo, ATOPEUyoUs” TAXIOT’,

oude OAB1o1 oudt EAeubepot
7’ \ \ /7
vauTiAol Te ToAhol kol SethoTaTor
v ~ bl \ b ~
£l VOUUOXOUGIV, GUTOUS OIOXUVOUHEV.

[chorus]

b ’ b /7 /7
opvuaol ekBaivovTes, SelvoTaTol,

doPouvTal yuvaikas, Ta1das, kal KUvas.

oA\’ AakeSaapoviol Oepuomulais
ETPeY’, QUSPEIOTEPOI TPIOKOGIOL.

[chorus]

nuslg O(UTOUS‘ q)oBouuev O(UTOUS‘ " TpEYOEY”

KOTO YTV KpaTouusv KOTO Ba)\)\aTav
)(O(lpET vomTou ouoxpuxn uuvouusv
voUTOl Kol OTPaTITAL, kol MapoaBodv.

[chorus]

1 8pUs (0ak);
xopeT[e]; kuBepvaoped[a]
Soulcdped[a]

voupoxew (deduce from 1) vals and porxopior)

amopeuyouc[ol]; TaxioT[a]; O vauTihos
(etymologically related to 0 vaiTns); alGXUVE
(defame, disgrace, put to shame)

Ouvupl (swear, affirm by oath)

[e]TpePapey opouxn (compounded from opos
[common, one and the same] and 1) Yuxn).
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Greek Heart of Oak

Cheer up, sailors, we are steered to glory,
in order that we might kill many Persians
we are called to glory lest we be enslaved
so that the sons of the waves are always very free

heart of oak are our ships, heart of oak are our sailors

always ready, steady, steady
we fight by sea, & conquer again & again

The Persians arrived, running away very quickly
neither were they fortunate nor free

many shipmen, most cowardly

if they fight us by sea, we’ll put them to shame

chorus

disembarking, they swear oaths, most dreadful men,
they fear women, children, and even dogs

But the Spartans at Thermopylae

routed them, the bravest three hundred

chorus

we made them afraid, we routed them

we are strong on land and sea

rejoice, sailors, with one heart we celebrate,
both sailors and generals, and also Marathon

chorus

Grammar and Syntax Reviewed:

Page 58

Conditionals: Balme and Lawall, chapter 26; Crosby and Schaeffer, lessons 15, 17, 31, 33;
Groton, lesson 37; Hanson and Quinn, section 41; Mastronarde, units 34, 36.
Purpose Clauses: Balme and Lawall, chapter 21; Crosby and Schaeffer, lessons 30, 32; Groton,

lesson 39; Hanson and Quinn, section 36; Mastronarde, unit 31.

Comparison: Balme and Lawall, chapter 14, 24; Crosby and Schaeffer, lessons 41-42; Groton,

lessons 32-33; Hanson and Quinn, section 141; Mastronarde, unit 30.
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Bpop’ aipatos
A Drop of Bromins’s Blood

Presented with Athenaze, chapter 28. Adapted from “Drop of Nelson’s Blood,” sung to the
traditional African-American melody, “Roll the Old Chariot,” English words anonymous (after
1805), original Greek lyrics by Georgia Irby-Massie, 2007. After Lord Nelson’s death at the
battle of Trafalgar, legend asserts that his body was preserved in a cask of rum, and henceforth
sailors referred to grog or rum as “Nelson’s blood.”

oTaywv Bpop’ aipaTos nuds ou Tavu T 0Ty v (drop); Bpow[iou]; T aiua (blood); of
el — Tpls Ty (not at all)
Baivouev  Abrvode.

v TTaAal’ TPITPN EPECOOHEY, ok [av]

TNV £T1 TPINPT KUBEPVAILEY,
TNV ToAa1” TPINPET) EPECCOUEY,
Badvopev " Abrvale.

TTEpoOS ATOKTEIVEIV T)HAS OU TTovu AUTTEL —
TplS
Batvopev ABrvale.

[chorus]
Tov Ounpeov UMVETY uds ou Tovu AuTrel —
Tpls
Baivopev  AbnvocCe.

[chorus]

1 $L1An olvou uds ol Tavu AUTEL — Tpls | 1 draAn (cup, bowl)
Baivopev  Abnvole.

[chorus]
ayafol TI Tupou NUAS oU Tavu AUTET — ayaBol Tupol (partitive genitive); 0 Tupds (cheese)
TplS
Boivopev  Abnvodle.
[chorus]
0 KUGV O TOTOS THAS OU TTavu AUTEL — moTos (faithful, trusty).

Tpls
Batvopev Abrvole.
[chorus]
0 1TTos O ToxUs Nuds ou Tavu AuTel —
Tpis
Boivopev Abrvole.
[chorus]
0 METAOS O KGAOS TJHGS OU TTOWU AUTTET —
Tpls
Badvopev Abnvale.

[chorus]

oTaywv Bpop® aipaTtos nuds ou movu
MTel — Tpls
Batvopev ABrvoade.

[chorus]
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A drop of Bromius’s blood

a drop of Bromius’s blood wouldn’t bring us any grief (3x)
and we’ll go Athensward

And we’ll row the ol’ trireme along
and we’ll sail the ol’ trireme along
and we’ll row the ol’ trireme along
and we’ll all go Athensward

Killing Persians wouldn’t bring us any grief
[chorus]

Singing Homer wouldn’t bring us any grief
[chorus]

A cup of wine wouldn’t bring us any grief
[chorus]

Some good cheese wouldn’t bring us any grief
[chorus]

a loyal dog wouldn’t bring us any grief
[chorus]

a fast horse wouldn’t bring us any grief
[chorus]

a pretty dress wouldn’t bring us any grief
[chorus]

a drop of Bromius’s blood wouldn’t bring us any grief (3x)
and we’ll all go Athensward

[chorus]

Grammar and Syntax Reviewed:

Infinitives as subjects of Impersonal Verbs (see above: TAOUTOS OUSEVOS).
Partitive Genitive: Balme and Lawall, chapter 9; Crosby and Schaeffer, lesson 44; Groton, lesson
32; Hanson and Quinn, section 51; Mastronarde, unit 10.
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‘H Muppivn UoTpiIXo EXEL
Myrrhine Had a Little Hedgehog

Greek and English lyrics by Lindsay Gibson, 2007.

Page 61

n Muppiv’ UoTpix” exet
UoTpiXc
uoTplxa

N Muppiv’ UoTpix’ éxet

Se1vov ws OTAITNV.

omouTep BN Nde
oTouTEp
<
omouTEp
< \ b ~ ¢
omouTep Hev gBn Nde

< ¢

o UoTpIE EpxETAL.

o't Abnval’ emeTa
"Abnval’
’Aeﬁva(;

o) TT]V Aenvac ETETON

TPOS TNV ekkKAnoiawv.

ﬁ’KK}\nol GmopEt

amopel
omopeu

n EKK}\T]OI O(TI'OpEl

OpAG’ TOV UGTPLXO.

0 PNTWpP *Tov ekPaAAel
ekBaA el
éKBdMEl

o oNTwP Tov ekBaA el

0 UoTpif vooT’ olkad’.

[a0] T

[ekkAnoia]

opaola]

[ov]TOV

vooT[E1]
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Myrrhine had a little hedgehog
Myrrine had a hedgehog
a hedgehog
a hedgehog
Myrrine had a hedgehog

As terrible as a hoplite.

When Myrrine went everywhere
Everywhere
Everywhere

When Myrrine went everywhere

The hedgehog went (along).

He followed her to Athens
To Athens
To Athens
He followed her to Athens
To the assembly.

The assembly were at a loss
At a loss
At a loss
The assembly were at a loss
To see a hedgehog (there).

And so the speaker threw it out
Threw it out
Threw it out
And so the speaker threw it out.
The hedgehog returned home.

Grammar and Syntax Reviewed:
Present Tense (see above: KWUOS TépaTog).

An mp3 recording of students singing this song may be found at:
http://tcl.camws.org/fall2009/TheHedgehog.mp3
http://tcl.camws.org/fall2009/TheHedgehog Round.mp3 (round version)
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nAtos dalvel
Here Comes the Sun

Translated from the Beatles, “Here Comes the Sun,” Abbey Road (Apple Records, 1969),
English words and music by George Harrison; Greek lyrics by Timothy Page, 2007.

o n)\log [eu ye €0 ye] maAv paivel

Kou }\eyco O(ploTa

@ q)l)\lom v xenuwv Te KaKog Kol HOKPOS
co q>l)\lo|<n, o ETT] HUpLO OTINY

o n)\log [eu ye €0 ye] ToAv paivel

KO(l )\eyoa O(plOTO(

oUTOl UTV TOV Trpooo.mov alfis petdaol
¢l}\101<n n)\log ET’ HupPl’ EKTTOSCIV

o n)\log [eu ye €0 ye] ToAv paivel

Kol )\eyoa O(plOTO(

nAtos viv dalvel — eEokis

@ $rAiokn, 0 vuq)sTég Bpo«Sécog TIKEL
q>|}\10|<n xpovnov doous eSEopey

o n)\log [eu ye €0 ye] ToAv paivel

KO(l ey O(plOTO(

o n)\log [e0 ye €0 ye] maAv dorivel

KO(l Ay

aplota —— 8l

the first line translates Harrison’s repeated phrase, “here
come’s the sun,” with a doo-wop phrase [eU ye €U ye] to
mark the caesura between the repeats

di1Aiokn (diminutive of dihos: little sweetheart)

uetdoc (smile); TO Tpocwov (face, countenance)
eT[n]; pupi[al; ekmodcov (away)

) qu)ETég (snow shower); TﬁKoo (melt)

xpoviov (long time); To ¢poos, daous (light, sunlight,
happiness); é8¢opev (from 8éw, need, lack, governs a
genitive; e—contract verbs of two syllables usually do no
contract in the present and imperfect; but compare 8¢c,
Seels, 8¢l, need, it is necessary; 8> meaning to bind
contracts)
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Here Comes the Sun

Here comes the sun, here comes the sun

And I say it’s all right

Little darlin’ it's been a long cold lonely winter
Little darlin’ it feels like years since it's been here
Here comes the sun, here comes the sun

And I say it's all right

Little darlin’ the smiles returning to their faces
Little darlin’ it seems like years since it’s been here
Here comes the sun, here comes the sun

And I say it’s all right

Sun, sun, sun, here it comes (5 times)

Little darlin’ I feel the ice is slowly meltin’

Little darlin’ it seems like years since it’s been clear
Here comes the sun, here comes the sun

And I say it’s all right

Here comes the sun, here comes the sun

It’s all right, it’s all right

Grammar and Syntax Reviewed:

Present Tense (see above: KWUOS TépaTog).

Page 64

Accusative of Respect: Balme and Lawall, chapter 26; Crosby and Schaeffer, lesson 68; Groton,

lesson 49; Hanson and Quinn, section 133; Mastronarde, unit 17.

Accusative of Duration of Time: Balme and Lawall, chapter 8; Crosby and Schaeffer, lessons 7,

68; Groton, lesson 23; Hanson and Quinn, section 54; Mastronarde, unit 17.

An mp3 recording of students singing this song may be found at:

http://tcl.camws.org/fall2009/HereComestheSun.mp3
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duoeTan °E apxns
It Will Regrow

Adapted from Gloria Gaynor “I Will Survive,” Love Tracks (Polydor, 1978), English words and
music by Freddie Perren and Dino Fekaris; Greek and English lyrics by Georgia Irby-Massie’s
Intermediate Greek Students, Fall 2008: Russell Baker, Anne Certa, Laura Daniels, Peter
Gannon, Sophia Gayek, Jillian Jackson, Natasha Marple, Margaret Richards, Michael Roberts,

and Nathan Self.

TPCITOV CUVNUKGI
em Kaukaow

EVepov oUSETTOT” EKAE( eIy
"VEU Ol T)TTATOS

TOT’ TOOOS VUKTAS ETPIROV
voﬁoag HOl TOV aSIKOUVT’
1 1oxue TE

ko Euafov UPVETY Uuvov

a0bis TOpPEl KaT’ oUpaVoU
EYEIP’UEVOS €Y, OF 180V
fmoap W of’mitopaynoovt’
un AoPw pwpou vapbnkou
)\irrov cv avBpeoT’ Ev OKéTcp
€l EyVooV Eis KapES XPOVOU
emovnABes av AuTrelv

puoeT’ °E apxms

puceT” °E apxms

HEXP! amobavelv 018’ ol TS
Blewoopevos o1d’

Bledo’ pat TaVTO XPOvov
Tov NIaTos didoval

GUOET” °E apXTis

dUoeT’ "€ apxMs, oluol

ouvnupat (5™ principal part of CUVATTTE)

[&]veu; To fimap, —aTos (liver, seat of
emotion/feelings)

Tp1Bw (wear away, spend, consume, “waste”)
uol (dative of disadvantage); adikoUvT[a]
Upvov (cognate accusative)

gyeip[a]uevos; ey[w]

able]miTodaynoovt[a] (from abepi Toparyco: to eat
unlawful meat) / 0 vdpenﬁ, —Tnkos (fennel reed)
contrary to fact conditional expressing Prometheus’s
regret over his decision to help humanity

[e]AtTrov, avbpwdTous]

[a]kapes xpovou (short period of time)

duoeT[a]

¢€ apxns (anew, from the beginning)
o18[a]

Bleo[o]ua
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It Will Regrow

At first I was bound

to the Caucuses

Kept thinking I would never leave
Without my liver (in my side)

Then I spent so many nights
Considering his (the) wrongs (evils)
against me

But it did grow strong at night

And I learned how to sing this song

And so you are back from the sky

I just woke up to find you here

With that liver-eating look in your eye

I shouldn’t have grabbed that stupid fennel stalk
I would have left man in the dark

If I had known for just one second

You’d be back to bother me

It will regrow

It will regrow

As long as I don’t know how to die
I know I'll stay alive

I’ve got all eternity to live

I've got all my liver to give

And it will regrow

It will regrow, oimoi

Grammar and Syntax Reviewed:

Page 66

Uses of the Participle: Balme and Lawall, chapters 8, 10; Crosby and Schaeffer, lessons 21, 23,
26; Groton, lessons 24-25; Hanson and Quinn, section 107; Mastronarde, units 27-28.

Conditionals (see above: Juxm Spulv).

Perfect Tense: Balme and Lawall, chapters 27-28; Crosby and Schaeffer, lesson 3; Groton,

lesson 20; Hanson and Quinn, section 28; Mastronarde, unit 37.

An mp3 recording of students singing this song may be found at:

http://tcl.camws.org/fall2009/1tWillRegrow.mp3
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The 80% Rule:
Greek Vocabulary in Popular Textbooks

Rachael Clark
Garland High School, TX

Abstract

A mastery of Greek vocabulary can be a skill which alleviates the strain of learning
Greek, so a structured and coherent presentation of vocabulary benefits both teachers and students.
This paper examines vocabulary usage and frequency in two popular textbooks, Athenaze and
From Alpha to Omega, and compares the vocabulary of each textbook with the 50% word list and
80% word list of core Greek vocabulary developed by Wilfred E. Major (CPL Online 4.1 [2008]
1-24). The results of this study provide some preliminary work toward the broader goal of
providing teachers with vocabulary aids for commonly used Greek textbooks. In particular, this
paper provides a list of key vocabulary words that correspond to the two textbooks in the study
(appendices 1-4). Some additional suggestions for teachers on how to help students with
vocabulary acquisition are provided.

Keywords

Vocabulary Frequency, Vocabulary Acquisition, Corpora (Linguistics), Ancient Greek Textbooks

Using Core Vocabulary in Elementary Greek

Learning Greek can be a very difficult and daunting process for many students. In Greek,
students encounter a language that is full of complex forms, grammatical intricacies, accent
marks with seemingly complex rules, and syntactical irregularities, all of which is presented in a
completely foreign-looking alphabet. We ask a lot of our beginning Greek students, and we must
if they are to adequately learn the language in a timely manner. One way we may be able to ease
our students’ journey through the early levels of Greek is to focus on orienting students to the
most commonly used vocabulary.'

The Greek language has approximately half the core vocabulary of other languages,
including English and Latin (Major 2). One of the first things we introduce to our beginning
Greek students is a list of vocabulary, yet vocabulary seems to be one of the last things students
master. Students of both Greek and Latin often complain that they have trouble remembering the
vocabulary in all the readings and that they have trouble recognizing those words in their various
forms. The smaller size of the core vocabulary of Greek can be used to our advantage by
stressing these words over others less likely to be encountered in ancient Greek texts. By
regularly reinforcing this core vocabulary, students who continue their studies in Greek will have
acquired a working vocabulary that will serve them well regardless of the texts used at
intermediate or advanced levels. The intent of this paper is to provide a list of key vocabulary
words that correspond to the two textbooks chosen for this study. This study compares the 50%

"I would like to thank Emily Vinci for verifying the data and Ann Cannon for help with the tables and figures.
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and 80% word list of core Greek vocabulary, as compiled by Wilfred Major from the Perseus
database (Major 4, 12-24), with the vocabulary in From Alpha to Omega and the Athenaze series.
Four appendices are included that identify the vocabulary in each textbook that corresponds to
the 50% list and 80% list. Finally, some additional suggestions on how to help students with
vocabulary acquisition are provided.

The methodology for compiling the original 50% and 80% word lists is explained in
Wilfred Major’s publication, “It’s Not the Size, It’s the Frequency: The Value of Using a Core
Vocabulary in Beginning and Intermediate Greek,” and is restated here. The 50% word list was
compiled using the 4.1+ million words in the Perseus Project database and was compiled March
31", 2006 and subsequently revised. It updates a similar list compiled by Professor Helma Dik of
the University of Chicago. The 80% list was similarly compiled and revised in stages from 2004
to 2006. It began with the raw list of lemmas generated by the Perseus vocabulary tool. The raw
list consists of 1,193 lemmas, but Major modified it in three basic ways. First, most proper nouns
and related words were eliminated. Second, lemmas (e.g., #xic, a type of viper) that are generated
because they share the same form with a more common word (i.e., éxw) have also been deleted.
Finally, 79 additional lemmas have been incorporated into this newly reduced list based on
cultural importance, English derivative possibilities, or other factors (Major 3, 6-7). > The
resulting list is made up of 1,106 words and was the starting point for this article. The lists
attached here are revised to match the two textbooks used in this study. The words not contained
in the textbooks are included at the end of each 80% list.

The 50% list

The 50% list (Major 4) consists of 63 high-frequency words that make up 50% of ancient
Greek texts. In From Alpha to Omega, all 63 high-frequency words from the 50% list are
represented at some point in the book, which contains 50 chapters based on various grammar
points with the more complex grammar points held to the second half of the book.> Again, taking
the seven high-frequency verbs from the 50% list, one finds that five of those are introduced in
the early chapters and two in later chapters. The deferral of two verbs, ¢nut and ytyvopat, for
later chapters is due to the author’s decision to introduce -ut verbs in the last few chapters of her
book. However, if the readings at the end of each chapter are taken into consideration, then
ytyvouat is actually first introduced in chapter 13, which is significantly earlier than the official
introduction in chapter 32. Other high-frequency words are treated in a similar manner; they are
introduced in the short readings at the end of various chapters, but only officially introduced
sometime later. It is possible to begin working with many more high-frequency words sooner by
paying close attention to which words in the readings are also on the 50% list (see appendix 1).

In Athenaze, Book I, 59 of these words are introduced in the first few chapters with seven
of the eight verbs introduced by chapter six.* This means that approximately 94% of the 50% list
is represented at some point in Athenaze, Book 1. The remaining four words not introduced in

? Major’s original lists are also available at http://www.dramata.com.
? Groton’s book is divided into two parts with the more sophisticated syntactical points discussed in the second half
of the book.

* elrov is introduced later in chapter 11 as the aorist of Aéyw
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Athenaze, Book I, are at least glossed in Athenaze, Book 1.’ Therefore, the 50% list is fully
represented in the Athenaze series, but some words may need to be reinforced outside of the text
in order for students to truly master them because they are not used frequently (see appendix 2).

In order to examine the frequency of some words throughout the first half of From Alpha
to Omega and throughout Book I of Athenaze, 1 counted the number of times the seven® verbs
from the 50% list appeared in these areas. I chose these verbs because they are the most common
and are often the hardest for students to recognize in their various forms. I found that some
words are used frequently in a variety of forms, while others are introduced early, but only used
a handful of times in later chapters.’ This is true for both books and involves some of the same
words. Based on the above findings, with the exception of eipi, the most frequently used verbs in
ancient Greek may not be used frequently enough by the authors of the two textbooks.

The 80% list

The 80% list consists of the 1106 words which make up 80% of Greek texts (Major). In
From Alpha to Omega, 463 of the 1106 words are formally introduced in the chapter vocabulary
lists, with that number climbing to 586 words introduced if the short readings at the end of each
chapter are factored in (Table 1). These numbers represent approximately 42% and 53% of the
list respectively. Of the same 1106 words on the 80% list, 602 are formally introduced in the
Athenaze series. These 602 words represent approximately 54% of the 80% list. If the words
glossed in the reading are considered, the number of words in Athenaze that are represented on
the 80% list jumps up to more than 725 words®, approximately 66% of the 80% list.

Table 1
Number and Percentage of Vocabulary Words from the 80% List
in Two Beginning Greek Textbooks
Text Number (%) of words from Number (%) of words from
80% list in vocabulary 80% list in vocabulary + readings

From Alpha to 463 (41.8%) 586 (53.0%)
Omega

Athenaze 602 (54.4%) 725 (65.6%)

At first, these may seem like small numbers, but they are not. If students of beginning
Greek can master approximately half or more of the most frequent words used in Greek texts (i.e.,
the 80% list) by the end of their first year of college (or second year of high school), they will be
able to proceed to intermediate Greek with more confidence and, hopefully, more success. The

> &v is only glossed as being in the grammar section of chapters 22 and 25; it is not explicitly introduced in any
chapter vocabulary.

% One of the eight verbs on the list is the aorist form of Aéyw, which I did not count as a separate verb.

7 For example, et is introduced in the first chapter of Athenaze book I and used ~ 140 times in various forms
throughout the book, while Aapdvw and €xw are used less than 20 times each after they are introduced.

¥ The words in the Athenaze readings are usually conjugated verbs and are often more grammatically advanced, and
consequently require more extensive explanation.
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remainder of the 80% list can be stressed at the intermediate level so that students reaching the
advanced levels of Greek should only need to concentrate on learning vocabulary peculiar to the
author being studied.

It is important to remember that high-frequency words in ancient Greek texts are not
always the high-frequency words of a Greek textbook, and it is up to each instructor to regularly
reinforce the importance of the words on the 80% word list over words that do not appear on the
80% list.

Word frequency throughout the textbooks

In order to examine word frequency within the stories and practice sentences, I took three
chapters from each of the two textbooks, one from the beginning, one from the middle, and one
from the end,” and compared every word in the stories found there to the 80% list. Not
unexpectedly, in both textbooks the percentage of words from the 80% list was higher in the
exercises than in the readings (Figure 1). Textbook authors have more control over which
vocabulary is utilized in the exercises than in the readings where the demands of the narrative
take precedence.10

Figure 1
Percentage of Vocabulary Words
Taken from 80% List
From Alpha to Omega Athenaze
100.0%
80.0% - |
60.0% - | ; | H Exercises
3 S EJI 2 e = = =
o = N £ X in <
100% TES RS BIS Ble Sol BI5 Bol B4 oreading
20.0% © — I
0.0% — —
Chapter Chapter Chapter TOTAL Chapter Chapter Chapter TOTAL
5 25 45 1 17 24

’ From Alpha to Omega, chapters 5, 25, and 45; Athenaze, chapters 1, 17, and 24. From Alpha to Omega, chapter 5,
was chosen because it is the first one to include a connected prose reading.

' For purposes of this study, exercises and readings in Athenaze never include Word Building exercises, nor the
additional passage for reading comprehension at the end of each chapter and the English to Greek exercise
associated with it, nor the passages of Greek Wisdom or the New Testament.
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When the two textbooks are compared in the percentage of words from the 80% list that
are used in the exercises, it becomes clear that there is little difference between From Alpha to
Omega and Athenaze (Figure 2). Many of these words consist of articles and prepositions that
necessarily come up often, but are on the 80% list. Most of the words that do not correspond to
the 80% list are proper nouns specific to the events in the story (0 AwadmoAls, 6 AOnvaiog),
agricultural terms that are not used frequently enough to make the 80% list (e.g., avTtovLEYOC,
ayQog), or words from the same root as words on the 80% list, but simply not quite as frequent
(the feminine déomowva rather than the masculine deomdtng, the verb movéw instead of the more
frequent noun mévog, or the compound émaipw rather than simply aiow).

Figure 2

Percentage of Vocabulary Words Taken
from 80% List in Exercises

100.0%
80.0% - |
60.0% - r ___ H From Alpha to
o N S o X o
U7 - :: < Por) o] N Q) —
7 % _ o O Athenaze

20.0% - |

0.0% = T T T 1

Early Chapter Middle Chapter Late Chapter TOTAL

The same is true when reading passages are compared. Aside from the anomaly of the
chapter 5 reading in From Alpha to Omega, “A Fowl Plan Backfires” (Aesop 55), the reading
passages in the two textbooks utilize words from the 80% with similar frequency (Figure 3).

Figure 3

Alpha to
a

aze
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Figure 4 graphically illustrates the number of words used in the exercises in the two
textbooks.'" While From Alpha to Omega, after the first few chapters, has roughly the same
number of exercises and words per exercise in every chapter, the number in Athenaze depends on
the specific grammatical items being covered. The beginning chapter comparison is not reliable,
because Athenaze, chapter 1, is both the first chapter to include a reading and the first to
introduce any grammar while From Alpha to Omega has already introduced four chapters of
grammar before it presents its first reading passage in chapter 5. The comparison of the middle
and end chapters presents more reliable data. Each chapter in From Alpha to Omega consistently
provides ten Greek-to-English sentences and five English-to-Greek sentences. In Athenaze, Part
a of each chapter has at a minimum one Greek-to-English exercise containing ten sentences and
one English-to-Greek containing five sentences; the minimum for Part b of each chapter in
Athenaze is one Greek-to-English exercise (ten sentences). Depending on the grammatical items
covered, however, Parts a and b frequently have an additional exercise, either focusing on forms
or more sentences to translate from Greek to English. Athenaze, chapter 17, for example, has
additional exercises in both Part a and b: in Part a there is a transformation exercise asking
students to transform fifteen verbs from active to passive, and Part b includes an additional five
English-to-Greek sentences.'? Even if the beginning chapter comparison is excluded, the number
of distinct words in the exercises may be slightly greater in From Alpha to Omega than in
Athenaze. In addition, since From Alpha to Omega contains fewer words from the 80% list, it
may be possible that students encounter those words more frequently.

Figure 4"

Number of Vocabulary Words Taken from
80% List in Exercises

H From Alpha to
Omega

OAthenaze a

| Athenaze b

Early Middle Chapter Late Chapter
Chapter

"' Word counts include repeats (i.e. if a word appears three times, it is counted three times).

2 part a of Athenaze, chapter 24, adds a second exercise of five Greek-to-English sentences; Part b has the minimum,
one Greek-to-English exercise of ten sentences.

" Because From Alpha to Omega has fifty chapters compared to the twenty-eight chapters of Athenaze, I have noted
the results for Athenaze Part a and Part b separately in Figures 4 and 5 in order to make the comparison more
equitable. (Athenaze presents most of the new grammar by chapter 28; chapters 29-30 present extracts from
Thucydides and Aristophanes.)
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The most striking difference between the two textbooks occurs when one compares the
raw number of words used in the readings. In Figure 5, it is possible to see that, on average,
students of Athenaze encounter nearly twice the number of words per reading that students of
From Alpha to Omega do. While the number of words in Athenaze, chapter 17, Part b, is
exceptionally high, it is not uncommon for Part b of each chapter to contain a reading that is five
to ten lines longer than Part a of the same chapter. Even given the slight advantage that Athenaze
has over From Alpha to Omega in number of distinct vocabulary words from the 80% list™, it
seems that students encounter significantly more repetitions of those words in the readings of
Athenaze than they do in the reading passages in From Alpha to Omega, and thus may have more
opportunities to learn the 80% most common words in Greek.

Figure 5

Number of Vocabulary Words Taken from
80% List in Readings

H From Alpha to
Omega

O Athenaze a

H Athenaze b

Early Chapter Middle Chapter Late Chapter

Pedagogical Suggestions

Although it seems that the readings in both textbooks have a large amount of valuable
vocabulary, the stories may not always reinforce the high-frequency vocabulary from the 50% or
80% word list. In both textbooks, words that appear on the 80% list may only be glossed below a
random paragraph in a story and never used again. In both textbooks, most of the practice
sentences are made up of high-frequency words from the 80% list, but these sentences do not
always feature the most frequent words that make up the 50% list. Additionally, many high-
frequency words are used sparingly in both textbooks and should be reinforced by the teacher
more regularly through a variety of ways.

I believe that supplemental vocabulary materials and actions on the part of teachers might
facilitate retention of the most common vocabulary needed in further studies of Greek. Some
suggestions for teachers are listed here:

1) All Greek I students could be provided with the 50% list (see appendices 1-2), as it is a
single page and makes for an easy handout. Greek I or Greek II students could be

'* An average of 12.9 new words per section in Athenaze versus 11.7 per chapter in From Alpha to Omega. See Table 1.
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provided with the corresponding 80% list for their text book."” The complete 80% list
(Major) is approximately 14 pages and contains vocabulary not immediately useful to
students using Athenaze or From Alpha to Omega. These pages could be held back for
the intermediate level or given to students toward the end of Greek II as words to be
mastered later. Perhaps a sheet of vocabulary from the 80% list for each new chapter
would be reasonable (see appendices 3-4). One other option is to skip the 50% list
altogether and simply hand out the 80% list as it relates to each chapter.

2) Regular vocabulary quizzes, focusing on either the 50% list or 80% list, would reinforce
high-frequency words. These quizzes could be limited to either the 50% list or the 80%
list words depending on how the information has been presented and at what level of
Greek the students are studying. Students would have a set number of words that must be
mastered in order to perform well on these quizzes, which will, in turn, build their
confidence. If using a reading quiz instead of a vocabulary quiz, words from the 50% or
80% lists could be underlined in a reading passage and students could be asked to
identify these words in a separate section of the quiz. As some students learn vocabulary
better through context and recognizing words in context is the ultimate goal, it is
reasonable to use reading quizzes to reinforce high-frequency words, while moving the
focus away from words that do not appear on either list. This is also an important way to
move away from potential problems with vocabulary lists, such as students associating
meaning only with the first principal part of a verb or identifying only a single meaning
of a word with multiple meanings.

3) Where appropriate, derivative exercises can be created to reinforce words on the 50% or
80% word list. Although not all Greek words lend themselves to this kind of exercise,
those that do will be reinforced even more, and students will have the added benefit of an
increased English vocabulary as well. These exercises can come in a variety of forms,
including anything from matching to filling out derivative trees. Using derivative trees
can also help create word families with the high-frequency vocabulary (Distler 69-72).

Conclusion

Vocabulary acquisition continues to be a major obstacle, even for many advanced
students. A focus on the vocabulary necessary for their later success will ultimately serve
students better than a focus on story specific vocabulary that appears less frequently in ancient
texts. Coordinating the vocabulary lists from the textbook with the core vocabulary that makes
up 80% of Greek texts can help students establish a working vocabulary that will facilitate the
difficult leap from the grammar books to ancient Greek texts. The techniques used in this paper
to evaluate the vocabulary of two commonly used textbooks can be applied to the textbook of
choice by rearranging the original 50% list or the 80% list to fit the textbook used. Additionally,
since I advocate that teachers and professors of Greek make up their own vocabulary exercises
and quizzes to correspond to the vocabulary in their textbook, the above suggestions can also be
applied to any text for elementary Greek.

1% See the 80% lists as they correspond to From Alpha to Omega (appendix 3) and to the Athenaze series (appendix
4).
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Appendix I

The Greek Vocabulary 50% List As It Corresponds To From Alpha To Omega

CHAPTER 3
katand

pn not

oV not

CHAPTER 4

elg into

€k out of

évin

0, 1), 16 the (Also lesson7 & 8)
CHAPTER 6

aAAG but

étustill

&éxw have
CHAPTER 7

amo from

TIOAVG TOAAT] TOAD many
CHAPTER 9
TIEOTEQOG —0t —OV prior
CHAPTER 10

0¢ and, but

Aéyw say (eimov say, aorist of Aéyw)
oUv therefore

pév on the one hand
CHAPTER 11

peta with, after

vmd from under, by
CHAPTER 12

ve especially

OLk through

eipi be

Adyog -ov, 6 word
CHAPTER 13

vao for, because
éietvog -1 —o that
VUV now

CHAPTER 14

avtog -1 -6V (s)he, it
€y, pov I

émton

oV, oov you
CHAPTER 15

niotéw make

1 or

CHAPTER 17

TG to

CHAPTER 18

ntept around

CHAPTER 19

Aappavw take

CHAPTER 20

Kkatd down

oUtog, a0, tovTo this
CHATER 21

TIC, TL someone, something
tig, Ti who? which?
CHAPTER 22

AaAAog —1 —ov another

oUte and not

napa from beside

e, and

CHAPTER 23

ava up

8¢, 1}, 6 who, which

niag aoa mav all, every, whole
CHAPTER 24

¢ as

CHAPTER 25

HEyag, HeyAAn, uéyav big, great
CHAPTER 28

Ot that, because

CHAPTER 29

Baoidets —€wg, O king
TOALS -€wg, 1 city
CHAPTER 30

avnp, dvdaog, 6 man
oLdelg, oLdeiA, 0VOEV NO one
CHAPTER 31

oUtw¢ this way

tolovTog —1 —ov such as this
CHAPTER 32

Ytyvouat become, happen
CHAPTER 37

gav, e, if

av

CHAPTER 38

dotic, 6 Tt anyone who, anything which
CHAPTER 40

wc so that

CHAPTER 41

nui say

CHAPTER 44

or) now
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Appendix II

The Greek Vocabulary 50% List as it Corresponds to Athenaze, Books I & 11

CHAPTER 1a

AAAG but

Yéo for, because

0¢ and, but

elpibe

kaland

Aéyw say

0, 1), 10 the (introduced with the nouns)
ov not

ovv therefore

TIOAVG TTOAAT] TOAUV many
CHAPTER 1b

avtog -1 -ov (s)he, it
TEOG to

CHAPTER 2a

€yaw, pov 1

pév on the one hand
pr not

oUtw¢ this way
CHAPTER 2b

el¢ into

Aappavw take
CHAPTER 3a

€k out of

gt still

i say

péyag, peyaAn, péyav big, great
te and

CHAPTER 3b

évin

oV, oov you
CHAPTER 4a

avne, avdaog, 6 man
amo from

&éxw have

motéw make
CHAPTER 4b

aAAog -1 —ov another
CHAPTER 5a

ava up

Kkatd down

oUte and not

CHAPTER 5b

VUV NOW

émion

vmd from under, by

Ot that, because
CHAPTER 6a

Ytyvouat become, happen
Baoirevg —¢wg, O king
petd with, after
CHAPTER 6b

Ye especially

o1) now

CHAPTER 7a

TOALS -€wg, 1 city

TIC, TL someone, something
tic, Tt who? which?

nept around

oLdelg, ovdeia, OVDEV NO one
CHAPTER 7b

niag iaoa mav all, every, whole
CHAPTER 9a

ok through

CHAPTER 11a

Adyog -ov, 6 word

niaQd from beside

éav, ei, if (only i)
CHAPTER 11b

elmov say

CHAPTER 12a

1 or

CHAPTER 13b

éietvog -1 —o that

8¢, 1}, 6 who, which

¢ as

CHAPTER 14a

oUtog, a0, Tovto this
CHATER 15b

wc so that

INTRODUCED IN BOOK II

TEOTEQOS —at —oV Pprior (17a)

tolovtog —1 —ov such as this (21b)

dotic, 6 tLanyone who, anything which (22a)
av (Grammar 22/25 only)
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Appendix III
The 80% List Core Greek Vocabulary as it Corresponds to From Alpha To Omega

This appendix contain all of the words in From Alpha to Omega that also appear on Wilfred Major's list of the 1,106
words that make up 80% of the Greek database of 4.1 millions words in the Perseus Project. The list is divided into
two parts: a chapter-by-chapter listing of the words that occur in both the textbook as well as on the 80% list,
followed by the words from the 80% list that do not appear in the textbook.Words appear twice if they were first
introduced in a reading, then later in the chapter vocabulary. Words that appear first in chapter vocabulary or are
listed in multiple readings only are inserted with the earliest chapter to which they would be associated.

CHAPTER 3

Yoddpw write

€0éAw wish

OVw sacrifice

katand

KkAémTw steal

pr) not (ov with indicative verbs)

oV, 0VUK, oV not (with indicative verbs)

nadevw educate

omeVdw hurry

PvAdoow guard
CHAPTER 4

ayood, -ag, 1) market place
elgc + acc into

éx, &£ + gen from, out of
€v +dat in

ETLOTOAT] -T|C, 1) message, letter
novxia —ag, 1 quiet

Oea -ig, 1] goddess

1) [feminine article nom sg]
méunw send

OKNVN -G, N tent, stage
xwoo —ag, 1) land

@, O! oh!

CHAPTER 5

axovw hear

PAamtw hurt

¢mtel after, since, when
BaAaocoa —ng, 1 the sea
KkeAeVw order

potoa -ag, 1) fate

oA —ag, 1) season
CHAPTER 5 READING
dyvoéw not know

{dloc —a —ov one's own
CHAPTER 6

GAAG but

dudKw pursue

€t still

&éxw have, hold

Kxoen —ng, 1 girl

HéAAw intend, going to
oixta —ag, 1 house, household
oVkéTLno longer

TtdAv back

CHAPTER 6 READING
Yopéw marry

elpi be

veaviag —ov, 0 young man

TERdw try

TEOTIOC —0V, O wWay
CHAPTER 7

AadeADM) -N¢, 1) sister
adeAddc —ov, 0 brother
avOpwmog -ov, 0/1] human being
A&mo + gen from

Bedc —ov, 6 god

{rtmtog —ov, 6 horse
AtlBoc —ov, O stone

0, 1 16 the

000¢ —ov, 1) road

TOTA OGS —0V, O river
Xalow be happy
CHAPTER 7 READING
PAémw see

TIOAUG TTOAAT] TOAV many
CHAPTER 8

ayyéAAw announce
a&log —a —ov worthy
amoAeinw leave behind
Blog —ov, o life

dpov —ov, 106 gift
£€oyov —ov, 16 work
eVplokw find
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KaAOg -1 -Ov beautiful
Aeimw leave

TéKVvov —ov, 10 child
CHAPTER 8 READING
onAog -1 -ov clear
moléw make

CHAPTER 9

ayaBog -1 -6v good
aBavatog -ov immortal
deomoTNG -0V, O master
dovAog -ov, 0 slave

€AeV0eog —a —ov free
Kaog -1 -6v bad

veaviag —ov, 0 young man
otiétng —ov, O servant
CHAPTER 9 READING
evxopaL pray

CHAPTER 10

aAnOeia -ag, 1

O¢ and, but

O&vatog —ov, 0 death
kivduvog —ov, 6 danger
Aéyw say, speak

pév on the one hand, on the other hand

ovv therefore, so

npdoow do

devyw flee, run away
dlAog -1 —ov beloved, dear
CHAPTER 10 READING
ovo, two

oUtog, aUtr), Touto this

owtneia —ag, 1) safety

CHAPTER 11

Alpvn —ng, 1) pool, swamp

HAKQOG -& -Ov long

Hkdg -& -6v small

nelBw persuade

ToQQw far

TOTI0G —0V, O place, topic

Teémw turn

TEOTOC —0V, O wWay

vmé by (+ gen.), under (+ gen., dat.), down under
(+acc.)

CHAPTER 11 READING

VOwQ, Bdatog, Td water

CHAPTER 12

amnomnéunw send away

apx1 -Ng, 1 beginning, rule

ve for sure

Ok + gen, acc through

el be

elprjvn -1g, 1) peace

€x000¢ —a -6v hated

AVw loosen, destroy

TOAEHL0G —a —0V hostile (m.pl.: the enemy)
modAepog —ov, 0 war

CHAPTER 12 READING

KVWV, kKLVAG, 6 or 1) dog

CHAPTER 13

PAémw see

Yo for, because

éietvog -1 —ov that

VOV, VUV now

Od¢ 110e t0d¢ this

oUtog, aUtr), tovto this

godla —ag, 1) wisdom

to1e then

CHAPTER 13 READING

natr)Q, matEdg, O father

CHAPTER 14

avTog -1 -0 self , same, s/he/it

B{PAog —ov, O

Oelit is necessary

&yw, éuov I

émi+ gen at; + dat on; + acc on to, against

nAfjoow strike

oV, oov you

déow carry

CHAPTER 14 READING
Ytyvouat become, be
HEyag, HeYAAN, uéya big
p1 e, untedc, 1) mother
CHAPTER 15

apmalw snatch

BaAAw throw

YeAdw laugh

onAog -1 -ov clear

ONAdw show

kopiCw bring

TIpAw honor
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T -NG, 1) value

Péw love

wPeAéw help

CHAPTER 15 READING
€00iw eat

CHAPTER 16

&ywv, -@vog, 0 contest
aoTig, -dog, 1) a round shield
1 or, than

dvoua —atog, T name

moléw make

o1 TwQ, E1)T0QOG, O orator, speaker, politician
XA&QLG, -Ltog, 1) grace, favor
CHAPTER 16 READING

Yéowv —ovtog, 6 old man

Hévw stay

dopéw terrify

Xelo, Xe00g, 1 hand

CHAPTER 17

aldwg, aldovg, 1) shame

AANONg -£¢ true

Yéoag —wg, T6 prize

dalpwv —ovog, 0 spirit, god, demon
ev well

evOaiwv —ov happy, lucky, blessed
TIOAVG TIOAAT] TOADV many

TOG + dat. to, + acc. in addition to
TELX0G —ovg, To wall

TomENG —ovg, 1 trireme

CHAPTER 17 READING

ynoagc —ws, T6 old age

CHAPTER 18

ayyeAog —ov, 0 messenger, angel
€owTAw ask

povog —1 —ov alone, single

0Alyoc -1 —ov few

ntept around, about (+ gen., dat., acc.)
nwAéw sell

CHAPTER 18 READING

ayaApa —atog, 16 glory, statue
CHAPTER 19

attia -ag, 1) cause

aitioc —a —ov responsible, guilty
éauToL -N¢ —ov him/her/itself
£uauTod my own

Aappavw take

Hévow stay

peta with (+ gen.) after (+ acc.)
oavtov -Nf¢ yourself [reflexive]
oLAAapdve collect
CHAPTER 19 READING
VUE, vuktdg, 1) night

tiktw give birth

UTvog —ov, O sleep

dopoc —ov, o fear

CHAPTER 20

Y1, Yne, 1 earth

0évdoov —ov, 10 tree

(ntéw seek

Kata + gen. or acc. down

ovpavdg —ov, 6 sky, heaven
vmég for (+ gen.), beyond (+ acc.)
CHAPTER 20 READING
TTEQOV —OV, TO wing

dwvn) g, 1) sound, voice
CHAPTER 21

amnoBviokw die

anoxtelvw kill

€UOG -1 -0V my, mine
1HéTEQOC —0t —OV our

00g —1] -0V your, yours

TiG Tt someone, something
tic Tt who? what? which?
UUETEQOG —a —OV your, yours
dopéw terrify

CHAPTER 22

ayw lead, bring

aAAog -1 —ov other

pndé and not

pnte and not

VOLog —ov, 6 custom, law
0LdE but not

oUte and not

napd, o' from (+ gen.), beside (+ dat.), to (+ acc.)
te and

Puxn -n¢, 1) breath
CHAPTER 22 READING
Paoidevg, Paoidews, 6 king
CHAPTER 23

audt + gen, dat, acc about, around
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A&va + gen, dat, acc up, on

€10G -0Ug, T0 year £10G -0v¢, 10 year

Nuéoa —ag, 1 day

VUE, vuktdg, 1) night

00Aw see

6¢ 1] 6 who, which, that

mag maoa v all

XQ0Vocg —ov, O time xQovog —ov, O time
CHAPTER 23 READING

vavg, vedg, 1) ship

TEOTEQOS —a —oV before

XELWWV —@Vvog, 0 winter

CHAPTER 24

avev + gen without

ate just as, because

delmvov —ov, o feast

EATtic -idog, 1 hope

Bvoa —ag, 1) door

kalmeg although

KkaAéw call

Eévog —ov, O foreigner, stranger

g as, since, so that (+ subj/opt), (indirect
statement) that, to (+ acc.)

CHAPTER 24 READING

niivw drink

Tws how?

CHAPTER 25

aet always

OelAGG -1 -Ov cowardly
ddokw teach

00&a ¢, 1) glory, opinion
Héyag, HeyaAn, uéya big
naic, madog, o, 1) child
mtavw stop

TOAAGKIS often

owua —atog, 16 body
CHAPTER 26

el, elmeQ if

elte either...or

omote when

Odmov wherever

Omtwe how, as, so that
dotic 6Tt any one who, anything which
ovkoLV therefore
0pOaApOC -0, O eye

Toté ever

ndtepog —a —ov which of the two?
mtov somewhere

TwG in any way

T how?

CHAPTER 26 READING
avotyvvuut open up

olda know

mEOPNTNE —0v, O prophet
onpelov —ov, T sign

toéw watch for

CHAPTER 27

avotyvup open up

amokgivw separate (mid: answer)

agtijust now

1on already

kolvw judge, decide

véog —at —ov young

naAaldc —a —o6v old

VIO —0oU, O son

CHAPTER 27 READING
Yevvaw beget

NAwia -ag, 1 time of life, age
CHAPTER 28

apatavw make a mistake, miss the target

vevvdw beget

€kPaAAw throw out
KOOLOG —ov, O order

KUQLOG —0v, 0 lord, master
oida know

Ot because, that

oUmw not yet

motevw trust

CHAPTER 28 READING
éoxopal come, go
Bavudlw be in awe
CHAPTER 29

AOTL, AOTEWC, TO town
Paoidevg, Paoidews, 6 king
éomépa —ag, 1) evening
Buyatno, Ouyatdg, 1) daughter
pr e, untedc, 1) mother
natr)o, matEdg, O father
TOALG, -ewg, 1 a city
otoatydc —ov, O general
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CHAPTER 29 READING
[BouvAr| -fi¢, 1] plan, council
dUVAULS -ewg, 1) power
gkkANoia —ag, 1) assembly
e0OVC —ela -V straight
kataAaupavw take hold of
HETATé T summon

Ouwe nevertheless

ovpPaivw happen, agree with
CHAPTER 30

avnp, dvdpog, 6 man
aducvéopat come to

[BouvAr| -fi¢, 1) plan, council
fovAopat want, wish
éxkAnoia —ag, 1) assembly
KTQLE —UKOG, O messenger
KOLVOG -1} -OV common

pndels no one

oLdelg, oLdepix, 0VOEV No one, nothing

natolg, -dog, 1) fatherland
CHAPTER 30 READING
ayoeVw say, proclaim
aviotnut stand up
anayyéAAw announce
elg, pia, v one

KaQOg —ov, o the right time
voutCw consider

mtkoeLuL be present
TILQ€QX oL pass by
mAovolog —a —ov rich
TEAYH& —atog, To thing
datvw show, appear
dwvn -Mg, 1) sound, voice
CHAPTER 31

aloxog -1 -Ov disgraceful
Ookel it seems

Caw live

oUtwc¢ in this way
TMEOTEQOS —at —oV before
0&dL0G —a —oV easy
T01000¢, TolddE, ToloVvde such a

TOLOVTOG, TolVTN, TotovTo such as this
T00000e —1de —ovde so much, so many
T000UTOG —aUTn —0UTO(V) so large, so much
wde in this way

wote that (result)

CHAPTER 31 READING
aywviCopat contend for a prize
aAlokopat be taken

AVAYKALOG —0t —OV necessary
dowcéw think

dLwTNG —ov, O a private person, an individual
katadoovéw despise (+ gen.)
naAAov more, rather
CHAPTER 32

Ytyvouat become, be

devog —1) --Ov awesome

H&AloTa very, very much

HaAAov more, rather

pnv [emphasizes preceding particle]
1O + gen. before

TEWTOG —1) —oV first

owlw save

CHAPTER 32 READING

dldpéow carry on, make a difference

d10TL since

kataAeinw leave behind
kataAvw put down

Xoela —ag, 1 use
xonotpog -1 —ov useful
CHAPTER 33

apeivwyv -ov better
apLotog —1 —ov best
BéAtiotog —1 —ov best
BeAtiwv -ov better
¢Adoowv —ov smaller, less
fjoowv -ov less, weaker
KQATLOTOG —1) -0V strongest
HaAa very, very much
TAELOTOG —1) —OV most
mAelwv, TAéwV more
Xxelpwv, xelpov worse
CHAPTER 33 READING
apeAéw not worry

éxtelvo stretch out

éE six

Nndve -ela, -U sweet
1jKLoTog -1 —ov least
kQeloowv -ov stronger

oo -fig, 1) attack
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mévte five

nogeia —ag, 1 journey
mopeVw carry, march
oxedov close, almost
CHAPTER 34

ana& once

A&QOL6g —ov, 6 number
Oéka, ten

devTepog —a —ov second
ovo, two

dwdeka twelve

elicoot twenty

éxkatdv hundred

€€ six

KEVOG -1] -0V empty
oxtw eight

mévte five

téooaQeg -a four
tétaptog -1 —ov fourth
Telg Tolx three

toltog —1 —ov third
XAoLt —atL —a a thousand
CHAPTER 34 READING
dldwL give

LmTtevg -éwg, 6 horseman

oTAltng —ov, 6 heavily-armed soldier, hoplite
napaokevalw prepare

TIEAOKELT] -T|G, 1] preparation
otoAog —ov, 0 expedition
ovUppaxog —ov allied

CHAPTER 35

agyvLov -ov, 10 silver, a silver coin
aopaAex —ag, 1) security

aopaArc —éc safe

napaokevAalw prepare

TIEAOKELT] -T|G, 1] preparation
oOppoaxog —ov allied

Ty UG —€lx -0 quick

datvw show, appear

davepdc —d -Ov clear

dAia —ag, M love, friendship

xonua —atog, t6 thing, (pl.) money
Xovoog —ov, 6 gold

CHAPTER 35 READING

duvartog -1 -ov able

KIVéw move

paxn —ng, 1 battle

paxopat fight

nEéofug, meéoPews, 0 ambassador (esp. in pl.),
old man

ovppayxic —ag, 1 alliance

CHAPTER 36

av generalizes dependent clauses with the
subjunctive; makes independent clauses less real
(contrary to fact)

étoluog or €totpog -1 —ov ready

tavog -1 -ov sufficient

vikn —ng, 1) victory

OTEATIA —AC, 1) army

OTEATLWTNG —OV, O soldier

OTEATOTEDOV —OV, TO camp

oTEaTdG —0ov, O army

xodouoat use (+dat.)

Xonotpog -1 —ov useful

CHAPTER 36 READING

auovw ward off

amoola -ag, 1) helplessness

gruotiun -ng, 1) knowledge

ppvriokw remind, (in perfect middle)

remember
ntaéxw provide
npoBuuog —ov eager
diAog —a —ov friendly, dear
CHAPTER 37
&dwcéw do wrong
aduog —ov unjust
dladOelpw destroy
dlialog —a —ov just
dlkn —ng, 1) justice, lawsuit
Edv =c¢el+av
ioog —1 —ov equal
Vikdw conquer, win
dvoIc —ewg, 1) nature
CHAPTER 37 READING
aBAov —-ov, 10 prize
av, avOg again
yvwun -ng, 1) thought, intelligence, opinion

BOepameVw serve
TEOPATLS —€WG, 1] excuse
ovppaxéw be an ally
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CHAPTER 38

&oxw rule

aQxwv —ovtog, o ruler, archon
émedav whenever

Buuog —ov, 6 soul, spirit
60¢ev from where

Otav = Ote + &v whenever
6te when

oU where

neoBOvpia —ag, 1) eagerness
TEOOVHOG —OV eager
CHAPTER 38 READING
emBovAevw plan against
voutudg -1) -6v naval

Tvpavvog —ov, O ruler, tyrant
CHAPTER 39

Yopéw marry

yYauog —ov, 6 wedding, marriage
YLV, Yuvatkog, 1] woman
dLmtAovg -1 -ovv double
éntopat follow

tva there, so that

votegog —a —ov following
CHAPTER 39 READING
avw up

kataPaivw step down

Kkvdvvevw risk

CHAPTER 40

alpéw take (mid: choose)

YOuvog —1 —ov naked

el go (cf. €oxopat)

¢£w outside

ETT}dEL0G —a —OV convenient

éoxopal come, go

e00VG —eia -V straight

naoxw suffer, experience

dodlw tell

CHAPTER 40 READING

eloégyopal go into, enter

éEéoxopat go or come out

Tuyxavw happen (+ part.) hit, meet, have (+ gen.)
CHAPTER 41

aydmn —ng, 1) love, charity

£TalQog -ov, 6 companion

pva pvac, 1) mina, = 100 drachma = 1/60 talent

vopiCw consider

TAAavVTOV —0U, TO an amount of silver worth 600
drachma

Ty UG —€lx -0 quick

Pnui say

dia —ag, M love, friendship

CHAPTER 41 READING

&vtog inside

CHAPTER 42

av, avOg again

Yéowv —ovtog, 6 old man

pavOdvw learn

noaypa —atog, to thing
nuvOdvopaL ascertain
xelo, xewog, 1 hand
CHAPTER 42 READING
Zevg, Alég, 6 Zeus
KQATOG —0UG, T strength
vépw distribute
ntapodidwpit hand over

UPoilw insult, offend, disrespect
CHAPTER 43

aloxVvvw dishonor
AVAYKOALOG —0t —0V necessary
Avdyxn —ng, 1] necessity
apetr] NG, 1) excellence
ookel it seems

dokéw think

ToAlTNG —ov, O citizen

niotv before

ox0AN -1, 1) leisure

Xxom it is fated, necessary
CHAPTER 43 READING
KAAAOG —ovg, T beauty
péyeOog —ovg, 16 magnitude
vovg, vou, 6 mind

noAepéw make war
noAlteVw participate in government or politics
ToALTikdg -1 -Ov political
neaéLg, -ewg, 1) action
CHAPTER 44

avrti + gen opposite

o1) now

éAavvw drive
Bavudlw be in awe
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KEVOG -1] -0V empty

pévtol however, of course

QA AU Pdvw receive

OTAdLOV —0V, 10 stade = 606.75 feet = roughly 1/8
of amile

tot let me tell you, for sure

totvuv therefore

CHAPTER 44 READING

KA&Onuat sit

CHAPTER 45

BovAevw deliberate

erupeAéopat take care of

€00iw eat

pnxoovn -ng, 1 device

oltog —ov, O grain

OKéTMTOHAL examine (as OKEMEW)
okoméw look at

UTvog —ov, O sleep

CHAPTER 45 READING

o at the same time

évioL—aL —a some

erutiOnpL put on
katanAnoow strike down
otoc —a —ov such a kind
duydc -&dog, 6 or 1) fugitive
CHAPTER 46

dldwL give

émiotapat know

éruotiun -ng, 1 knowledge
totnut stand

otog —a —ov such a kind
olog —at —ov T’ eipi be able
orotog —o —ov of what sort
0T600G —1] —OV as many as
6oo¢ -1 —ov however much
MaEATANOL0¢ —a —oV resembling
Tolo¢ —a —ov what sort of?
Téxvn -ng, M art, skill
CHAPTER 46 READING
a&roAovOéw follow
amodidwyi give back

apa so then

£€00¢, -ovg, t6 custom, character
émyelpéw attempt
kaOlotnue set down

valyes

oipat, olopat think

ntaplotnu set or stand beside

CHAPTER 47

adinutlet go

&oa so then

dVUvapoal be able, can

dUVAULS -ewg, 1) power

duvatdc -1 -Ov able

i say

tnut throw

kelpat lie down

Odomep, N\me, 6mep the very one who, the very
thing which

1téo [emphasizes preceding word]

TiOn put

WoTteQ just as, as if

CHAPTER 47 READING

dadevyw escape

émBvpéw desire

CHAPTER 48

amodeikvout point away

Yévog —oug, 10 race, family

delicvout show

éveka because of

1jALog —ov, O sun

KVWV, kKLVAG, 6 or 1) dog

oipay, olopat think

duotoc —at —ov or 6potog —a —ov like

OLoAoYEw agree

odpellw owe

ntvu altogether

CHAPTER 48 READING

avaykdlw force, compel

Paoidevw be king, rule, reign

dukatoovvn —1g, 1 justice

otkéw inhabit, occupy

moArtela —ag, 1) constitution, citizenship,
republic

$Vw produce

dawg, pwrtog, o light

CHAPTER 49

AAAAwV (oblique cases only) one another

AvayLyv@okw recognize

Baivw walk
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Yyvaokw come to know, learn

devEO (to) here

elta then, next

€kaotog -1 —ov each

éxel there

éxelOev from there

évOa there

évOade from there

evtavOa here, there

evtevBev from here, from there

émerta then, next

étepog —a —ov other

ppvriokw remind, (in perfect middle)
remember

oikog —ov, 6 house

niimto fall

mAovTOog —0ov, O wealth

CHAPTER 49 READING

avauéw raise

dwaotig —ov, 6 judge, juror

éumninto fall on

Tjkw have come, be present

Oedopat watch

kB¢ -4 -Ov pure

péoog -1 -ov middle

TIQOO QYOO come Or O to
Tvoavvig -dog, 1) tyranny
UTeQPAAAW excel
CHAPTER 50

éwc until

KwAVW prevent

AavOdvw do without being noticed
péxot until

dp0¢, 6pov, 6 mountain, hill
Ttedlov —ov, 10 plain

miivew drink

To0¢ T0dOC, O foot

TEéXW run

Toxn g, 1 luck

VOwQ, Bdatog, Td water
XaAemog -1 -ov difficult
Pevdr|c -éc false
CHAPTER 50 READING
éEaidvng suddenly

poBog —ov, O story

THE REMAINDER OF THE 80% LIST

ayov too much
ayavaktéw be annoyed with

adiknua, —atog, Td a wrong, an injustice

&dvvaTog —ov impossible
aedw (Attic &dw) sing

aékwv —ovoa —ov (Attic dkwv) unwilling

aBAoc —a —ov wretched
&Bpoilw muster
&Bpdo¢ —a —ov crowded
aipa —atog, t6 blood
alvéw praise

alpw raise

aloBavopal perceive
aitéw ask

attidopat accuse, blame
alYHAaAwTog -0v, O prisoner of war
AcoLPr)c —ég exact
AKQog —ot —oVv top

aAyog —ovg, T6 pain

AAAGTOLOG —a —OV someone else's
aAAwg otherwise

apueifw change

audopntéw argue
appotegog —a —ov both
audw, audotv both

avayw lead up

avadappdavo pick up
avapaivw board, cross
avéxw hold up

avatOnp put up, set on
avaxwoéw go back

avadnua -atog, 6 a curse
avaé, -axtog, O ruler, lord
avdeloc —a —ov manly, brave
avepog —ov, 6 wind

avOog —ovg, 1o flower

&&16w consider worthy
anaAA&oow release, escape
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amavtaw + dat meet
dmag —aoa -av all together

ATeLOg —at —ov inexperienced, ignorant

amdyw carry off

adatpéw take from
amoPaivw step from

amep be away

améQxouaL go away

amnéxw keep away

adlotnp remove, revolt
anoAappdavw take from
amédAAvpLkill (mid: die)
amoAoyéopat defend oneself
amoAvw set free from
amnonAéw sail away
anootéAAw send away
amooteQéw deprive
anodpatvw display

dmntw join (mid: touch)
adpéokw please

doxéw ward off

dopa -atog, T6 chariot
aQopOCw (Attic apudTTw) join
apow plow

doxalog —a —ov ancient
atap but

atn —ng, 1) blindness, destruction
avéavw increase

avte again

avtika immediately

avté0L on the spot

advw suddenly

Baopagog —a —ov foreign, barbarous

Boovc —eiax -V heavy

Paocideia —ag, 1) queen

BaotAeloc —a —ov kingly, royal
o Pacideax palace

PaoAucdg 1) --6v royal, kingly

Bépatoc —ar —ov firm

[éAog —ovg, 6 missile, weapon

Bl —ag, 1) force

Bualw, praw force, compel

PLow live

ponBeix —ag, 1 help

BonBéw help

[oug, Podg, o/t ox

Poaxvg —eia -V short

[Bootdg —ov, 6 mortal

Bwuog —ov, o altar

yaia —ag, 1) earth

YAvkUg —glar —Uv sweet

YA@Wooa -1ng, 1 tongue, language
yovv so then, for sure

YOAHUA —AaTog, T0 letter

dakeLw cry

Oeldw fear

oefldc -a -ov right

déoc —ovg, 10 fear

déxouatr welcome

0éw (1) bind

Oéw (2) need

dnpog -ov, O people

dnmov perhaps, maybe

dxpéw divide, cut apart
dwxPatvw step across

dLxBaAAw throw across
dLépxopat go through

dtdketpat be arranged (pass. of dtatiOnp)
dlAéyw discuss

drxAvw dissolve

dudvowx —ag, 1) thought, intention
doucéw manage a house
dlampdoow pass over, accomplish
dtateAéw finish

dtatiOnuL arrange

dltoifw consume, spend time
dlOnkn —1g, 1) arrangement, last will and
testament

dlattax —g, 1 lifestyle

dlakéolol —at —a two hundred
duealw judge

dkaoTr)ploV —ov, To court

010, d1oTeQ because of this

dtog —a —ov divine

diox Aot —at —a two thousand
dlxat apart

doyua -atog, 16 opinion, dogma
d0Aog —ov, O trick

000V, dopaTog, Té spear

doaw do
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dwpa —atog, t6 house

€00, €Qog, TO spring

éaw allow

£YYU¢ near

€yelow wake up

£€0vocg —ovg, 16 nation

£€0w be accustomed

eldopat, eidov see (cf. 6paw)
eldoc -ovg, 1o form

€lKKOG, €1KOTOG, TO proper, probable

etV -0vog, 1) image
elmov say (cf. Aéyw, Pnpi)
eloyw confine

elodyw lead

elopépw carry into, pay taxes
€Eayw lead out

eEapéw take out
eEamnataw deceive
€KkddwWL surrender
e€eAéyxw refute

£Eeoriit is allowed, it is possible
gxAeinw leave out
exméumw send out
éxkmintw fall out

éxpéow carry out
éxdtegog —a —ov each of two
€xToc outside

£k@Vv —ovoa —ov, willing
éAeyog —ov, 0 a lament
EAéyxw refute

éAevBepla —ag, 1) freedom
€éAevBeQow set free
€ATtiCw hope for
EUBAAAw throw in
EvdidwL give in
évOvpéopat ponder
€yrkaAéw accuse
éumoooBev in front
Evtuyxavw meet with
évavtiog —a —ov opposite
EVIAVTOG —0v, O year
éviote sometimes
¢Eetalw examine
éEnNrovra sixty

¢Eovoia —ag, 1) authority

£ouca be like

émelyw press hard (mid: hurry)

EmayyEéAAw announce

€Mdyw bring on

Emauvéw praise

énavépxopat go back, return

¢mBaAAw throw on

émrytyvopat be born after, come after

erudeticvupt exhibit

gmépxopaL come to

éméxw hold on to

EploTnpL set upon

ETupéAEL —aG, 1) care, attention

ETUTEETW entrust

érudpavnic —€¢ evident

érudpéow put upon

émog —ovg, 10 word

éoyalopat work

€onpog —1 —ov deserted

o1c, -1og, 1) strife

éoopat ask

€0 will say

€0wg -wtog, 6 love

€001¢ -Ntog, 1) clothing

éoxatoc —n —ov last

étng -ov, O kin, cousin

ebvolx —ag, 1) good-will

€0EVG —¢ela —U broad

1 [strengthening particle]
or [introduces lively questions]
or = "s/he said” from Mt
or = 1st sg impf indic act of eiui

1) [3d sg pres subj act of eipi]

o

1 [relative pronoun, fem dat sg]
or [“where”]

YeUV, -6vog, o leader

Nyéopat lead, consider

rjoouaL rejoice

nodovr) -Ng, 1) pleasure

NHat sit

THovg —ewx —v half

felpog —ov, 1 the land

1jowg, fjlowog, O hero

noodopat be inferior, be defeated

1] [relative pronoun, fem nom sg, “who, which”]
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Bamtw bury

Bapoéw be bold, courageous
Bavuaotdc —1) -6v awesome
O¢tlog —a —ov divine
Béopoc —ov, 0 heat

0éw run

Bewpéw look at

Ovnokw die

Boovoc —ov, O seat

Buoia —ag, 1) sacrifice
Bwoal —axog, 0 breastplate
latdg —ov, 6 doctor

1000 look!

0oV make sit down, seat
leQevc —€wg, O priest

legdv —ov, 0 temple

teQdc —a -ov holy
tkvéopatl come

lotopla —ag, M inquiry
loXLOG -A -0V strong
loxvg, loxvog, 1 strength
kaOa just as

kaB6 in so far as

ka(tot and indeed, and yet
Ka&pvw work

Kav =Kol + év

KAV =Kkal+ el + av

kadia —ag, 1) heart
KaQMOG —0ov, O fruit
Kataylyvwokw have prejudice, charge
katdyw lead down
kataokevalw equip
kataoteéPpw subdue
katadevyw flee for refuge
Katéxw restrain

KAt yogéw accuse
katowkéw dwell, settle
Kkéoag -atog, T6 horn
kepaAn Mg, 1 head

kAéog —oug, T glory
KAlvw bend

koAalw punish

KOATOG —0v, O womb, bay
KOTTw cut

KOOMEw arrange

koatéw rule (+ gen.)

kololg —ewg, 1) judgment, decision
KQLTN|C -0V, O judge

kQUTTw hide

KTAOUAL acquire

ktelvow kill

KUKAOG —0v, O circle

Kvoéw meet (+ gen.), happen

KM -Ng, 1) village

Aayxdavw obtain by a lottery
AaAéw talk, babble

AaumOg -d -Ov bright

AgvkOGg -1) -O0v white

Aewg, Aew, 6 the people

Awunv -évog, 6 harbor

Apég —ov, 6 or 1) hunger
AoyiCopat calculate

Adyog —ov, 6 word

Aourtdg —1) -0V remaining

AO0dog —ov, 6 crest (esp. of a helmet), mane,
ridge

Avméw hurt

Havia —ag, 1) insanity

HAVTIC —ewg, O prophet

HaQTLEéw witness, give testimony
HaoTuoia —ag, 1) witness, testimony, evidence
HAQTUG, HAQTLQOG, O or 1) witness
HéyaQov —ov, 10 a large room
HéAag, péAava, péAav black
HéAeLit is a problem, or worry, for (+ dat.)
HLéQog —ovg, To part

petafBaAAw change

petéxw be involved (+ gen.)
peta&v between

pnKog —ovg, 10 length

Hoéw hate

HoBog —ov, 0 pay

HvIun -ng, 1) memory

puolag -adog, 1) 10,000, a countless amount
pupiog —a —ov countless
vavpayia —ag, 1) sea battle
VEKQOG —0V, O corpse

VEWG, Vew, O temple

vijoog —ov, 1) island

voéw have in mind
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VOLLLHOG —1) —OV customary
vOoog —ov, O disease

vouepn —ng, 1 bride

EVAov —ov, 16 wood

oikelog —a —ov domestic
otodopéw build a house
otxopo be gone

OAAvpL destroy, lose

O6Aog —1 —ov whole

OUVULLL swear

opoow make like

OMOw unite

ovopalw call by name

0&0¢ —¢la -V sharp

6mAov —ov, 16 weapon, tool
0QYN -NG, 1 anger

00YiCw make angry

0000¢ —1 —ov straight

0000w set straight

Odorog —ov, 6 oath

OQMAaw rush

600¢, 60ov, 6 boundary

dote fjte 6te who, which
oUtIc no one, nobody

ovola —ag, 1 substance, property
Odoa so that, until

0xAog —ov, 6 crowd, mob
oYL, -ewg, 1) sight, appearance
ndBog —ovg, 16 suffering
navtanaol altogether

Tiévn entirely

nagayYEéAAw transmit
napaytyvouat be present
naeddo&og —ov contrary to expectation,
paradoxical

nikpeoTL it is possible (+dat.)
nagakaAéw call for
napaxonpa immediately
napOévog —ov, 1 girl

ndoow sprinkle

TAtoLoG —a —ov of or belonging to one's father
nteCog -1 -6V on foot

nepalw test

TéAag near

nievtakootol —ot —a five hundred

ntevrjovta fifty

nieQdw pass through

néeBw destroy

nteptelpt be around
nteptiotnut place round

TiéTea —aG, 1) rock

TNEAG -4 -0v disabled

rpmAn e fill

TOTLS, -ewG, 1 trust

Totég -1 -0V faithful

TAéw sail

TAéwg, TIAéx, TtAéwv full of
nAnOog —ovg, 6 crowd

TAT|V except (+ gen.)

AN EOw fill

TANoiog —a —ov near

TAOLOV —0U, TO ship

nvebpa -atog, To wind, breath
Tom TG —ov, O creator, poet
TioAloQKéw besiege

TioAloQkia —ag, 1 siege

TovN oS —a —ov evil, painful
névog —ov, 6 work

op0éw destroy

1otd¢ -1 —ov drinkable
neeoFevtr)c —ov, 0 old man, ambassador (rare
in pl.)

neeoevw be the elder or ambassador
neodyw lead on

TiEoaiQeOIS, -€wg, 1 choice, purpose
nipoaQéw prefer, choose
TMEAGYOVOG —0V, O ancestor
mEOd WL betray

TEOEREW, TIROELTIOV proclaim
nipoépxopoat advance

neoBéw run forward

nipoinut send ahead, shoot
nipotlotn set in front
nedvola —ag, 1 foresight
TIEOOYOQEVW greet
mEoodyw put before
nRoodéxouat accept

nipooetpL belong to, be present
npooéxw hold to, offer
neooT)kw have arrived
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npocOev before

npooAauPavw take or receive besides
nipooTintw fall upon, strike against
MEOOTACOoW Pplace at

mpootiOnpuL put to

nEooPéQw bring to

MEOCWTIOV —0V, T face

TOAT —Ng, 1) gate

ToQ, TMLEAG, 10 fire

TIWTOTE ever yet

0éw flow

oVOpog —ov, 6 thythm

oun —ng, 1 strength

oadng -£¢ clear

oeAnvn —1g, 1) moon

onpaivw show

okev&lw prepare

oodog -1] -Ov wise

omovdn -fg, 1) libation

omovddlw hurry

omovdn -1g, 1) eagerness

OTAOLS —€wg, 1) revolution

0TéAAw send

otepéw separate

otépvov —ov, 16 chest

otepavow surround, crown

otopa —atog, T mouth

otoatelo —ag, 1) expedition, campaign
OTEATEVUX —ATOG, TO expedition, campaign
otoateVw do military service
oTEATOTIEDE VW encamp

010édpw turn

ovv with (+ dat.)

ouvvayw bring together

ovvamtw bind together

ovyyevig -¢c related

oLYYVOUN -Ng, 1] pardon

oUykANTOoG —ov specially called
oLUPAAAw@ throw together
ovppovAevw advise

ovvelpL be with, associate with, live with
ovvépxoual to come together
ouvexng -é¢ continuous

ouvOTKn —Ng, 1] composition, contract
ovviotnui bring together

ovunag —naoa —nav all together
ovudéow benefit (+ dat.)
ovudoa -ag, 1) accident
OULVTAOOW arrange

ovvtiOnp put together
ovyxwéw come together, agree
odpdlw kill

odelg, opwv they

odétepog —a —ov their (own)
opodoa exceedingly

oxnua —atog, ¢ form

TG —ewg, 1) arrangement, order
TAOOW arrange

tav in this way,

TaDEOG —ov, 6 bull

TavTd = 10 aTO the same

t&dog —ov, 0 tomb

TA&X0G —0vg, 10 speed

teivo stretch

telxéw build walls

TeK1OLOV —0v, T evidence
teAevtalog —a —ov last, final
teAevtaw finish, die

teAevt N, 1) completion, death
teAéw fulfil

TéAog —ovg, 10 end

Téuvw cut

teooapaxovta forty
tetoakoool —at —a four hundred
Tevxw build

), here, there

nAkovToC —aVTn —ovToV of such an age or size
TIHwEEéw help, avenge

Tipwia —ag, 1 help, vengeance
TOApAw dare

T6&0v —ov, 16 bow

Toavua —atog, T wound

toédw nourish

Toéw flee

Toudkovta, thirty

tolakoool —at —a, three hundred
To(Pw rub

o1 -Ng, 1 nourishment, food
UPoLc —ewg, 1 offense, disrespect, arrogance
Uy -¢¢ healthy
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brtatog —n —ov highest, the top of
vmegBoAn Mg, 1) excess
UTULOXVEOUAL promise
UTtakoVw listen to

vMAQXw begin, exist
vroAapBavw take up
vnopévw stay behind, survive
vYmAdg -1 -0v high

dAAayE, -ayyog, 1) phalanx, battle-array
ddopaxov —ov, 16 drug
ddokw claim

davAog —1 —ov trivial

POavw anticipate

$Oelpw destroy

$ovog —ov, 0 slaughter

domv, Ppoevag, 1) mind
$oovéw think

doovtiCw think

doovoa -acg, 1) guard

Puyn -ng, 1 escape

dvAakr] -Ng, 1] guard

dUAT -Ng, M race, tribe

dPwvéw make a sound, speak
X€1pdw manage, master

xéw pour

xow pile up, bury

X0dw (a) scrape (b) attack, be eager, desire (impf)
(c) furnish

xonotog -1 -6v useful
Xovooug —1 —ovv golden
XwEEéw move

Xwotov —ov, 16 place

Xwolg apart

Pevdw lie, cheat

YnodiCw vote

YnPopa —atog, 6 decree
Yndog —ov, 1) vote
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The Greek Vocabulary 80% List Core as it Corresponds to Athenaze, Books I & 11

This appendix contain all of the words in Athenaze that also appear on Wilfred Major's list of the 1,106 words that
make up 80% of the Greek database of 4.1 millions words in the Perseus Project. The list is divided into two parts: a
chapter-by-chapter listing of the words that occur in both the textbook as well as on the 80% list, followed by the
words from the 80% list that do not appear in the textbook.Words appear twice if they were first introduced in a
reading, then later in the chapter vocabulary. Words that appear first in chapter vocabulary or are listed in multiple
readings only are inserted with the earliest chapter with which they would be associated.

CHAPTER 1 a

AAAG but

avOpwmog -ov, 0/1] human being

Yéo for, because

0¢é and, but

elpi be

katand

KaAOG -1 -0V beautiful

Aéyw say, speak

HaKQOG -d -0V long paxkpog -& -6v long
HkdGg -& -6v small

0, 1), 10 the (introduced with the nouns)
oikéw inhabit, occupy

oilkog —ov, O house

oV, 0VK, ov)X not (with indicative verbs)
ovv therefore, so

TIOAUG TIOAAT] TOADV many

Tdvog —ov, 0 work

oltog —ov, O grain

P éw love

xaiow be happy

CHAPTER 1 a READING

ael always

Blog —ov, o life

€AevBepog —a —ov free

Zevg, Aldg, 6 Zeus

tkavog -1 -ov sufficient
lOXVQOG -& -6V strong
napéxw provide
XaAemog -1 -ov difficult
CHAPTER 1B

alpw raise

avTog -1 -6V (s)he, it
TG to

1jALog —ov, O sun
loXVEOG -4 -6V strong

TOG + dat. to, + acc. in addition to
Péow carry

xaAemdc -1) -ov difficult

X00VoG —ov, O time

CHAPTER 1  READING
€avToL -Ng —oU him/her/itself
AlBog —ov, O stone

péyac, peyaAn, péyav big, great
OAlyoc -1 —ov few

TéAog —ovg, t6 end

vmé by (+ gen.), under (+ gen., dat.), down under

(+acc.)

CHAPTER 2 a

dovAog -ov, O slave

€y, éuov I

éAavvw drive

pév on the one hand

pr not

oUtw¢ this way

koA éw call

pév on the one hand, on the other hand
ur) not (o0 with indicative verbs)
Ti&oELUL be present

CHAPTER 2 a READING
avTog -1 --0 self , same, s/he/it
[ovg, Podg, 0/1) ox

Oévdoov —ov, 10 tree
deomoTNG -0V, O master

devpo (to) here

el, elmeQ if

1on already

VOV, vuvi now

oLAAauBdvw collect
CHAPTER 2 B

ayw lead, bring

Baivw walk
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PAéTw see

ovg, Podc, o/1) ox
0évdoov —ov, 10 tree
deomoTNG -0V, O master
€l¢ + acc into

eloayw lead

émerta then, next

non already

Aappdavw take
oLAAapPdvw collect
CHAPTER 2 § READING
&pow plow

CHAPTER 3 a

aitiog —a —ov responsible, guilty
amépxouol go away
devEO (to) here

duvartog -1 -Ov able

€k, €€ + gen from, out of
gt still

Zevg, Aldg, 6 Zeus

AlBog —ov, O stone

Pnui say

Héyag, HeyAdAn, uéyav big, great
Hévw stay

ovkétino longer

nimtow fall

e, and

Pnui say

w, Ol oh!

CHAPTER 3 a READING
o at the same time

1dov look!

To0¢ TodOC, O foot
CHAPTER 3 B

avdelog —at —ov manly, brave
delmtvov —ov, to feast

€V +dat in

emel after, since, when

Aeimw leave

Abw loosen, destroy

naic, madog, o, 1) child
natr)Q, matEdg, O father

oV, oov you

T0000TOG —aUTn —oUTO(V) so large, so much
CHAPTER 3 g READING
peta with (+ gen.) after (+ acc.)

CHAPTER 4 a

dyyeAog —ov, 6 messenger, angel
axovw hear

avne, avdeaog, 6 man

Aamo + gen from

&ooa so then

Yuvr), Yyovaikog, 1] woman
€0éAw wish

éxw have, hold

1 [feminine article nom sg]
Oewpéw look at

BQuydtno, Ouyatedg, 1) daughter
100U look!

katand

KaQOg —ov, O the right time
HaAa very, very much
prTno, untedc, 1) mother
moléw make

dtAog —a —ov friendly, dear
$tAog —1 —ov beloved, dear
CHAPTER 4 a READING
aydv, -ovog, 6 contest
aAAog -1 —ov another
AOTL, AOTEWC, TO town

Tjkw have come, be present
KApvVw work

KoQN -Ng, 1 girl

Ot that, because

niAnedw fill

oawtoD -f|¢ yourself [reflexive]
botegog —a —ov following
@ote that (result)
CHAPTER 4 B

ael always

aAAog —1 —ov another

Y1, YN, M earth

H&AloTa very, very much
006¢ —ov, 1) road

nelOw persuade

0&dL0G —a —oV easy
CHAPTER 4 g READING
emavégxopat go back, return
CHAPTER 5 a

AKQOG —ot —oV top

A&va + gen, dat, acc up, on
ametpt be away
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Yyvaokw come to know, learn
dudKw pursue

(ntéw seek

Katd + gen. or acc. down
KVWV, kKLVOG, 6 or 1) dog

oUte and not

oixta —ag, 1) house, household
00Aw see

800¢, 600V, 0 mountain, hill
0LdE but not

oUte and not

1toL somewhere

TIHAw honor

TeéXwW run

PvAaoow guard

wote that (result)

CHAPTER 5 8

ayaBog -1 -ov good

avtog 1 --0 self , same, s/he/it
VUV now

evtavOa here, there

émtion

Tjkw have come, be present
Bavudlw be in awe

poBog —ov, 6 story

VOV, vuvi now

vmé from under, by

Ot that, because

ndoxw suffer, experience
TE@WTOG —1) —oV first

vmd by (+ gen.), under (+ gen., dat.), down under

(+acc.)

CHAPTER 5 § READING
AANO1g -é¢ true
amoxteivow kill

BaAAw throw
fovAopat want, wish
ve especially; for sure
onfjmov perhaps, maybe
émBvpéw desire

€0 well

Katéxw restrain
UéAAw intend, going to
OQHdw rush
CHAPTER 6 a
aducvéopat come to

amnoxteivow kill

Paoidevg, Paoidews, 6 king
Baolevw be king, rule, reign
BonOéw help

fovAopat want, wish
Ytyvouat become, happen
devog —1) --Ov awesome
déxouatr welcome

kel there

£éoxopatL come, go

£TalQog -ov, 6 companion
Nuéea —ag, 1 day

peta with (+ gen.) after (+ acc.)
vavg, vedg, 1) ship

vrjoog —ov, 1] island

VUE, vuktdg, 1) night
ntapBévog —ov, 1 girl
méunw send

mAéw sail

owlw save

dopéw terrify

CHAPTER 6 a READING
avaykalw force, compel
BaoAeia —ag, 1) queen
€ow¢ -wtog, O love

£00iw eat

£70G -0UG, TO year
THovg —ewx —v half
Opwe nevertheless
dvopa —atog, T name
ovopalw call by name
TavEOG —ov, O bull
dopog —ov, o fear
CHAPTER 6

ve especially; for sure
or) now

eEéoxopat go or come out
Nyéopat lead, consider
paxopat fight

naéxw provide
TOAAGKLC often
mopeVw carry, march

TOAN —NG, 1) gate

g as, since, so that (+ subj/opt), (indirect

statement) that, to (+ acc.)
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CHAPTER 6 § READING
dyvoéw not know

AvAykn —Ng, 1] necessity
avotyvuut open up

0e&10G -4 -Ov right

éietvog -1 —ov that

éntopat follow

kepaAn -fg, 1 head

TveLUAX -atog, T0 wind, breath
CHAPTER 7 a

alpéw take (mid: choose)
éavToL -N¢ —ov him/her/itself
€UavTod my own

evplokw find

BaAaocoa —1g, 1 the sea
keAeVvw order

dvopa —atog, T name

TMOALS -ewg, 1 city

TIC, TL someone, something
tig, Ti who? which?

nept around

oLdelg, oLdeA, 0VOEV NO one
oLdelg, oLdepix, 0VOEV No one, nothing
napaokevalw prepare

ntegl around, about (+ gen., dat., acc.)
TOALG, -ewg, 1] a city

TIc Tt someone, something

Tic Tt who? what? which?
XEHWV —@Vog, 0 winter
CHAPTER 7 a READING
dakQLW cry

Oéka, ten

dwdeka twelve

€yyVg near

kivduvog —ov, 6 danger

TOTE ever

T UG —€la -V quick

CHAPTER 7 B

amokpivw separate (mid: answer)
BaAAw throw

ovo, two

elg, pia, €v one

évBade from there

HéAAw intend, going to

Eévog —ov, O foreigner, stranger
nag aoa mav all, every, whole

OQHdw rush

0pOaApOC -0, O eye
mag maoa av all
navw stop

ToQ, TLEAG, 16 fire

Tws how?

XEHWV —Vog, 0 winter
CHAPTER 7 § READING
apnalw snatch
eEapéw take out
KOTTW cut

KQUTTw hide

pHéoog —n -ov middle

oodog -1] -6V wise
CHAPTER 8 a

AOTL, ROTEWG, TO town
drxAéyw discuss (mid. form only)
éropat follow

éoyalopatr work

éoyov —ov, 16 work

éomépa —ag, 1) evening

€0 well

Oedopat watch

Bedc —ov, 6 god

Bvoa —ag, 1) door

Opwe nevertheless

Tom TG —ov, O creator, poet
CHAPTER 8 a READING
advvatog —ov impossible

AAAAwYV (oblique cases only) one another
d10TL since

eimov say (cf. Aéyw, Pnpi)
Adyog -ov, 6 word

Otav = 0te + v whenever
CHAPTER 8 B

ayood, -ag, 1) market place
avapaivw board, cross

Bwuodg —ov, o altar

éyelow wake up

evxopaL pray

veaviag —ov, 0 young man
moAitng —ov, O citizen

TéAog —ovg, 10 end

vmég for (+ gen.), beyond (+ acc.)
xelo, xewog, 1 hand

oTeQ just as, as if
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CHAPTER 8 § READING
ucvéopoal come

pundé and not

omovdn -fg, 1) libation
CHAPTER 9 a

Otd + gen, acc through

énavépxopat go back, return
€00iw eat

Bea -ag, 1 goddess

teQdv —ov, 10 temple

KApvVw work

kivduvog —ov, 6 danger

niivw drink

CHAPTER 9 a READING
ayaApo —atog, 16 glory, statue

avéxw hold up

aoTig, -dog, 1) a round shield
dLépxopat go through
0oV, ddEATOC, TO spear
etV -0vog, 1) image
évavtiog —a —ov opposite
Koouéw arrange

0QYiCw make angry

méoQw far

TéKVOoVv —ov, T0 child
Xovoog —ov, 6 gold
CHAPTER 9 B

apLotog -1 —ov best
av&avw increase

Yéowv —ovtog, 6 old man
dnpog -ov, O people
€ToL1oG or £Tolpog -1 —oV ready
leQevc —€wg, O priest

KTQLE —UKOG, O messenger
péoog -1 -ov middle
ovpavog —ov, O sky, heaven
CHAPTER 9 § READING
avaé, -axtog, O ruler, lord
novxia —ag, 1 quiet

Buola —ag, 1) sacrifice

teAevtalog —a —ov last, final
CHAPTER 10 a READING
aywviCoual contend for a prize
avw up

évtevOev from here, from there
Boovocg —ov, O seat

TAELOTOG —1) —OV most
CHAPTER 10 B

Oelit is necessary

éEeotLit is allowed, it is possible
e0OVC —¢ela -V straight
KataAe(nw leave behind
kepaAn Mg, 1) head

TOTE ever

TQO + gen. before

Teémw turn

VOwQ, Bdatog, 16 water
CHAPTER 10 8 READING
adeAddc —ov, O brother

€1KKOG, €1KOTOG, TO proper, probable
KIvéw move

paxn —ng, 1 battle

wc¢ so that

CHAPTER 11 a

adeAddc —ov, O brother

altéw ask

anoBvijokw die

dakELW cry

dokel it seems

el elmeQ if

latdc —ov, 6 doctor

kopiCw bring

KOTITW cut

Adyog -ov, 6 word

napa from beside

HavOavw learn

napd, o' from (+ gen.), beside (+ dat.), to (+ acc.)
oxortéw look at

ooog -1] -6V wise
CHAPTER 11 a READING
eidopay, €idov see (cf. 6pdw)
eloégyopal go into, enter
CHAPTER 11

agyvLov -ov, 10 silver, a silver coin
eimov say (cf. Aéyw, i)
HoBog —ov, 0 pay
npoépxopat advance
TIQOO€QXOMOIL come or go to
wdeAéw help

CHAPTER 11 § READING
Avmtéw hurt

doovtiCw think
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X4QLG, -tog, 1) grace, favor uéxn —ng, 1 battle
CHAPTER 12 pndeic no one

1 or, than vouTkdg -1) -6v naval

1) [strengthening particle] or [introduces lively dg, 1}, 6 who, which, that
questions] Ote when

kairnep although TomEng —ovg, 1 trireme
Kakog -1 -Ov bad Pevdr|c -¢¢ false

Awnv -évog, 6 harbor ¢ as

0000¢ -1 —ov straight CHAPTER 13 § READING
TELXOG —0LG, TO wall aviotnut stand up
¢dpoovtilw think CHAPTER 14 a
CHAPTER 12 a READING éATtiCw hope for

ayw lead, bring 0Alyoc -1 —ov few

nteptelput be around omAltnc —ov, 6 heavily-armed soldier, hoplite
mEOTEQOS —at —oV before oUtog, aUtr), Tovto this
CHAPTER 12 nAn0o¢ —ovg, 6 crowd
€owTAw ask npdoow do

TAELlOTOG —1) —OV most otoA0g —ov, 0 expedition
mAelwv, TAéwV more OTEATLWTNG —O0V, O soldier
datvw show, appear (mid.) 0TEATOG —0U, O army
CHAPTER 12 § READING ovupaAAw throw together
ayov too much ovvépxoual to come together
oida know xodouoat use (+ dat.)

ovv with (+dat.) CHAPTER 14 a READING
Uy -€¢ healthy aBavatog -ov immortal
CHAPTER 13 a dpetvwv -ov better
AAANAwV (oblique cases only) one another NTeLQog —ov, 1 the land
avepog —ov, 6 wind Kataoteédpw subdue
Bépatoc —a —ov firm Teil Tolx three

AoumOg -d -Ov bright CHAPTER 14 B

TaxVg —€la -v quick &yyéAAw announce
CHAPTER 13 a READING avaxwoéw go back

1] [relative pronoun, fem nom sg, “who, which”] amnag —aoa -av all together
oikelog —a —ov domestic Yoadw write

TiwAéw sell drégxouat go through
CHAPTER 13 0de 11de T6d¢ this

aAnOng - true Odmov wherever

duo at the same time napaytyvouat be present
auvvw ward off TOA€ oG —a —ov hostile (m.pl.: the enemy)
G&oxn Mg, 1 beginning, rule TOAepOg —0v, O war
Baopagog —a —ov foreign, barbarous mEOTEQOS —a —oV before
£YYUc near doalw tell

éietvog -1 —ov that CHAPTER 14 § READING
éAevBepla —ag, 1) freedom Bamtw bury

1] [relative pronoun, fem nom sg, “who, which”] vavpoayla —ag, 1) sea battle

1 [relative pronoun, fem dat sg] tavtn in this way
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), here, there CHAPTER 16a

Tolakoool —at —a, three hundred dlakooiot —aL —a two hundred
CHAPTER 15 a dUvapal be able, can
avaykalw force, compel ékatév hundred

amoola -ag, 1) helplessness émiotapat know
dpOeipw destroy O&vatog —ov, 0 death

povog —1 —ov alone, single kataAaupavw take hold of
vovg, vou, 6 mind kelpat lie down

oUtog, a0, tovTo this otoateVw do military service
nteCog -1 -6V on foot ovupaxog —ov allied
otoatydc —ov, O general ovudood -ag, 1) accident
¢$uyn Mg, M escape teAevtaw finish, die
CHAPTER 15 a READING CHAPTER 16a READING
dxpéw divide, cut apart agxatog —a —ov ancient
CHAPTER 15 Bavpaotdc —1) -0v awesome
dywv, -wvog, 6 contest TOTA OGS —0v, O river

adpetr] -Ng, 1) excellence TEOOVHOG —OV eager
A&t hurt CHAPTER 168

defoc -a -6v right a&log —a —ov worthy

ONAdw show Blog —ov, o life

éAev0eQow set free elprjvn -1g¢, 1) peace
éumninto fall on £70G -0UG, TO year

KOOLOG —ov, O order 1jkLotog -1 —ov least

HéQog —ovg, To part Buuog —ov, 6 soul, spirit
VEKQOG —0U, O corpse Avmtéw hurt

vikn —ng, 1) victory TioAloQKéw besiege

natolc, -dog, 1) fatherland ToTapdS —ov, O river
TERdw try omovdn -fg, 1) libation
TuoTeVW trust Yoyt -Ng, 1) breath
MEAOYOVOG —0U, 6 ancestor CHAPTER 168 READING
omovdn -1g, 1) eagerness gav=cel+adv

Toxn g, 1 luck évOuvpéopat ponder

wc so that &vtdg inside

CHAPTER 15 § READING érylyvouat be born after, come after
amoAAvpLkill (mid: die) 1) [3d sg pres subj act of eipii]
devTepog —a —ov second HéAaG, péAava, péAav black
évOa there o0 where

e€aidpvne suddenly TIEOCTdEXOMAL accept
émégyopal come to owun —ng, 1 strength
1jkLotog -1 —ov least 0TéAAw send

Oéw run TOnuL put

Ovnokw die CHAPTER 17a

TidQeoTt it is possible (+dat.) améxw keep away

Tidtolog —a —ov of or belonging to one's father Oéw (1) bind

UPoLc —ewg, 1 offense, disrespect, arrogance KAOnpat sit

oda know
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ndtepog —a —ov which of the two? CHAPTER 188 READING
ovv with (+ dat.) axoAovBéw follow
Tuyxavw happen (+ part.) hit, meet, have (+ gen.) dlaxAvw dissolve
CHAPTER 178 dlkn -ng, 1 justice, lawsuit
ETUTQETW entrust émBovAevw plan against
leQdg —a -ov holy CHAPTER 19a

KkaOoQog -4 -Ov pure aviotnut stand up

VOpLOg —ov, 6 custom, law ntedlov —ov, T0 plain

TlwG in any way CHAPTER 198

dpoovéw think ayvoéw not know

xon it is fated, necessary évtuyxdvw meet with
Yoyt -Ng, 1 breath éonpog —1 —ov deserted
CHAPTER 178 READING kaOlotnut set down
UMvog —ov, O sleep onpaivw show

CHAPTER 18a $opog —ov, 6 fear
AamodidwylL give back CHAPTER 198 READING
veAdw laugh adlotnui remove, revolt
onAog -1 -ov clear vépw distribute

dldwL give CHAPTER 20y

doxéw think aipa —atog, T0 blood
érutiOnp put on avw up

Kivéw move apéokw please

O put aopaAnc —éc safe

UTvog —ov, O sleep detkvupL show

XAQLS, -LTOG, 1) grace, favor onjmov perhaps, maybe
CHAPTER 18a READING évtog inside

Aoddog —ov, 6 crest (esp. of a helmet), mane, e€aidpvng suddenly

ridge péyeBoc —ovg, T6 magnitude
CHAPTER 188 TéKVOV —ov, T0 child
apatavw make a mistake, miss the target TOTI0G —0V, O place, topic
avatiOnu put up, set on devyw flee, run away
yvaun -ng, 1) thought, intelligence, opinion CHAPTER 20y READING
OLoTL since dwpa —atog, T6 house
€x0006¢ —a -0v hated otodopéw build a house
Buola —ag, 1) sacrifice CHAPTER 200

koatéw rule (+ gen.) adinutlet go

KQATOG —0UG, T strength évVioL —aL —o some

HaAAov more, rather ¢£w outside

puévtot however, of course émi+ gen at; + dat on; + acc on to, against
ovkoLV therefore tnut throw

ntapaddwpt hand over KkEUTTw hide

noaypa —atog, to thing AavOdvw do without being noticed
ToApdw dare 0QY" -1¢, 1 anger

Uy -€¢ healthy TIlQ€QX oL pass by
xonua —atog, 1o thing, (pl.) money CHAPTER 205 READING

KM -Ng, 1) village
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CHAPTER 21a

Avayyv@okw recognize

BovAeVw deliberate

Eav =gl +av

gkkANOia —ag, 1) assembly

évera because of

OVw sacrifice

puotag -adog, 1) 10,000, a countless amount
pvolog —a —ov countless

véog —at —ov young

noAepéw make war

neéoug, meéoPews, 0 ambassador (esp. in pl.),
old man

ONTwQ, ENTOQOG, O orator, speaker, politician
Ynodilw vote (mid.)

CHAPTER 218

AdyoeVw say, proclaim

advvatog —ov impossible

AvVAyKkn —NgG, 1] necessity

&oxw rule

dlkn —ng, 1) justice, lawsuit

dUVAULS -ewg, 1) power

ékateQog —a —ov each of two

dLdTNG —ov, 0 a private person, an individual
vouiCw consider

dpolog —a —ov or opoiog —a —ov like
0QYiCw make angry

nANEow fill

nooayw lead on

oToaTId —&¢, 1) army

T NG, 1) value

T01000¢, ToLAdE, ToLOVdE such a
TOLOVTOG, TOlVTN, TotovTo such as this
tote then

TEOTOC —0U, O wWay

Xwoa —ag, 1) land

CHAPTER 218 READING

Kkowdg -1 -Ov common

CHAPTER 22a

émeddv whenever

6oog —1 —ov however much

dotic 611 any one who, anything which

niotv before
vTtdEXW begin, exist
dvAakr] -Ng, 1] guard

CHAPTER 22 READING
nieeoevw be the elder or ambassador

CHAPTER 228
BouvAr| -fi¢, 1) plan, council
€0g, €éxQog, TO spring

¢xktoc outside

EvddwuL give in

kolvw judge, decide

olkelog —a —ov domestic
Omtwe how, as, so that
TIEOCDEXOLAL accept
otEaTtdOTEdOV —OV, TO camp
T0000d¢ —1de —0vde so much, so many
CHAPTER 22 READING
XwEEéw move

CHAPTER 23«

aitio -ag, 1) cause

gmut)delog —a —ov convenient
omdte when

T&OOW arrange

Téuvow cut

Xwotov —ov, 16 place
CHAPTER 23a READING
aAAwc otherwise

amavtdw + dat meet
pnxoovt) -ng, 1) device
odpétepog —a —ov their (own)
CHAPTER 238

dlaAvw dissolve

¢dw allow

éxaotog —n —ov each

EATtic -idog, 1 hope

oipay, olopat think

OTAdI0V -0V, 10 stade = 606.75 feet = roughly 1/8
of a mile

CHAPTER 2338 READING

péxot until

ppvriokw remind, (in perfect middle)
remember

CHAPTER 24a

adukog —ov unjust

aloxog -1 -6v disgraceful

YOoaUpa —atog, 1o letter

dwdokw teach

dlkatog —at —ov just




Teaching Classical Languages

Fall 2009

Rachael Clark

Page 102

Appendix IV: The 80% List as it Corresponds to Athenaze, Books I & II

Caw live

nadevw educate
CHAPTER 24a READING
BéATtiotog —1 —ov best
EVAov —ov, té wood
CHAPTER 24

av, av0ic again

B{PAog —ov, 6 book
davowx —ag, 1) thought, intention
erupeAéopat take care of
rjdouaL rejoice

naAadc —x —ov old
meA&Lg, -ewg, 1) action
oVOpog —ov, 6 thythm
owua —atog, 6 body
dwvn) g, 1) sound, voice
xonotpog -1 —ov useful
Xonotog -1 -ov useful
CHAPTER 24 § READING
amodeikvout point away
PeAtiwv -ov better

£6voc —ovg, To nation
tetvw stretch

CHAPTER 25

ta Bacideia palace

Bamtw bury

kataoteéPpw subdue

otoc —a —ov such a kind
olog —a —ov T' il be able
oodla —ag, 1) wisdom
teAevt -1, 1) completion, death

VLOC —0oU, O son

CHAPTER 25 8

aupotegog —a —ov both
tcavog -1 -ov sufficient

va there, so that
katadoovéw despise (+ gen.)
mAovtog —ov, O wealth
owun —1g, 1 strength
CHAPTER 25 g READING
Yévog —oug, 10 race, family
KUEEw meet (+ gen.), happen
miévte five

teooagakovta forty
CHAPTER 26 a
aékwv —ovoa —ov (Attic dkwv) unwilling

aAnOewa -ag, 1) truth

amédAAvpLkill (mid: die)

vauog —ov, 6 wedding, marriage

060V, ddEATOC, TO spear

étepog —a —ov other

éploTnpe set upon

ovopalw call by name

nuvOdvopaL ascertain

CHAPTER 26 a READING

VOHLLLOG —1] —OV customary

CHAPTER 26

anodpaivw display

KUKAOC —ov, 0O circle

HéAeLit is a problem, or worry, for (+ dat.)
petanépunw summon (mid. form only)

motog —a —ov what sort of?
$ovog —ov, 0 slaughter
CHAPTER 26 § READING
apeifw change

dloutar —ng, 1 lifestyle

O, -ewg, 1 sight, appearance
oLYYyvoOUn -Ng, 1] pardon
CHAPTER 27 a
aywviCopat contend for a prize
avabnua -atog, 6 a curse
&oOuée —ov, 6 number
avtika immediately
dxPalvw step across

dwoov —ov, 1o gift
émégyopat come to
kataAbw put down

ntavu altogether
nagakaAéw call for
OTQATEVUA —ATOG, TO expedition, campaign
ovppayxic —ag, 1 alliance
dPwvéw make a sound, speak
CHAPTER 27 a READING
otepéw separate

CHAPTER 27 8

delA0g -1 -Ov cowardly
£6voc —ovg, To nation

{rtmog —ov, 6 horse

ktetvow kill

mEooTdoow place at
CHAPTER 27 § READING
avrti + gen opposite
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CHAPTER 28 «

aAlokopat be taken

dalpwv —ovog, 0 spirit, god, demon
déoc —ovg, 10 fear

elte either...or

LmTtevc -éwg, 6 horseman

noOéw destroy

dadéow carry on, make a difference
CHAPTER 28

avrti + gen opposite

évOvpéopat ponder

éowka be like

£oxatoc -1 —ov last

novxia —ag, 1 quiet

ntaplotn e set or stand beside
CHAPTER 28 § READING
amoPaivw step from

dmntw join (mid: touch)

€0 will say

evOaiwv —ov happy, lucky, blessed
CHAPTER 29 «

émrytyvopat be born after, come after
ETXEQéw attempt

£wg until

felog —ov, 1 the land

KOATOG —ov, O womb, bay

pnte and not

vavpayia —ag, 1) sea battle

mtAolov —ov, 16 ship

nvebUA -atog, T0 wind, breath
0TéAAw send

ovvayw bring together

CHAPTER 29 a READING
OLPaAAw throw across

TIQOEREW, TIROELTIOV proclaim mEoeQéw,
TOELTIOV proclaim

odelg, opwv they

tneéw watch for

CHAPTER 29

anootéAAw send away

TIEACKELT] -T|G, 1] preparation
niooTintw fall upon, strike against
onueiov —ov, T6 sign

XwEéw move

CHAPTER 29 § READING

eloyw confine

CHAPTER 29y
Katéxw restrain

o0 where

naBog —ovg, 16 suffering
npoBvpog —ov eager
CHAPTER 29

adapéw take from (mid. form only)
amoAapPavw take from
dadevyw escape

Kevog -1 -Ov empty

Képag -atog, 1o horn
CHAPTER 29 5 READING
dmAov —ov, T6 weapon, tool
CHAPTER 29¢

ponBewx —ag, 1 help
évavtiog —a —ov opposite
katadeUyw flee for refuge
060¢ev from where

TAT|V except (+ gen.)
opalw kill

vnopévw stay behind, survive
POavw anticipate
CHAPTER 29¢ READING
Booaxg —elax U short
CHAPTER 30 «

elta then, next

kadia —ag, 1 heart

AaAéw talk, babble
CHAPTER 30 a READING
AdyoeVw say, proclaim
&0Bpd0¢ —a —ov crowded
KUQLOG —ov, 0 lord, master
AoyiCopat calculate
CHAPTER 30 8

&dwcéw do wrong
aBavatog -ov immortal
aloBavopal perceive
aoTig, -dog, 1) a round shield
Blo —a, 1) force

valyes

otxopo be gone

O6Aog —1 —ov whole
neocOev before

TWOTIOTE ever yet
Xovooug —1 —ovv golden
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CHAPTER 30 § READING
&oxwv —ovtog, O ruler, archon
oeAnvn —1g, 1] moon
CHAPTER 30 v

omevdw hurry

otopa —atog, T mouth
CHAPTER 30 vy READING
anaAAaoow release, escape

Kav = kai+ &v

0&0¢ —¢la -0 sharp

npeoBevtrc —ov, 0 old man, ambassador (rare
in pl.)

CHAPTER 30 0

aeldw (Attic &dw) sing

axoAovBéw follow

eipL go (cf. €oxopat)

totnuu stand

pnv [emphasizes preceding particle]
opoda exceedingly

CHAPTER 30 & READING

0xAog —ov, 6 crowd, mob

ovudéow benefit (+ dat.)

The Remainder of the 80% List

ayavaxktéw be annoyed with

ayamnn -ng, 1) love, charity

adeAdm) -N¢, 1) sister

adiknua, —atog, Td a wrong, an injustice

abAlog —ax —ov wretched

aBAov —ov, 10 prize

a0po0iCw muster

aldwg, aldovg, 1) shame

ailvéw praise

aloxVvw dishonor

altiaopat accuse, blame

alYHAaAwTOoG -0, O prisoner of war

aQfc —€¢ exact

AaAyog —ovg, T6 pain

AAAOTQLOG —at —OV someone else's

apeAéw not worry

auot + gen, dat, acc about, around

auopopntéw argue

audw, audotv both

av generalizes dependent clauses with the
subjunctive; makes independent clauses less
real (contrary to fact)

avdyw lead up

Avaugéw raise

avatappdavo pick up

AVAYKALOG —0t —0V necessary

avev + gen without

avBog —ovg, 16 flower

&&16w consider worthy

ana& once

ATEeLOC —at —0oV inexperienced, ignorant

anayyéAAw announce

amdyw carry off

amoAeinw leave behind
amnoAoyéopat defend oneself
amoAvw set free from
amnoméunw send away
amonAéw sail away
amootegéw deprive

doxéw ward off

&opa -atog, T6 chariot
apuolw (Attic dopodttw) join
agttjust now

aopaAex —ag, 1) security
atap but

ate just as, because

atn —ng, 1) blindness, destruction
avte again

avto0L on the spot

adpvw suddenly

Boovc —eiax —U heavy
BaotAeloc —a —ov kingly, royal
BaoiAkde -1 --0v royal, kingly
[BéAog —ovg, 6 missile, weapon
Pualw, Praw force, compel
PLow live

[Bootdg —ov, 6 mortal

yoia —ag, 1) earth

Yopéw marry

Yevvaw beget

Yéoag —wg, T6 prize
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ynoac —ws, T6 old age

YAvkUg —glar —Uv sweet

YA@wooa g, 1) tongue, language
yovv so then, for sure

YUuvog —1 —ov naked

Oeidw fear

déw (2) need

dudketpat be arranged (pass. of datiOn)
dlowkéw manage a house
dlampdoow pass over, accomplish
dlateAéw finish

dltiOnuL arrange

dlxtoifw consume, spend time
dtBnkn —1g, 1) arrangement, last will and
testament

dwalw judge

dukatoovvn -, 1 justice
dukaotjplov —ov, To court
dkaotng —ov, 6 judge, juror

OLo, dLomeQ because of this

otog —a —ov divine

dLmAoug -1) -ovv double
dwoxiAoL —at —a two thousand
dlxat apart

d0yua -atog, o opinion, dogma
d0Aocg —ov, O trick

d0&a —1¢, 1) glory, opinion

dodw do

£€00¢, -ovg, t6 custom, character
£0w be accustomed

€ldog -ovg, 6 form

elicoot twenty

elopépw carry into, pay taxes
€Edyw lead out

éEamnatdw deceive

ekPaAAw throw out

€KkddwL surrender

eLeAéyxw refute

éxAelnw leave out

Exméunw send out

éxmintw fall out

éxteivo stretch out

éxpéow carry out

éielBev from there

éxv —ovoa —ov, willing
éAadoowv —ov smaller, less
éAeyog —ov, 0 a lament
EAEyxw refute

€UOG -1 -0V my, mine
EUBAAAw throw in

gyKkaAéw accuse

éumoooBev in front

EVIAVTOG —0vV, O year

éviote sometimes

€€ six

¢&etalw examine

e&nKova sixty

eLovoia —ag, 1 authority
émelyw press hard (mid: hurry)
EmayyéAAw announce
émayw bring on

Emauvéw praise

ePAAAw throw on
érudelicvupt exhibit

énéxw hold on to

ETupéAEL —aG, 1) care, attention
erupavnig —ég evident
emupéow put upon

é¢moTtriun -ng, 1| knowledge
£moToAr] -1)g, 1) message, letter
émog —ovg, t6 word

€01, -100g, 1 strife

éoopat ask

€001|c -Ntog, 1 clothing

étng -ov, O kin, cousin

ebvolx —ag, 1 good-will
€0QEUG —ela —U broad

1) ="s/he said” from i

1 = 1t sg impf indic act of eiui
1 where

YeuHay, -6vog, o leader
nodovr -Ng, 1) pleasure

NovG -ela, -U sweet

NAwia -ag, 1 time of life, age
NHat sit

HETEQOC —at —OV our

nuisay

1jowg, fjlowog, 6 hero
noodopat be inferior, be defeated
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fjoowv -ov less, weaker
Bapoéw be bold, courageous
O¢tlog —a —ov divine
OepameVw serve

Béopoc —ov, 0 heat

Bwoal —axog, 0 breastplate
dloc —a —ov one's own
1doVw make sit down, seat
iocog —1 —ov equal

lotogla —ag, M inquiry
loxvg, loxvog, 1 strength
kaOd just as

kaO6 in so far as

ka(tot and indeed, and yet
KAAAOG —ovg, T beauty

KAV =xal+ el + av

KaQMOG —0ov, O fruit
kataBaivew step down
katayryvwokw have prejudice, charge
Kkatdyw lead down
katamAnoow strike down
kataokevalw equip
KQTNYOoQéw accuse
katowkéw dwell, settle
KvdvveLw risk

kAéog —oug, T0 glory
KAémTw steal

KkAtvw bend

koAdlw punish

KQATLOTOG —1) -0V strongest
kpeloowv -ov stronger
KkQlog —ewg, 1) judgment, decision
KQLTN|C -0V, O judge

KTAOMAL acquire

KwAVw prevent

Aayxd&vw obtain by a lottery
AgvkOGg -1) -O0v white

Aewg, Aew, 0 the people
Atpvn —g, 1] pool, swamp
Apég —ov, 6 or 1) hunger
Aourtdg -1 -0V remaining
Havia —ag, 1) insanity
UAVTIC —ewG, O prophet
HaQTLEéw witness, give testimony
HaQTuEia —ag, 1) witness, testimony, evidence

HLAQTLG, HAQTLEOG, O or 1) witness
péyaov —ov, t6 a large room
petafaAAw change

petéxw be involved (+ gen.)
peta&v between

pnKog —ovg, 1o length

poéw hate

puva pvac, 1) mina, = 100 drachma = 1/60 talent
Hviun -ng, 1) memory

potoa -ag, 1) fate

VEWG, Vew, O temple

voéw have in mind

vOoog —ov, O disease

vouen -ng, 1 bride

otiétng —ov, O servant

oxtw eight

OAAvpL destroy, lose

OUVULLL swear

opotdw make like

OLoAOYEw agree

OMOw unite

omotog —a —ov of what sort
OTIO00G —1] —OV as many as
0000w set straight

Oorog —ov, 6 oath

opun -Ng, 1 attack

600¢, 600V, 6 boundary

domeQ, 1)meQ, 6meQ the very one who, the very
thing which

6ote fjte 6te who, which

oUtIc no one, nobody

oUmw not yet

ovola —ag, 1) substance, property
oUtwg in this way

odeidw owe

0doa so that, until

nidAv back

navtanoaot altogether

midvn) entirely

riapory YéAAw transmit
naddo&og —ov contrary to expectation,
paradoxical

QAU AV receive

TAQATAN 010G — —0V resembling
mioporyonpa immediately
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ndoow sprinkle

nepalw test

méAag near

nevtakoooL —at —a five hundred
nievtrkovta fifty

1tiéo [emphasizes preceding word]
nieQdw pass through

mépOw destroy

nteptiotnut place round

TéTea —aG, 1) rock

TNQOGS -& -0v disabled

riiprtAnu fill

TUOTLS, -ewG, 1 trust

Totég -1 -0v faithful

miAéwg, TAéa, Aéwv full of
niAnolog —a —ov near

nAfjoow strike

mAoVOL0G —a —oV rich

moALoQkia —ag, 1 siege

moAltela —ag, 1) constitution, citizenship,
republic

noAltevw participate in government or politics
TOALTIKOG -1) -6V political

TovN oS —a —ov evil, painful
nogela —ag, 1) journey

1oTAg —1 —ov drinkable
mEoatiQeoLc, -ewg, 1 choice, purpose
npoaQéw prefer, choose
TEOdOwWL betray

neoBéw run forward

nieoBupia —ag, 1) eagerness
nipoinut send ahead, shoot
nipotlotn set in front

nipovola —ag, 1) foresight
TEOOYOQEVW greet

mEoodyw put before

nipooelut belong to, be present
neooéxw hold to, offer

meootkw have arrived
npooAauPavw take or receive besides
mpootiOnpuL put to

mEoodPéQw bring to

MEOCWTIOV —0V, T face

TEOPAOLS —€WG, 1) excuse
TEOPT|TN¢ —ov, O prophet

nteEdV —ov, TO wing

0éw flow

oadn|g -é¢ clear

OKETUTOHOL eXxamine

okevalw prepare

okTvn —1g, M tent, stage

00¢ —1] -0V your, yours
omovdalw hurry

OTAOLS —€wg, 1) revolution
gtéQvov —ov, 16 chest

otepavow surround, crown
otpatelo —ag, 1) expedition, campaign
OTEATOTIEDEVW encamp

01eédpw turn

ovvamtw bind together
ovyyeviic -ég related

oVykAnTog —ov specially called
ovupaivew happen, agree with
ovppovAevw advise

ovvelut be with, associate with, live with
ouvexnc -é¢ continuous
ovvOTKn —Ng, 1] composition, contract
ovviomnut bring together
ouvppaxéw be an ally

ovunag —ntaoa —mav all together
OLVTAOOW arrange

ovvtiOnut put together
ovyxweéw come together, agree
oxeddv close, almost

oxnua —atog, 16 form

oxoAN -, 1) leisure

owtneia —ag, 1) safety

TAAavToV —ov, TO an amount of silver worth 600
drachma

T&E1G —ewg, 1) arrangement, order
TaUTo = 10 aUTO the same

tadog —ov, 0 tomb

TAX0G —0vg, 10 speed

texéw build walls

TeKTOLOV —0v, TO evidence
teAéw fulfil

téooaQeg -a four

tétaptog -1 —ov fourth
tetoaoool —at —a four hundred
TevXw build
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Téxvn -ng, N art, skill

tAkovTog —avtn —ovTov of such an age or size
tiktw give birth

TIHwEEw help, avenge

Tt —ag, 1 help, vengeance
tot let me tell you, for sure
toivuv therefore

T6&0v —ov, 16 bow

ToALUAX —atog, o wound

TeéPpw nourish

Toéw flee

ToukKovta, thirty

To(Bw rub

toltog —1 —ov third

oo -Ng, 1 nourishment, food
Tvoavvig -dog, 1) tyranny
Tvgavvog —ov, 6 ruler, tyrant
UPoilw insult, offend, disrespect
UHETEQOG — —OV your, yours
brtatog —n —ov highest, the top of
UTteQPAAAW excel

vmeQBoAn -G, 1) excess
UTUOXVEOUAL promise

vTtakoVw listen to

vmoAapBavw take up

VPnAGS -1) -6v high

dAAayE, -ayyog, 1) phalanx, battle-array

davepdc —d -Ov clear
ddopakov —ov, t6 drug
Pdokw claim

davAog —1 —ov trivial
$Oelpw destroy

dia —ag, M love, friendship
donv, Ppoevag, 1 mind
doovoa -ag, 1) guard

duyag -adog, 6 or 1) fugitive
¢dUAT -Ng, M race, tribe
Pvoc —ewg, 1) nature

$Vw produce

dawg, pwrtog, o light

X€1pdw manage, master
xelowv, xelpov worse

xéw pour

X{Aot —at —a a thousand
XOw pile up, bury

X0dw (a) scrape (b) attack, be eager, desire (impf)
(c) furnish

Xoela —ag, 1 use

Xwolg apart

Pevdw lie, cheat

Yndopa —atog, 16 decree
Pndog —ov, 1) vote

wde in this way

oA —ag, 1) season
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